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Executive Summary

Introduction

This study extends the initial Pilots Study undertaken in 2011 by a SIMERR Research Team and
referred to as the Phase 1 Study. This current investigation Piloting Implementation of the
Standards and Certification — Phase 2 had a similar purpose. The rationale of the Phase 2 Study
was to build on the data and findings in the Validation Study of the (then) Draft Australian
Professional Standards for Teachers (the Standards) by probing more deeply into issues that
have arisen from teachers in their Survey responses and commentary in Workshops.

This Consolidated Report of the Phase 2 Study has three key areas of focus, referred to as
Research Themes:

1. the transition from provisional to full registration, i.e., attaining the Proficient Career
Stage,

2. the application of the AITSL Self-Reflection Tool to inform strategies for improved
performance, and

3. the evidencing requirements for attaining certification at the higher-level Career Stages
of Highly Accomplished and Lead, including Assessor training needs.

These selection of these focus areas was informed by two important themes that emerged from
the validation study, namely, (i) the alighment of the Standards’ Descriptors with the core
business of teaching, and (ii) the delineation in terms of professional focus of the four separate
Career Stages. In addition, in April 2012, all Education Ministers endorsed a national approach
to the voluntary certification of teachers at the higher-Career Stages of the Standards.
Implementation of the national approach to certification commenced in 2013. Alignment of
each Research Theme with the Career Stages of the Standards is provided in Table 1.

Table 1.1 Research Theme and Career Stage Alignment

Pilot Project Career Stage

Graduate Proficient Highly Lead
Accomplished

Theme 1: <€ >

Theme 2: <€ >
Theme 3: < >
Study Purpose

The Phase 2 Study aims, in general terms, were:

1. To continue to trial the use of the Australian Professional Standards for Teachers within
existing processes and practices,

2. To provide further insight into how AITSL may best support and ensure effective
implementation of the Standards in diverse settings across Australia for a range of
purposes,
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3. To investigate the evidencing requirements for applying for certification and to
ascertain certification assessor training needs.

4, To investigate the use of the AITSL Self-Assessment Tool as a guide for teacher self-
reflection and assessing readiness for applying for certification.

5. To achieve national consensus about, and enable a shared sense of ownership of, the
Standards and promote voluntary certification.

Insights gained from this Phase 2 Study have the potential to impact on the implementation of
processes associated with accreditation, registration and certification of teachers, as well as on
guidelines for self- and system-directed assessment and evaluation.

Methodological Approach

The methodology chosen for the Phase 2 Study draws upon and extends that undertaken in
Phase 1, i.e., it is both participatory and formative. Three features of the methodological
approach used in the Phase 1 Study were relevant to the Phase 2 Study:

1. It enabled specific research questions to be examined using multiple methods, i.e., a
triangulation of approaches, resulting in greater insights through the importance placed
on local knowledge and understandings;

2. It created a strong sense of ownership amongst participants through their collaboration
in refining and particularising a significant identified issue, and in the various data
collection processes; and

3. By adopting a formative approach, there was continuous and ongoing monitoring of
progress that results in either confirming or redefining the direction needed to pursue.

The three Research Themes, outlined in the following Sections, were refined as the
investigation continued. The end result was information that documented experiences and
provided recommendations for practice. In planning for the research there was a need to
ensure a balance of gender, cross-sectoral involvement, level of schooling, as well as ensuring
the voices/opinions of those in rural/remote areas were heard.

Research Theme 1

Research Theme 1 investigated the support required for teachers moving from provisional
registration (through attainment of the Graduate Career Stage of the Australian Professional
Standards for Teachers) to full registration (through attainment of the Proficient Career Stage of
the Australian Professional Standards for Teachers) as part of National certification. The
research involved three Pilot Investigations that took place South Australia (though the SA
DECD), Victoria (through the VIT) and Northern Territory (through a joint CDU — NTTRB team).

Department of Education and Child Development, South Australia

The South Australian DECD Pilot involved eight permanently employed Graduate Teachers in
their first year of teaching. The Graduate Teachers (5 male and 3 female) were from primary
and secondary schools. The Graduate Teachers were accompanied by their participating Line
Managers at all Pilot workshops.

The purpose of the Phase 2 Pilot program was to extend the previous Pilot program that
focused on observation and professional conversations. The focus in this program shifted from
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familiarisation with the APST in general to a consideration of professional practice in the initial
Career Stage transition. The research question used to frame the Pilot was:

What support is required for teachers moving from being a beginning teacher through to a more
experienced teacher?

The Pilot project focused on Government schools in the metropolitan area. Low socio-economic
status schools were included in the sample. Three full day workshops were held with teachers
and leaders from participating sites, to facilitate an ongoing opportunity to explore and develop
practices, knowledge, skills and understandings.

All Graduate Teachers reported that the Pilot project was the first opportunity they had to
engage with the APST. Within the workshops teachers and leaders began to work
collaboratively to unpack the Graduate and Proficient Standards. Graduate Teachers were
introduced to, and encouraged to establish, an e-portfolio to collate and house their evidence
against the Standards as it was collected. The second workshop provided important training in
how to conduct performance conversations as either a Graduate Teacher or as a Line Manager.
The most useful tool for the Graduate Teachers (expressed anecdotally on the final day), was
the Mapping Your Evidence tool which enabled them to document a piece of evidence and
determine how many Standards and Focus Areas it covered. This tool enabled teachers and
leaders to see the gaps in their evidence and to focus on working towards ensuring all
Descriptors of the Proficient Career Stage in the APST were met.

The main outcome of the project was the articulation of support required for the initial Career
Stage transition of Graduate to Proficient teacher, that included:

e Commitment by both the Graduate Teacher and Line Manager to engage in the
program in an ongoing way;

e Opportunities to meet others with expertise in the APST and awareness of the
associated resources;

e Astructured program with expectations and timelines clearly established;

e Provision of funding to release early career teachers;

e The involvement of Advanced Skills Teachers (ASTs);

e The spaced learning with three weeks between sessions with purposeful, practical
homework in between and a requirement to share their progress;

e The opportunity to network with peers;

e The use of a Standards-based self-mapping tool to reflect on the evidence collected to
support the Career Stage progression.

e Observation processes and productive working relationships between peers and/or the
Line Manager.

The Victorian Institute of Teaching

The Victorian Institute of Teaching (VIT) coordinated the participation of three Government and
two Catholic schools in the Ballarat region of Victoria. The schools were invited to participate
because Graduate Teachers in these schools were being mentored by teachers who had
participated in VIT mentor training sessions.

In the Phase 2 Pilot project, the use of the Standards was investigated within the context of
working towards full registration, a process that is inquiry-based, mentor supported and
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collaborative. However, the contextual focus of the project was on the process as it is
implemented in Victorian regional schools with the support and involvement of mentors and
the Principals. Emphasis was placed on:

e the evidence produced by PRTs for full registration;
e collegial practice and mentoring by experienced colleagues; and
e resources provided for PRTs, their mentors and their school leaders.

The Pilot project structure comprised:

e an introductory workshop, with participation of PRTs, their mentors and school leaders
to:
explain the aims of the project;
explain the revised process to evidence the Standards;
interrogate the Standards and develop a focus for inquiry; and
develop an action plan for PRTs to implement in their classrooms and use as
part of their evidence of professional practice for full registration.
e allocation of schools to SPL managers for follow up contact, including a site visit by two
SPL managers and classroom visits
e data collection, including
o an online survey for participants completed at the end of the process — separate
surveys for PRTs and mentors; and
o evidence samples from PRTs.

O O O O

Both Provisionally Registered Teacher and mentors affirmed the Standards as the basis for
feedback and investigation of professional practice. PRTs also responded positively to the value
of the Standards in understanding and supporting practice. A number of PRTs indicated that the
Descriptors had assisted them to identify aspects of practice that subsequently became a focus
for inquiry. Mentors made reference to their use of the Standards in professional conversations
and when providing feedback. In particular, mentors highlighted the assistance of the Standards
in identifying areas for their own professional learning.

Victoria has been using an evidence-based process referencing Professional Standards as the
means to assess teachers for full registration since 2004. This long track record means that
other regulatory authorities establishing similar Standards-referenced processes for full
registration for the first time, could benefit from these findings, the approach taken and the
resources that have been developed to support PRTs. The Pilot project provided the
opportunity to focus on key aspects of the process for full registration, identifying strengths and
areas for further consideration, namely:

e Teachers were able to use the Standards in the revised process for full registration and
address the majority of the Descriptors at the Proficient Teacher level;

e Both PRTs and mentors identified the value of the revised process for full registration in
relation to their professional learning and development of professional practice;

e Participants found the Standards helpful for professional discussions and identification
of areas for inquiry and professional learning;

e Participants found the resources provided by the Institute useful;

e Evidence could be developed in a variety of forms;

e Some Descriptors were difficult to evidence and further work will need to be
undertaken to contextualise these for all teachers and to provide examples of how they
can be evidenced;
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e Time taken to develop the evidence was a concern; and
e Principals indicated that information about the process and their role in it and updates
of teacher progress were most important to them.

Charles Darwin University — Northern Territory Teachers Registration Board

In the Northern Territory, CDU — NTTRB involved early career teachers and their school
Principals located in either a Government, Catholic or independent school in the Northern
Territory. The participants’ teaching experiences range from a few weeks to several years. The
nine participants were from urban centres (Darwin and Alice Springs) and very remote
locations.

The focus of the study was on the process, i.e., to listen to the views of the participants about
how they were approaching or supporting the collection of evidence. The Pilot was structured
to include the following main stages:

1. Planning ways in which to identify and collect evidence of teaching performance,
through their daily work, that could be used to meet one specific Standard;

2. Commencing the development of a portfolio of evidence; and

3. Reflecting on the approaches they used.

This Pilot focused on the following investigation question:

What support is required by Northern Territory school teachers moving from provisional
(Graduate Career Stage) to full registration (at the Proficient Career Stage), as part of a
nationally consistent registration process?

To collect data the following two methods were used.

1. At the outset of the project, participants attended an initial planning workshop during
which they were asked to complete self-evaluation questions to determine their levels
of understanding about:

a. The processes of moving from provisional to full teachers’ registration; and
b. The requirements for evidence to meet the Standards.

2. At the midpoint and at the end of the project the provisionally registered teachers
participated in two interviews: one by telephone and one through a site visit by the
researchers.

The Pilot highlighted the critical importance to the provisionally registered teachers and their
school leaders of the importance of using effective time management skills. To be able to collect
and annotate their evidence, the teachers acknowledged that they had to allocate extended
blocks of time to organise and annotate their evidence ready for presentation to a panel of
assessors. Similarly, the school leaders commented that to manage the administrative demands
of all teachers at all Career Stages requires considerable time management and organisational
skills to ensure the requirements and career aspirations of all teachers in the school are met.

This project also reinforced the benefits of new teachers having mentors from whom they can
learn, and share their problems and achievements. This Pilot project shows the importance to
provisionally registered teachers, their mentors and school Principals, of planning an approach
to the collection of evidence that is consistent with the requirements of both the TRB of the
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Northern Territory and the Standards. Furthermore, the Pilot enabled the participants to
investigate how the teachers’ registration processes and the Standards align, and highlighted
some of the implications of formally implementing the Standards for educators’ work. Finally,
this project points to the importance of school Principals and mentors actively supporting
provisionally registered teachers to develop their understandings of the requirements
associated with meeting the various Territory and national requirements to align teachers’
professional practice with the relevant Career Stage.

Key themes that emerged from the project included:

1. Value: The provisionally registered teachers reported that their involvement had been
useful to them, and had generated positive experiences;
Planning: The collection and annotation of evidence of teaching is achievable with a plan;
Mentoring: Mentors are important to assist provisionally registered teachers build their
portfolios of evidence; and

4. Organisational Strategies: School Principals and mentors require organisational strategies

to meet their responsibilities for supporting, and/or assessing provisional teachers’
portfolios of evidence of performance.

In terms of the overarching investigation question for the Pilot project, the following strategies
would seem to be beneficial to support provisionally registered teachers to move from
provisional (Graduate Career Stage) to full registration (at the Proficient Career Stage), as part
of a nationally consistent registration process:

e Provision of time and structures to enable the provisionally registered teachers to plan
their approaches to the collection of evidence;

e Provision of opportunities that enable provisionally registered teachers to work
collaboratively with their mentors to plan the collection of their evidence;

e Provision of professional learning opportunities for school leaders and mentors to
develop their mentoring and coaching skills;

e Regional and/or Territory-wide strategies to enable teachers to access mentors from
outside of their school and to access suitably qualified teachers for the teachers
registration assessment panels;

e Access to cultural development, orientation and induction programs specific to the local
Indigenous communities;

e Provision of professional learning about ways in which to engage parents and the local
community in the school; and

e Access to regularly, scheduled time within the school day for provisionally registered
teachers and their mentors to meet.

Research Theme 2

Research Theme 2 investigated of the use of the AITSL Self-Assessment Tool to support
improvement and identify professional learning required for further professional development
at school and system/region levels. There were two partners in this Research Theme addressing
the same general issue, but each with a different focus. The first Pilot involved Australind High
School in WA and the second involved the Department of Education in Tasmania through its
Professional Learning Institute.

Australind Senior High School
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Current practice at Australind Senior High School is that professional development support
activities and training have been offered in two main forms. The first of these is sending staff to
professional development training offered externally by the Department (or other suitable
providers). The second of these is through workshops offered internally by skilled or ‘expert’
staff identified within the school or the North Bunbury Network of Public Schools.

Based on the success of the 2011 Pilot, the school has developed and extended this
performance and development process to involve all teachers in 2012. The annual review for
each teacher is informed by a range of data including teacher self-reflections against the
Standards, student feedback, classroom observation and feedback from a peer and also from
their Head of Learning Area and members of the school leadership team. In 2012 Australind
Senior High School introduced a professional learning program addressing classroom
management and instructional strategies. The opportunity for teachers to have access to an
online self-reflection tool based on the APST aligns with the school’s ongoing performance
appraisal and teacher development processes.

Three key activity stages were integral to the planning and conduct of the Pilot, namely:

1. The entire executive administration team undertook the relevant training and their
teaching assessed.

2. Five staff (2 x administration and 3 classroom teachers) undertook training to become
Classroom Accredited Trainer (CATSs).

3. All teaching staff were trained between Terms 1 — 3, 2013 involving classroom
observation and feedback that identified teacher practices related to student
engagement in the classroom.

Six face-to-face interviews were conducted with staff who had completed the SAT. Their
comments were grouped initially into three themes within the context of Australind Senior High
School’s ongoing performance and development priorities:

1. The role of the SAT in planning future professional learning: The SAT provided the
opportunity — and in one case a new opportunity (“I've never had anything like that
before”), to identify aspects of professional practice that are “positives and areas of
concern” and to reflect on those aspects as a guide for “moving on” or “to improve
teacher performance.

2. Feedback as a result of using the SAT: The SAT results were also seen as an additional
piece of informative feedback to supplement information gathered through reflection
on the Standards, and student survey responses.

3. Engagement with the Australian Professional Standards for Teachers: In general,
engagement with the Standards was regarded as providing professional learning with a
“purpose”.

The use of the Self-Assessment Tool at Australind Senior High School has taken place within a
professional practice context that is, in part, shaped by the school’s:

1. Wholistic professional learning program comprising; and
2. Priority of strengthening the teaching and learning culture for both teachers and
student.

Obtaining and analysing feedback about one’s own professional practice was regarded as a
crucial first step in the overall cyclic performance and development process at the school. The
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Self-Assessment Tool has provided an additional data source that can be used to triangulate
teacher practice, thereby providing a sound basis upon which to inform future professional
learning.

Department of Education, Tasmania

The Tasmanian Professional Learning Institute has responsibility for the professional learning of
staff within the Tasmanian Education Department. Over the past 2 years the Institute has been
involved in three pilots relating to the development of the Australian Professional Standards for
Teachers (the Standards). During 2011 and 2012, some 120 teachers and leaders across the
state were involved in a professional learning program aimed at leading teaching and learning
and a significant part of that course has involved familiarisation with the Standards and
considerable thought about how the Standards might be used to enhance teachers’ and leaders’
professional growth.

The teachers and leaders who participated in the program provided a group from which to draw
participants for this Pilot project. They were in a sound position to offer feedback on the AITSL
Self-Assessment Tool (SAT) as they have prior knowledge and understanding of how the
Standards might be used to assess Career Stage and to provide direction in areas of potential
growth and improvement.

In the Phase 1 Pilot it was apparent that the Standards can be a powerful tool for teachers who
want to research their own teaching and there was ample evidence that when teachers gather
valid data about their work, and respond to it, then improvements can be observed in teaching
and a consequent improvement in outcomes. The notion of teachers gathering valid data about
their work is a key element taken up in the Phase 2 Pilot.

Participants in both the 2011 and 2012 courses were contacted to obtain an expression of
interest in being involved with the Pilot. Many had prior involvement with providing feedback
on potential items for the SAT and 18 confirmed their expressions of interest in being involved.
A survey was developed for use with this particular cohort of participants. As well as providing
an assessment of familiarity with the Standards it also attempted to have participants reflect on
their thought processes as they completed the SAT online and an assessment of how they
thought the SAT might be used in their workplace once it becomes available to teachers and
leaders.

There were two types of feedback evident in participant survey response data:

1. That relating to the construction, ease of use and validity of the SAT itself; and
2. That which relates to how the SAT might be introduced, used and acted upon in the
workplace.

There was a generally positive response to the SAT as a professional learning tool. Participants
were able to access the SAT with little difficulty and complete it online without any glitches.

The SAT gave most participants the results that they were able to anticipate from their own self-
reflection. This is the most significant test of the SAT’s validity especially given participants
previous experience with self-assessment based on the Standards.
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Participants were generally confident that the SAT was asking for responses that legitimately
assessed their Career Stage and professional learning needs as well as providing insights into
their future career development and professional learning. A feature of the feedback was the
focus on whether the SAT is as valid for people who are teachers but not necessarily classroom
based. Some participants who have other roles felt that questions were weighted towards
classroom experience and, consequently, their ability to gather evidence about their Career
Stage was limited.

There is very strong support for the SAT to become one of several performance feedback tools
available to teachers. It might be expedient to rely on one tool to provide feedback but that fails
to recognise the complexity of the performance appraisal process or the variety of different
career experiences that an individual brings to the task.

Research Theme 3
ACT Teacher Quality Institute

Research Theme 3 investigated the evidence requirements for teachers aspiring to voluntary
certification at the Highly Accomplished and Lead Career Stages, together with the training
requirements of Certification Assessors. The project, which took place in the ACT, involved a
cross-sectoral approach that was coordinated through the ACT Teacher Quality Institute (ACT
TQl).

The research design for this project required two groups of participants: aspiring teachers to
self-identify with, and apply for, Certification at the Highly Accomplished and Lead Career
Stages; and school executives to nominate for, and train to become, Certification assessors.

The ACT TQl sought to recruit 30 primary, high school and secondary college teachers, and 15
Deputy/Assistant Principals. The sample population guidelines for participant teachers applying
for Certification included consideration of jurisdictions (Catholic, Independent, Government)
and level (P-2, Primary, Secondary, VETiS and Trade) per Career Stage. Gender balance and the
inclusion of teachers from schools with varying student populations were also considered when
determining the sample population guidelines for applicant teachers.

In response to Expressions of Interest, the pilot population comprised teachers and school
leaders from 40 schools across the Catholic, Independent and Government sectors. This group
consisted of 35 teachers, 20 applying for Certification at the Highly Accomplished Career Stage
and 15 applying for Certification at the Lead Career Stage. Ten applicants subsequently
withdrew before the commencement of Stage 1 assessment. The trainee assessor population
was made up of 37 Assistant and Deputy Principals.

The major components of the Certification Pilot were two Training Days, a two-day Assessor
Workshop, Site Visits, and Evaluation and Reflection meetings. The Training Days were
collaboratively designed and delivered by the ACT TQl Pilot team, the AITSL Certification team
and the SIMERR research team. The Training Days were attended by applicants and trainee
assessors, who undertook plenary sessions as well as role-specific sessions. The Training Days,
which included input from teams from ACT TQl, AITSL and SiMERR:

e situated Certification within key national policy documents;

e examined in detail the Australian Professional Standards for Teachers; and

e included comprehensive examination of Certification of Highly Accomplished and Lead

Teachers in Australia.
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Two consecutive Assessor Training Days occurred after applicants had submitted Collections of
Evidence in Stage 1 of the Certification process. Assessors had approximately two weeks to
familiarise themselves with the organization and content of the Collections of Evidence prior to
the Assessor Workshops during which they were provided with information and templates to
assist in the assessment of Collections. Collections were assigned to pairs of assessors — each
from different education jurisdictions, on the basis of their familiarity with the applicant’s
teaching area. An Expert Panel comprising members of the ACT TQl Certification Pilot Team,
AITSL Certification team and SIMERR Research team was available for discussion with teamed
assessors to resolve issues relating to the assessment of Collections of Evidence.

Assessors of successful Stage 1 applications then proceeded to conduct the site visit associated
with Stage 2 of the Certification process. The assessors were accompanied by a member of
either the ACT TQl Certification Pilot Team, AITSL Certification team or SIMERR Research team.

Feedback was collected from participants throughout the project. At the conclusion of the first
Training Day, key issues identified by participants and which were considered in subsequent
planning for the project included:

Evidence — its organisation, depth and coverage at the Descriptor and Standard levels;

Format — electronic versus hard copy;

Time —required for collecting evidence and key timeline dates;

Support and feedback — the importance of working both collaboratively with colleagues

and individually with a mentor;

5. Critical Reflection — encompassing readiness to undertake the certification process and
being able to align what an applicant knows they do well with the relevant evidence;

6. Process Guidelines —how the role and expectations of assessors might be disseminated;

7. Assessors —their expectations and ‘mind-set’;

8. Opportunity — meeting particular Descriptors can be influenced by contextual,
organisational and personnel related issues;

9. Authenticity — making judgements about the alignment between documentation and
practice;

10. Feedback — its consistency and format when provided to applicants, and the need for
discussions amongst assessors;

11. Moderation and consistency — achieving consensus in the context of individual and
differing system expectations; and

12. Process guidelines — to address the range of protocols and pro-forma to support the

certification process.

PwnNpeE

During Assessor Training Days, assessors worked with their co-assessors to assess the
Collections of Evidence. An ‘Expert Panel’, comprising members from the AITSL Certification
team, the ACT TQl Pilot team and the SiIMERR research team, was convened. Assessors
consulted the Expert Panel when faced with queries or concerns that required clarification
and/or resolution. Four recurring themes were identified within the queries and concerns that
assessors brought to the Expert Panel:

1. Annotations: their quantity, i.e., absence or large number, and quality, i.e.,
correspondence between evidence and Descriptor.

2. Evidence: issues that included unsubstantiated claims, the over-reliance on one piece of
evidence.

3. Referees: how to proceed if a Referee Report was not supportive of an application?
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4. Lead Initiative: a key issue was that of ‘attribution” when roles within the initiative were
not explicitly clarified.

The ACT TQl Certification Pilot team, the AITSL Certification team and the SiMERR research
team met to moderate all the Feedback templates that the assessors had completed following
the assessment of the Collections of Evidence and interviews with Referees. Whilst guidelines
for the completion of the Feedback templates had been discussed at the Assessor Training Days,
the completed Feedback templates needed considerable editing. The moderation of Feedback
templates indicated that more detailed guidelines were required, especially concerning:

e explicit incorporation of references to and the language of the Descriptors;
e appropriate use of evaluative language; and
e style, including the level of formality, tense, etc.

The ACT TQl engaged school Principals in the Certification Pilot, ensuring that they were well
informed about its nature and progress. This was achieved by inviting Principals to attend key
events such as the launch and wrap up celebration, and by email updates. Particular aspects of
their feedback indicated that Principals:

e Saw value in having information packages about the Certification process;

e Had varying levels of understanding of the requirements for Certification;

e Considered that Certification applicants were well informed to undertake the process;

e Were confident in their understanding of the Standards to situate a teacher’s evidence
and classroom practice;

e Regarded the site visit as important, but acknowledged related issues that required
consideration, such as, responding to unforseen circumstance, and moderation arising
out of only one assessor involved;

e Considered planning, preparation and time allocation as key issues for teachers
undertaking Certification; and

e Identified two issues for their own deeper reflection, namely, when an applicant’s
professional practice does not align with the Certification requirements, and the career
planning for assessors.

Ten applicants withdrew from the Certification Pilot at various times and for various reasons.
Three of the applicants who withdrew agreed to be interviewed and responded to questions
that dealt with: (i) Motivation; (ii) Reasons for withdrawal; (iii) Positive outcomes from the pilot;
(iv) Future applications for Certification; (v) Advice for others; (vi) Resources and (vii) Other
issues.

In addition to successfully training Certification applicants and assessors, and the successful trial
of the Certification process, additional outputs were produced. The ACT TQIl produced a large
number of resources that can inform the work of certifying authorities in other jurisdictions.
The ACT TQI resources can be categorised into several groups: Engagement; Administration;
Pro-formas for applicants; Pro-formas for Assessors and FAQs:

e The Engagement documents covered the promotional aspect of recruitment and
ensuring that all stakeholders remain engaged and supported throughout the pilot;

e A range of administration documents was produced that concerned recruitment of
teacher applicants and assessors, submission and collection of applications, and process
flowcharts;
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The documents concerned the submission of Collections of Evidence and Applicants’
Referees;

Assessor documents included optional samples, mandatory templates and information
sheets. The documents principally concerned the Stage One Assessment of Collections
of Evidence and discussions with Referees, the Stage Two site visit and
Feedback/Reporting for both stages; and

Frequently Asked Question Fact Sheets were produced throughout the Certification
Pilot.
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Summary of Recommendations

This summary is based on report content and the numbering of recommendations does not
represent a priority order.

DECD SA

1.

VIT

That educational authorities promote the use of the Standards as the basis of
professional conversations and reflection for Graduate Teachers and their Line
Managers to support the process of full registration.

That educational authorities and school system leaders create and facilitate
professional learning opportunities for Line Managers and mentors of Graduate
Teachers to support their roles in the process of full registration.

That educational authorities and school leaders promote a structured approach to
classroom observation and associated professional conversation to support the process
of full registration.

That educational authorities and school system leaders create and facilitate
opportunities for the sharing of strategies and tools that support the process of full
registration.

That educational authorities, research organisations and school system leaders initiate
further investigations into the range of processes, such as moderation, by which schools
determine the achievement of the Proficient Career Stage.

That educational authorities and school system leaders create and facilitate
opportunities for capturing advice from Graduate Teachers concerning the process of
full registration.

That educational authorities, research organisations and school system leaders initiate
further investigations into the types of feedback that schools use to support their
respective performance and development cycles for all Career Stages.

That educational authorities and school system leaders create and facilitate
opportunities for sharing strategies and programs that support the process of full
registration.

That educational authorities, research organisations and school system leaders initiate
further investigations into contextualised Standards-based approaches that support
professional learning of all personnel directly engaged in the processes for full
registration of Graduate Teachers.

That educational authorities and school system leaders create and facilitate
opportunities for sharing strategies and programs that address “hard-to-evidence”
Focus Areas within the Standards.

That educational authorities and school system leaders facilitate, through collaborative
consultation, the preparation of guidelines that clarify role and information flow for all
personnel directly involved in the process of full registration.

That educational authorities, research organisations and school system leaders initiate
and facilitate opportunities for sharing with national and international stakeholders,
strategies and practices that support the process of full registration.
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CDU NTTRB

1.

That educational authorities and school system leaders create and facilitate
opportunities for sharing strategies and programs that address “hard-to-evidence”
Focus Areas within the Standards.

That educational authorities and school system leaders create and facilitate
opportunities for Graduate Teachers to work collaboratively taking into account
contextual (e.g., geographic and personnel related) considerations.

That educational authorities and school system leaders facilitate, through collaborative
consultation, the preparation of professional learning programs that enhance the skills
of mentors who support the process of full registration.

That educational authorities and school system leaders create and facilitate
professional learning opportunities for those who take up the role of mentor to support
the process of full registration.

That educational authorities, research organisations and school system leaders initiate
and facilitate opportunities for investigating strategies that establish sustainable
mentoring practices and structures across contexts.

That educational authorities and school system leaders create and facilitate
professional learning opportunities for Principals to share planning strategies for
implementing a Standards-based processes for full registration in their school.

That educational authorities and school system leaders create and facilitate regional
professional learning opportunities for Principals, school leaders and mentors to plan a
Standards-based process for full registration for their respective school contexts.

That educational authorities, research organisations and school system leaders initiate
and facilitate opportunities for investigating moderation practices and strategies that
Principals, school leaders and mentors adopt in their assessment of evidence that
support the process of full registration.

Australind Senior High School

1.

That schools adopt the use of the SAT as one of a number of self-reflection tools to
support contextualised performance and development processes.

That AITSL further investigate the use of the SAT in terms of teacher perception of their
teaching and learning strengths and the SAT report.

That AITSL further investigate the use of the SAT in terms of the efficacy of, and
terminology associated with, its four-point question response scale.

That educational authorities and school system leaders create and facilitate
opportunities for sharing strategies and practices that adopt a structured approach to
classroom observation that support school-based performance and development
processes.

That educational authorities, research organisations and school system leaders initiate
and facilitate opportunities for investigating school contexts where approaches to
performance and development are collaborative and school-wide.

Department of Education Tasmania

1.

That educational authorities and school system leaders ensure the SAT be made
available as soon as is practicable to the nation’s schools and teachers.

That Principals and school leaders should be encouraged to see the SAT as one very
useful tool in a number of initiatives designed to foster a reflective feedback culture in a
school.
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3.

That educational authorities and school system leaders should anchor the Standards
and the SAT in a system-wide policy approach to feedback, career stage development,
teacher performance and professional learning planning.

ACT TQl

1.

10.

11.

12.

13.

14.

15.

16.

17.

18.

That AITSL communicate, through the Certifying Authority Network, the amount of time
required to complete the Certification process and the impact that this could have on
other aspects of the work of applicants and assessors. This would enable schools and
systems to identify and implement appropriate forms and levels of support.

That certifying authorities make workshop and/or networking opportunities available
for potential applicants to develop approaches to the writing of annotations that are
clear, concise, meaningful, relevant and include appropriate use of evaluative language.
That applicants consult a 'critical friend' to provide feedback on the preparation of
annotations.

That certifying authorities make workshop and/or networking opportunities available
for potential applicants to evaluate the clarity, relevance, trustworthiness and effective
use of evidence types.

That applicants ensure that Collections of Evidence include sufficient supporting
documentation.

That applicants ensure that the Lead initiative is prepared in accordance with the
requirements of the policy document, Certification of Highly Accomplished and Lead
Teachers: Principles and processes (AITSL, 2012).

That certifying authorities make available workshop and/or networking opportunities
for potential applicants to develop detailed understandings of Focus Area Descriptors at
each of the Career Stages.

That certifying authorities make available workshop and/or networking opportunities
for potential applicants to differentiate the applicant and assessor responsibilities.

That applicants consult a ‘critical friend' to provide feedback on the format of
Collections of Evidence.

That school Executives examine existing structures and processes that align with the
requirements of the Certification process for applicants.

That, where necessary, school Executives implement structures and processes that
enable Teachers to access and provide official documentation of their practice, as well
as other valid, authenticating, third person documentation.

That Certifying Authorities establish support structures such as advice/help lines.

That Certifying Authorities and educational authorities establish local, cross-sectoral
Assessor Networks to provide support, insights across sectors, and mentoring to
assessors.

That Certification Authorities in other jurisdictions be made aware of the nature,
content and use of the documents produced by the ACT Teacher Quality Institute.

That the Assessor Training Programs should incorporate material and exercises on
correspondence, validity, accuracy and reliability.

That the Assessor Training Programs should incorporate material on bias awareness and
bias reduction exercises.

That the Assessor Training Programs should incorporate material on the nature and
conduct of professional conversations in order to obtain meaningful and relevant
information to add to the total body of evidence that underpins Certification
assessments.

That the Assessor Training Programs should incorporate material that enables assessors
to identify, analyse and effectively use evaluative language.
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1 Setting the Scene

1.1 Introduction

This study extends the initial Pilots Study undertaken in 2011 by a SIMERR Research Team and
referred to as the Phase 1 Study. This current investigation Piloting Implementation of the
Standards and Certification — Phase 2 (referred to as the Phase 2 Study) had a similar purpose.

The rationale of the Phase 2 Study was to build on the data and findings in the Validation Study
of the Draft Australian Professional Standards for Teachers by probing more deeply into issues
that have arisen from teachers in their Survey responses and commentary in Workshops. Also,
the purpose was to gain additional insights through work on the application of the Standards
with teachers across the nation (particularly those insights that emerged in the Pilots Phase 1
Study).

Significantly, the work of the Phase 2 Study was to support the work of AITSL to engage closely
with stakeholders to develop and publish elaborations and evidence guides to support the
implementation of the Standards and Certification. This support took the form of collection and
analyses of focused evidence from targeted groups with special expertise and interests.

This Research Project represents a critical way forward in understanding and addressing teacher
and system concerns, and ensuring that the Professional Standards have even greater relevance
to teachers’ work.

This Final Report expands on these points within three critical areas of focus:

(i) the transition from provisional to full registration, i.e., attaining the Proficient level
Career Stage,

(i)  the application of the AITSL Self-Reflection/Assessment Tool to inform strategies for
improved performance, and

(iii) the evidencing requirements for attaining certification at the higher-level Career
Stages of Highly Accomplished and Lead, including Assessor training needs.

These three areas are each referred to as Research Themes in this Report, and indicate the
directions taken in addressing the objectives of the Phase 2 Study.

1.2 Background

The Australian Professional Standards for Teachers represent a statement of what constitutes
teacher quality, defining the work of teachers and making explicit the elements of high-quality
teaching for the 21% century. In providing a framework, the Standards comprise Descriptors that
have been informed by teachers’ understandings of what is required at each of four Career
Stages. The Standards represent a continuum of development within the profession by
providing a basis for attracting, preparing, developing and supporting teachers.

The Standards were validated by a SIMERR Research Team, working in close collaboration with
officers of AITSL, in 2010, drawing on almost 6,000 teachers nationally who responded to two
online surveys comprising both open and closed format questions. Focus Group meetings were
also held in each State and Territory for stakeholders to provide additional information about
issues associated with implementation of the Standards.
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Two important themes that emerged from the validation study were (i) the alignment of the
Standards’ Descriptors with the core business of teaching, and (ii) the delineation in terms of
professional focus of the four separate Career Stages.

In April 2012, all Education Ministers endorsed a national approach to the voluntary
certification of teachers at the higher-Career Stages of the Standards. Implementation of the
national approach to certification commenced in 2013.

A national approach to certification of Highly Accomplished and Lead teachers involves a
rigorous and transparent process that recognises Highly Accomplished and Lead teachers and is
portable throughout Australia. Teachers in all Australian education systems will be able to apply
and be assessed for Highly Accomplished or Lead status.

Certification of Highly Accomplished and Lead teachers is an important element in a broader
teacher quality strategy that develops, recognises and supports excellent practitioners. By
contributing to teacher quality, a nationally consistent approach to certification of Highly
Accomplished and Lead teachers will help to achieve the national goals for schooling expressed
in the Melbourne Declaration on Educational Goals for Young Australians (MCEETYA, 2008).

1.3 Project Purpose
Materials to support the implementation of certification of Highly Accomplished and Lead

Teachers were developed throughout 2012.

The Phase 2 Study research investigation built on this base as well as the design and outcomes
of the Phase 1 Study. The Phase 2 Study aims, in general terms, were:

1. To continue to trial the use of the Australian Professional Standards for Teachers within
existing processes and practices,

2. To provide further insight into how AITSL may best support and ensure effective
implementation of the Standards in diverse settings across Australia for a range of
purposes,

3. To investigate the evidencing requirements for applying for certification and to

ascertain certification assessor training needs.

4, To investigate the use of the AITSL Self-Assessment Tool as a guide for teacher self-
reflection and assessing readiness for applying for certification.

5. To achieve national consensus about, and enable a shared sense of ownership of, the
Standards and promote voluntary certification.

Insights gained from this Phase 2 Study have the potential to impact on the implementation of
processes associated with accreditation, registration and certification of teachers, as well as on
guidelines for self- and system-directed assessment and evaluation.

1.4 Methodology

The methodology chosen for the Phase 2 Study draws upon and extends that undertaken in
Phase 1, i.e., it is both participatory (e.g., Kemmis & McTaggart, 2005) and formative (e.g.,
Gittelsohn, 2006). Three features of the methodological approach used in the Phase 1 Study are
relevant to the Phase 2 Study.
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First, it enabled specific research questions to be examined using multiple methods, i.e., a
triangulation of approaches, resulting in greater insights through the importance placed on local
knowledge and understandings. Second, it created a strong sense of ownership amongst
participants through their collaboration in refining and particularising a significant identified
issue, and in the various data collection processes. Third, by adopting a formative approach,
there was continuous and ongoing monitoring of progress that results in either confirming or
redefining the direction needed to pursue.

A range of data sources was used to capture the findings of the Phase 2 Study within differing
contexts. The outcome resulted in the preparation of Case Studies and evidence collections
within three broad Research Themes that captured the necessary information within specific
contexts. In particular, data were gathered through:

e Site audits — an analysis of documents that inform current practice in the different
settings and background information that provided an understanding of the context for
each theme;

e Interviews — captured the impact of implementation of the Standards and Certification
within the institution/organisation at appropriate teaching and administrative levels;
and

e Documentation of research foci — to record the responses (verbal and documents) of
participants to issues associated with implementation of the Standards.

These data were analysed to inform AITSL’s future work around teachers’ engagement with the
Standards and Certification.

The specific research questions for the Phase 2 Study were informed by the findings from the
Validation Study for the Australian Professional Standards for Teachers (AITSL, 2011) and Phase
One Pilot findings. In particular, the focus centred on three Research Themes, namely:

Research Theme 1: An investigation of the support required for teachers moving from
provisional registration (through attainment of the Graduate Career Stage) to full registration
(through attainment of the Proficient Career Stage).

Research Theme 2: An investigation of the AITSL Self-Assessment Tool (SAT) to support
improvement, and to identify professional learning required for continuing professional
development at a school and system/region level.

Research Theme 3: An investigation of the evidence requirements for teachers aspiring for
Certification at the Highly Accomplished and Lead Career Stages, and the training requirements,
knowledge base and Certification process requirements of those taking on the role of Assessors.

These three Research Themes, described in more detail in the following Sections, were refined
as the investigation continued. The end result was information that documented experiences
and provided recommendations for practice. In planning for the research there was a need to
ensure a balance of gender, cross-sectoral involvement, level of schooling, as well as ensuring
the voices/opinions of those in rural/remote areas were heard.

In developing the Case Studies, participants were required to:

e Undertake training and contribute to ideas that would enhance the research process;
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Maintain regular contact with the SIMERR Research Team to ensure consistency in
method of approach and data collection;

Participate in online update sessions facilitated by UNE’s Learning Management System;
Maintain appropriate documentation; and

Prepare interim and final reports on progress.

To support participants, an online support facility was available throughout the Phase 2 Study to
enable participants to communicate openly and freely with SIMERR and among staff of similar
pilot investigations. These communications were seen as vital to preserving the integrity of the
Phase 2 Study as individual participants engaged with their respective projects.

1.5 SIMERR Research Team

Each member of the Project Team was able to draw upon demonstrated, high-level research
skills. Each has had leadership roles in large-scale research, both independently and in
collaboration with the SIMERR National Research Centre. The consortium members are able to
provide the highest quality advisory and research services across the mixed method design of
the evaluation. The team comprises:

Professor John Pegg
Project Team Leader and
Director of SIMERR National Centre

Dr Greg McPhan

Project Executive Officer

Principal Research Manager — Teacher Quality
SiIMERR National Centre

Associate Professor Joy Hardy
Principal Research Manager — Policy Frameworks
SiIMERR National Centre

Dr Dan Riley
Project Member
SiMERR National Centre/School of Education
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1.7 Note on the Structure of the Consolidated Report

This Final Report presents the findings from the six projects that addressed the three research
themes of the Phase 2 Pilot Study. In addition to the Executive Summary and Summary of
Recommendations, the projects are documented within seven sections.

Section 2 provides a summary of each of the projects. These summaries of between four and
eight pages give the reader an overview of key features and outcomes of each project.

Sections 3 to 8 contain the complete reports for each project and provide further detail for the
reader. These reports have been included in their entirety with minor editing to ensure
consistency of expressions and formatting.

Sections 9 provides a list of references.

Section 10 details the Appendices that were provided with each of the projects.
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2 Project Summaries

2.1 Research Theme 1
2.1.1 Background

Research Theme 1 investigated the support required for teachers moving from provisional
registration (through attainment of the Graduate Career Stage of the Australian Professional
Standards for Teachers) to full registration (through attainment of the Proficient Career Stage of
the Australian Professional Standards for Teachers) as part of national Certification. The
research involved three Pilot Investigations that took place South Australia (through the SA
DECD), Victoria (through the VIT) and Northern Territory (through a joint CDU — NTTRB team).

The context for each group’s investigation was different and considered teachers in
metropolitan, regional/rural and remote settings in South Australia, Victoria, and Northern
Territory, respectively.

Research Questions that informed this Research Theme included:

e How much work is required of teachers and Principals?

e What types of evidence are used in each State/Territory?

e What effort was involved in obtaining evidence across Descriptors?

e Who are mentors of the teachers and what support do the mentors need?
e What skills and knowledge best help Principals adopt the role of assessor?
e What are the similarities and differences across the three jurisdictions?

2.1.2 Theme Design

There was an initial two-day meeting in Melbourne involving key pilot representatives, the
SIMERR research team and AITSL staff. Research plans for each of the three Pilots were
developed, discussed and finalised at the meeting. The Pilots commenced following the
meeting.

Personnel from AITSL and SIMERR — one from each organisation, undertook one-day site visits.
Pilot teams were expected to provide an interim and final report.

The participants in the research were primarily new teachers or teachers who had been out of
the classroom for up to five years. Principals, Line Managers and mentors from the schools
where the teachers worked were also involved because of the associated appraisal, planning
and support roles required in the transition to full registration.

To assist with the Pilot organisation, each Pilot team developed a proposal up to $20,000 with
an additional $5,000 offered to Victoria (covering additional expenses due to the focus on rural
teachers/schools) and an additional $10,000 offered to Northern Territory (covering additional
expenses due to the focus on remote teachers/schools).

2.1.3 Sample Size

The number of participants in each Pilot was ascertained through consultation. In selecting the
sample size of participants, sufficient numbers were needed to allow a reasonable opportunity
of generalisation of findings.
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The South Australian DECD Pilot involved eight permanently employed Graduate Teachers in
their first year of teaching. The Graduate Teachers (5 male and 3 female) were from primary
and secondary schools. The Graduate Teachers were accompanied by their participating Line
Managers at all Pilot workshops.

The Victorian Institute of Teaching (VIT) coordinated the participation of three Government and
two Catholic schools in the Ballarat region of Victoria. The schools were invited to participate
because Graduate Teachers in these schools were being mentored by teachers who had
participated in VIT mentor training sessions.

In the Northern Territory, CDU — NTTRB involved early career teachers and their school
Principals located in either a Government, Catholic or independent school in the Northern
Territory. The participants’ teaching experiences ranged from a few weeks to several years. The
nine participants were from urban centres (Darwin and Alice Springs) and very remote
locations.

2.2 DECD SA - Implementing the Australian Professional Standards for
Teachers (AISTL, 2011): What support is required for teachers
moving from being a beginning teacher through to a more
experienced teacher?

2.2.1 Background and Context

Workforce Development in the Human Resources and Workforce Development Directorate of
the Department of Education and Child Development (DECD SA) provides programs and services
to achieve strategic development and sustainability of the DECD workforce. It provides
leadership and direction for DECD regarding the skills and knowledge that its workforce requires
for the delivery and achievement of high-quality child and student learning outcomes.

The main focus of Workforce Development is on progressing work toward the achievement of
the Council of Australian Governments (COAG) outcomes around:

e teacher quality;

e delivering professional development programs to support staff learning in sites and
corporate sector;

e developing leadership capabilities;

e providing leadership in performance management and development; and

e recognising the quality of the DECD workforce.

Within the area of teacher quality, particular initiatives for which Workforce Development is
responsible include:

e  Performance Development and Management;

Teacher Leader programs: Advanced Skills Teachers (AST), Step 9;

Australian Professional Standards for Teachers (APST);

Induction;

Early Career Teacher programs;

e  School Centres for Excellence; and

e  DECD Implementation of the National Partnership for Improving Teacher
Quality while incorporating a range of initiatives conducted in partnership with
other DECD directorates.
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2.2.2 Phase 1 Pilot

The Phase 1 pilot project was undertaken during 2011 and involved the Department of
Education and Child Development (DECD SA), The Teachers Registration Board (TRB), Catholic
Education SA (CESA) and The South Australian Primary Principals Association (SAPPA). The cross
sector partnership undertook a pilot study to investigate the use of the Australian Professional
Standards for Teachers (APST) (AITSL, 2011) for observation and reflection on teaching practice.
The purpose of this project study was to allow early career and experienced teachers to work
with their site leaders to test the Standards as a resource to promote teachers’ self-reflection
with an emphasis on observation for and as learning. The teacher participants were largely early
career teachers, who observed more experienced teachers to inform professional conversations
that reflected on their teaching practice.

The purpose of this Pilot was to allow early career and experienced teachers to work with their
site leaders to test the Standards as a resource to promote teachers’ self-reflection with an
emphasis on observation for and as learning. The teacher participants were largely early career
teachers, who observed more experienced teachers to inform professional conversations that
reflected on their teaching practice

A draft observation tool provided a scaffold for participants to reflect on their classroom
practice and their demonstration of the Standards. Pilot participants identified three areas that
could inform future planning: (i) Observing teacher practice; (ii) Focusing on the language of the
Standards; and (iii) Combining observation with the Standards.

Participants also identified processes that facilitated reflective and professional conversation
using the observation tool and the Standards, namely:

e The importance of scheduling time for a pre and post observation conversation;
e The need to focus on a limited number of Standards and Descriptors;

e The purpose of the observation process must be clear to all participants; and

e The importance of quality relationships between participants.

A number of thematic areas also emerged during the Phase 1 Pilot. In particular, there was a
shared view amongst participants that the findings needed to be incorporated into induction
processes for early career teachers.

2.2.3 Phase 2 Pilot Focus

The purpose of this Pilot program was to extend the previous Pilot program that focused on
observation and professional conversations. The focus in this program shifted from
familiarisation with the Standards in general to a consideration of professional practice in the
initial Career Stage transition.

The research question used to frame the Pilot was:

What support is required for teachers moving from being a beginning teacher through to
a more experienced teacher?

This question can be viewed as moving from the Graduate Career Stage to the Proficient Career
Stage for purposes of nationally consistent registration or, for teachers satisfying their
employment conditions such as probationary conditions or performance and development
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requirements. The main question was elaborated in terms of a number of thematic
considerations and these were:

e What is required of teachers and leaders/Line Managers during this process?

e What types of evidence do teachers use to demonstrate their knowledge, skills and
understanding?

e What strategies work best in obtaining evidence across Descriptors?

e Who are mentors of the teachers and what support is beneficial to them?

e Collecting examples of evidence.

2.2.4 Pilot Structure

The Pilot project focused on Government schools in the metropolitan area. Low socio-economic
status schools were included in the sample. Three full day workshops were held with teachers
and leaders from participating sites, to facilitate an ongoing opportunity to explore and develop
practices, knowledge, skills and understandings. The activities for each Day are summarised in
Table 2.1.

Table 2.1 Phase 2 Pilot Workshop Structure

Workshop Focus Activities

Day 1 e Teachers and leaders engaging intensively with the Standards using a
Webisode;
e Teachers and leaders identifying ways to collect evidence; and

e Graduate Teachers being shown how to set up an e-portfolio

Day 2 e Sharing and understanding what counts in performance

conversations;

e Graduate Teachers sharing their best piece of evidence with each
other;

e Leaders sharing the best strategies and processes to support Graduate
Teachers;

e Line Managers and their Graduate Teacher sharing evidence in
groups;

e Using a newly developed Mapping Your Evidence Tool;

e Providing feedback on the Mapping Your Evidence Tool; and

e Collaborating about the best sharing process for Day 3.

Day3 e Graduates sharing their understanding of one standard;

e Written reflection and summary of Session 1;

e Graduate Teachers and Line Managers making recommendations
about strategies and processes;

e Feedback on lesson observation as a tool to ascertain proficiency;

e Human graph activities on a range of questions about the APST and
Performance and Development; and

e Turning Point survey
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Eight Graduate Teachers were involved in the Pilot and there were two selection criteria, that
they were (i) in their first year of teaching, and (ii) permanently employed. The participants
were from primary and secondary schools. The Graduate Teachers were accompanied by their
participating Line Managers at all pilot workshops. Five Advanced Skills teachers participated in
the workshops in order to support the Graduate Teachers in sharing their understanding of
collecting evidence and in moderating the evidence that is presented. Workforce Development
Teacher Quality provided overall leadership and facilitation of workshops.

2.2.5 Feedback

All Graduate Teachers reported that the Pilot project was the first opportunity they had to
engage with the APST. Within the workshops, teachers and leaders began to work
collaboratively to unpack the Graduate and Proficient Standards. Graduate Teachers were
introduced to, and encouraged to establish, an e-portfolio to collate and house their evidence
against the Standards as it was collected. The second workshop provided important training in
how to conduct performance conversations as either a Graduate Teacher or as a Line Manager.
The most useful tool for the Graduate Teachers (expressed anecdotally on the final day), was
the Mapping Your Evidence tool which enabled them to document a piece of evidence and
determine how many Standards and Focus Areas it covered. This tool enabled teachers and
leaders to see the gaps in their evidence and to focus on working towards ensuring all
Descriptors of the Proficient Career Stage in the APST were met.

2.2.5.1 Graduate Teachers

This section provides an overview of participant contributions from the Day 3 Workshop of the
Pilot during which participants discussed:

e Engagement with the Standards;
e Line Manager and Advanced Skills Teacher involvement; and
e Strategies and tools used to collect evidence.

In discussing their engagement with particular Standards with Line Managers and Advanced
Skills Teachers, Graduate Teachers indicated where they might retain a ‘paper trail’ or
document particular processes as evidence against the Standards, e.g., emails, record of
conversations, completed pro-forma, and stages in the development of a community network.
They also made reference to the all-important conversation starters with colleagues. In
particular, reflective discussions between a Graduate Teacher and his/her Line Manager address
the immediate priority of progression towards meeting Descriptors at the Proficient Career
Stage as well as important distinctions between the Proficient and other Career Stages,
establishes, thereby establishing the basis for ongoing professional learning planning.

In their detailed discussions of teacher, leader/Line Manager involvement in the process,
participants identified three main areas: (i) observations; (ii) professional conversations, and (iii)
reflection on teaching practice. Where observations were concerned, participants made
reference to organisation, e.g., that the observations had a particular focus or were structured.
They also discussed outcomes and follow-up, such as the associated reflective conversations
during which observed practice was aligned with the relevant Standards. The multi-faceted
nature of professional conversations was highlighted through aspects, such as, documentation —
video or voice recordings, their frequency, the associated identifiable outcomes, and broader
school community collaborations. In the content of the reflection on teaching practice,
participants summed up the current focus of their professional practice, e.g., adopting
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particular strategies, such as curriculum differentiation, to ensure alignment of practice with the
APST, and using formative assessment as feedback about teaching,

When discussing strategies and tools for obtaining evidence, four particular strategies were the
focus of discussions, namely, feedback, collaboration and networking, observation, and
curriculum planning. Across each of these strategies, three distinct features were identified in
the discussion points: (i) the personnel associated with the strategy; (ii) the form of the
strategy; and (iii) the purpose of the strategy. For example, within the feedback focus, a
comment that related to a video of a Graduate Teacher’s teaching and which was reviewed with
a Line Manager to support self-reflection, the personnel were the teacher and Line Manager,
the form was video, and the purpose was self-reflection. Participants also discussed particular
tools that supported evidence collection across Descriptors. Three in particular were the focus
of discussions and these were e-portfolios, APST matrices, and the use of digital evidence from
ICT pedagogies.

2.2.5.2 Line Managers and Advanced Skills teachers

This section provides an overview of participant contributions from the Day 3 Workshop of the
Pilot during which participants discussed:

e Appraisal of evidence collected by Graduate Teachers (Line Managers);
e Mentoring (Line Managers); and
e Evidence collection — Form, strategies and tools (Advanced Skills Teachers).

Participants identified three general approaches to the appraisal of evidence:

i alignment of evidence with relevant documents, e.g., the APST or Australian Curriculum
(AC). In the case of the Standards, for example, Descriptors provided points of reference
in the verbs used, as well as providing an indication of areas where student work
samples could be used, e.g., Focus Area 4.1 — Support student participation;

ii. feedback provided by others. The “others” included Principals, Line Managers, peers
and colleagues, parents and students. This information could be informal verbal
commentary, or formal — as in the case of observation reports by a Line Manager, or
feedback from students about strategies adopted in the classroom; and

iii. areas of impact of teaching and learning practices on student learning outcomes. An
area referred to frequently by participants was assessment where diagnostic, formative
and summative examples had the potential to provide indications of the efficacy of
particular teaching and learning practices.

Behaviour and engagement were two additional areas that participants identified as indicators
within observation feedback and student surveys that supported the alignment of evidence
with Proficient practice.

Mentors were identified as individuals or as members of teams, and whether they were from
within or external to the school. Mentoring occurred in both a formal and informal capacity. In
terms of informing mentoring practice, participants made reference to opportunities within and
beyond the school that provided access to the experience and expertise of others. A range of
activities were identified that could facilitate the sharing of information between Graduate
Teacher and “those who have done this before” or “who have similar interests”.

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 26



In addition to Artefacts of Practice that indicated the form evidence took, reference was made
to a formative dimension in the collection of evidence. This formative dimension was
elaborated in terms of its reflective focus, with Graduate Teachers using professional learning or
lesson observations to identify areas of need and the associated evidence required to document
professional growth. Participants provided an extended list of specific Artefacts of Practice and
instances of evidence, such as, photos, videos, screen shots, correlation charts, assessment
plans, or student folders. In a number of cases these instances were further qualified to indicate
the associated purpose, thereby providing additional guidance for Graduate Teachers, e.g.,
video of professional learning participation.

2.2.5.3 Supporting the Transition — Participant Advice

From their engagement with the Standards, Graduate Teachers identified a number of areas
they regarded as supportive of the Graduate-Proficient transition:

e Evidence collection beginning with a detailed examination of the Standards;

e Collaborative discussions that promote insights and understandings;

e Resources that reinforced collaborative discussions; and

e Professional self-reflection that is integral, not additional, to a teacher’s practice.

Graduate Teachers also made reference to a number of challenges and benefits that emerged
during the process, namely:

e Time management and the importance of developing a sense of perspective and
adopting a realistic and paced approach to the workload;

e Evidence collection, its form — regarding efficiency of presentation and substance — in
terms of the depth of presentation were raised in participant commentary;

e Feedback, notably, ‘How am | going?’ and * Where am | going?’

e Affirmation of practice where the alignment of professional practice with the Standards
provided a focused lead-in to professional conversations;

e Working with colleagues which facilitated articulation of a professional direction,
confidence building and development of professional relationships, and

e Professional growth based on planning and goal setting that provided a sense of moving
forward.

Line Managers and Advanced Skills Teachers provided commentary about three aspects of
professional practice that supported and/or informed their mentoring roles. The first of these
related to networks and participants made reference to the importance of discussions with
others when it came time to seeking advice about performance matters. They also drew on the
resources and support provided by theme-specific regional workshops and through professional
groups.

The second aspect reflected motivational considerations that sustained their mentoring role.
Participants identified enhanced student learning outcomes associated with good teaching,
capacity building of personnel, and establishing specialist programs that benefited school
communities as ‘drivers’ of their engagement in the Graduate to Proficient transition. The third
aspect encapsulated advice to Graduate Teachers and this advice encompassed the wise use of
time and resources, appropriate timing of the process, and evidence compilation.
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2.2.5.4 Evidence Ranking

As part of the third workshop activities, participants ranked particular strategies and tools that
they were familiar with or had used during the Pilot. Across the eleven tools and strategies,
some key elements of the progression from beginning teacher to more experienced can be
identified and these relate to: (i) professional conversations for obtaining feedback, e.g., with
colleagues and Line Managers; (ii) drawing on available resources, e.g., Illustration of Practice,
Standards matrices, and the Performance and Development Plan; (iii) the importance of
planning and documentation of professional practice, e.g., through the use of e-portfolios
and/or the Observation Tool; and (iv) the evaluation of professional practice and evidence, e.g.,
through the use of documents, such as, the DECD Performance and Development Plan.

2.2.6 Outcomes

The research question used to frame the Pilot study addressed the support required for
teachers moving from being a beginning teacher through to a more experienced teacher. From
the investigation, support for this transition can be detailed in terms of:

e The commitment by both the Graduate Teacher and Line Manager to engage in the
program in an ongoing way;

e Opportunities to meet others with expertise in the APST and awareness of the
associated resources;

e Astructured program with expectations and timelines clearly established;

e Provision of funding to release early career teachers;

e The involvement of Advanced Skills Teachers (ASTs);

e The spaced learning with three weeks between sessions with purposeful, practical
homework in between and a requirement to share their progress;

e The opportunity to network with peers; and

e The use of a Standards-based self-mapping tool to reflect on the evidence collected to
support the Career Stage progression.

e Observation processes and productive working relationships between peers and/or the
Line Manager.

2.2.7 Postscript

The Performance Standards and Certification team (formerly Teacher Quality) in HR Workforce
Development has intentionally engaged with Early Career Teachers to ensure they are
supported, developed and retained by the system. The Australian Professional Standards for
Teachers (AITSL, 2011) is a key induction platform for teachers in DECD.

One year after engaging in the AITSL Graduate to Proficient Pilot in 2012, the Early Career
Teachers involved readily embrace the language of the Standards in daily practice and
professional conversations with their colleagues and Line Managers. The notion of collecting
evidence aligned with the Standards is integral to their career development and aspirations.
This ensures the DECD Workforce Development goals of attracting, training, placing, developing,
rewarding and retaining quality teachers. Particular activities and events that have occurred
include:

e theintroduction of an Early Career Teacher Project Officer position;

e Full-day workshops for Graduate Teachers based on findings form the Phase 2 Pilot
project;

e the establishment of an Early Career Teacher Facebook page;
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e the development of an Early Career Teacher Ning" on the Workforce Development Ning;

e the compilation of a teacher mentor and teacher mentee register;

e Twilight Sessions on /llustrating your Practice for teachers undertaking the graduate to
Proficient and the Proficient to Highly Accomplished Career Stages; and

e the revision of the APST Mapping Your Evidence Tool to accommodate Teachers at any
Career Stage.

2.3 VIT - Investigating the support required for provisionally registered
teachers to develop evidence for full registration using the Standards
for Teachers

2.3.1 Background and Context

The Victorian Institute of Teaching (the Institute) is an independent statutory authority for the
regulation of the teaching profession in Victoria and operates under the Education and Training
Reform Act 2006. All teachers working in Victorian Government, Catholic and independent
schools are required to be registered with the Institute. As a Standards-referenced regulator,
the Institute requires Victorian teachers to meet and maintain professional Standards for
registration. New registrants are provisionally registered for up to two years until they are able
to demonstrate they meet the Standards of professional practice for full registration. Since
October 2012, the Australian Professional Standards for Teachers (AITSL, 2011), hereafter
referred to as ‘the Standards’, has become the framework against which teachers need to
demonstrate competence at the Proficient Teacher level to become fully registered.

The project builds on a pilot project undertaken by the Institute in 2011 investigating the
implementation of the Standards into the evidence-based process for full registration in
Victoria. The Institute’s process is school sited and facilitates demonstration of the Standards
within a structured induction period that focuses on collegial support and reflective practice. As
a consequence, many schools are familiar with using Standards as the basis for evidence of
practice and assessment of proficiency. The current process for teachers is based on the
research, e.g., Timperley, Parr & Bertanees (2009) that guides teachers through an inquiry into
their practice to support student learning and develop their evidence of the Standards.

To apply for full registration Provisionally Registered Teachers (PRTs) must:

e complete at least 80 days full time teaching in a school; and

e document evidence of proficiency in the Standards that includes an inquiry into practice
and the professional support of a trained mentor, including classroom collaboration and
a recommendation report from a school panel, led by the Principal.

The evidence-based process has been designed to integrate professional support for PRTs with
their demonstration of the Proficient Teacher Standards. Teachers do not address the Standards
and their Descriptors individually or explicitly. By investigating an area of practice to improve
student learning they are able to provide ample evidence that the Standards and Descriptors

! Ning: A closed professional learning community comprising invitees; similar to Facebook.
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have been met. It also supports PRTs and their mentors not only to acknowledge competent
practice but also to focus on those aspects of practice that require development.

Such an approach builds in support. PRTs are required to document observations in experienced
teachers’ classrooms, professional conversations with experienced teachers and mentors,
professional learning that is targeted to areas of student need and collaborative practice in their
classroom. They are also required to document reflections about student learning and their own
and future professional learning.

In Victorian schools there is an expectation that PRTs will be mentored as part of their full
registration process and school induction. The mentors generally attend a two-day training
program delivered by the Institute and the Department of Education and Early Childhood
Development and with the support of the Catholic Education Offices and Independent schools
sector.

2.3.2 Phase 2 Pilot Focus

In 2011 a Phase 1 Pilot project was undertaken to trial use of the Australian Professional
Standards for Teachers (AITSL, 2011) within current Victorian structures and practices. Findings
indicated that teachers were generally able to evidence the Standards. One outcome from the
Phase 1 Pilot was that the process to evidence the Standards was revised and refined in
response to feedback collected. In this Phase 2 Pilot project, the use of the Standards was
further investigated within the context of working towards full registration, a process that is
inquiry-based, mentor supported and collaborative. However, the contextual focus of the
project was on the process as it is implemented in Victorian regional schools with the support
and involvement of mentors and the Principals. Emphasis was placed on:

i. determining the support required for the process, and
ii.  thetypes of evidence that were produced by the PRTs.

2.3.3 Pilot Structure

The study was confined to ten weeks during semester 2, 2012, and was contextualised within
school settings and in the normal practice of beginning teachers in a regional area of Victoria.
The project involved a trial of the revised approach to the development of evidence for full
registration and an investigation of the support required for teachers to meet the Standards at
the Proficient level in relation to:

e the evidence produced by PRTs for full registration;
e collegial practice and mentoring by experienced colleagues; and
e resources provided for PRTs, their mentors and their school leaders.

The project involved a mixed method design (e.g., Creswell, 2003) with both quantitative and
qualitative data collection. The sample of PRTs came from 5 schools in the Government and
Catholic school sectors, in primary and secondary teaching and all were located in the Ballarat
regional area.

The Pilot project structure comprised:

e anintroductory workshop, with participation of PRTs, their mentors and school leaders
to:
o explain the aims of the project;

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 30



o explain the revised process to evidence the Standards;
o interrogate the Standards and develop a focus for inquiry; and
o develop an action plan for PRTs to implement in their classrooms and use as
part of their evidence of professional practice for full registration;
e allocation of schools to SPL managers for follow up contact, including a site visit by two
SPL managers and classroom visits; and
e data collection, including
o an online survey for participants completed at the end of the process — separate
surveys for PRTs and mentors; and
o evidence samples from PRTSs.

2.3.4 Feedback (Survey)

Survey data provided feedback and commentary in three key areas:

1. engagement with the Standards;
2. the provisional to full registration process; and
3. time required for the process.

Both Provisionally Registered Teacher and mentors affirmed the Standards as the basis for
feedback and investigation of professional practice. PRTs also responded positively to the value
of the Standards in understanding and supporting practice. A number of PRTs indicated that the
Descriptors had assisted them to identify aspects of practice that subsequently became a focus
for inquiry. Mentors made reference to their use of the Standards in professional conversations
and when providing feedback. In particular, mentors highlighted the assistance of the Standards
in identifying areas for their own professional learning.

Provisionally Registered Teachers found the Standards and their Descriptors at the Proficient
level generally easy to evidence and they recognised the connection between their practice and
the Standards’ statements. There was no clear consensus about which Standards were the
easiest or the most difficult to evidence, apart from difficulties identified with Descriptors 1.4
and 2.4, and the context for teaching seemed to be a determining consideration. Survey results
indicate that teachers were divided as to the facility with which they could gather evidence for
these Descriptors. For Descriptor 1.4, five PRTs indicated they struggled to find evidence and
three indicated this Descriptor was relevant to their practice and that evidence was easily
available. For Descriptor 2.4, there were four PRTs who could provide evidence and four who
found it difficult. As was expected, teachers with school support through particular ATSI
programs and the employment of Koori liaison officers were more confident in providing
opportunities for students to develop understanding of and respect for ATSI histories, cultures
and languages.

Comments from both PRTS and mentors showed that they found the process to move from
provisional to full registration to be clear, concise and connected to daily practice. The template
for the documentation of evidence was seen as very useful and provided a framework for
documenting evidence. The process was seen by many PRTs as an opportunity to reflect more
deeply on practice and the majority recognised the relevance to their teaching content and
context. When investigating the support required to align professional practice with the
Standards, all teachers commented on the value of working with colleagues.

Participants in the project had about 8 weeks to develop their inquiry of practice and record
their evidence for full registration. They were aware this was shorter than the expectation for

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 31



teachers normally. PRTs either spent a period of between 10 and 30 hours collecting their
evidence or more than 40 hours, and they indicated that the process was professionally
challenging and rewarding, and that it provided an opportunity to reflect more deeply on
practice. Two-thirds of the PRTs indicated they spent more than 10 hours preparing their
evidence for the school panel. Fewer hours were spent working with colleagues during the
process, even though this was universally identified as one of the most important aspects.

2.3.5 Outcomes

At the local, State level, the Pilot project provided the opportunity to focus on key aspects of
the process for full registration, identifying strengths and areas for further consideration.

e Teachers were able to use the Standards in the revised process for full registration and
address the majority of the Descriptors at the Proficient Teacher level;

e Both PRTs and mentors identified the value of the revised process for full registration in
relation to their professional learning and development of professional practice;

e Participants found the Standards helpful for professional discussions and identification
of areas for inquiry and professional learning;

e Participants found the resources provided by the Institute useful;

e Evidence could be developed in a variety of forms;

e Some Descriptors were difficult to evidence and further work will need to be
undertaken to contextualise these for all teachers and to provide examples of how they
can be evidenced;

e Time taken to develop the evidence was a concern; and

e Principals indicated that information about the process and their role in it and updates
of teacher progress were most important to them.

Within the national context, the project was unique to the Victorian regulatory environment.
The findings are contextualised within the way that PRTs in Victorian schools provide evidence
of the Standards for full registration. It is an expectation and current practice for PRTs in schools
to be supported by a colleague who has been trained as a mentor. Victoria has been using an
evidence-based process referencing Professional Standards as the means to assess teachers for
full registration since 2004. This long track record means that other regulatory authorities
establishing similar Standards-referenced processes for full registration for the first time, could
benefit from these findings, the approach taken and the resources that have been developed to
support PRTs.

This Pilot has mirrored a trial being conducted by the Institute with schools in metropolitan
Melbourne. The intention is to initially investigate the findings from the survey and teacher
evidence to identify any differences between geographical regions. The data will then be
aggregated to provide a view of the issues that need to be addressed across all areas. A focus
for the Institute will be to develop examples of evidence using the Standards from the Pilots
that will support implementation in 2013. The Institute has found that good examples of
evidence are essential to training mentors and establishing the expectations for PRTs.
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2.4 CDU NTRB - Investigating the support required by urban, remote
and very remote teachers moving from provisional registration
(through achievement of the Graduate Career Stage) to full
registration (through attainment of the Proficient Career Stage) as
part of a nationally consistent teachers registration process

2.4.1 Background and Context

The findings outlined in this report are the outcomes from a project undertaken collaboratively
by the Centre for School Leadership, Learning and Development at Charles Darwin University in
the Northern Territory, and the Teacher Registration Board (TRB) of the Northern Territory. The
pilot was supported by the Department of Education and Children’s Services (DECS); the
Catholic Education Office; and the Association of Independent Schools (AlS) Northern Territory.

The Northern Territory covers 1,346,200 square kilometres. It has two main climates: a desert
climate in the centre of Australia, and a tropical climate north of Katherine. The population of
the Northern Territory is 220,000. About one-third of all Territorians, and almost half of all
school children in the Northern Territory are Indigenous. Students in the Northern Territory
come from a variety of backgrounds and cultures. There are 190 schools in the Northern
Territory: 36 non-Government, and 154 Government schools. Over 40% of these schools are in
remote or very remote locations.

To ensure that teachers in the Northern Territory are appropriately qualified and competent to
teach, all teachers must be registered with the Teacher Registration Board (TRB) of the
Northern Territory. Suitably qualified provisionally registered teachers can seek registration and
are allocated ‘Provisional Registration’ by the Board.

‘Provisional Registration’ is provided if the Board determines an applicant does not have the
prescribed professional experience and currency of practice for ‘Full Registration’, but is
otherwise eligible for Full Registration under the Act. Provisional Registration is granted for a
period of three school years and teachers are supported with an induction program into the
teaching profession in the Northern Territory. During this time the provisionally registered
teacher works towards gaining the professional experience that entitles him or her to apply for
Full Registration. Those teachers commencing the processes of moving from Provisional to Full
Registration in 2013 and beyond will use the Australian Professional Standards for Teachers
(AITSL, 2011).

To assess the evidence presented by a provisionally teacher in the Northern Territory, the
Principal has to establish a panel to assess the teacher’s evidence of competency, within the
framework of the Standards. The Panel comprises:

1. aformally recognised Lead Teacher who acts as the chair of the panel;

2. a fully registered teacher nominated by the teacher, who could be his or her mentor;
and

3. and afully registered teacher familiar with the provisionally registered teacher’s work.

The Panel assesses the evidence presented to determine whether it does or does not meet the
Standards. In cases where there are insufficient panel members, the Principal may seek the
involvement of fully registered teachers from outside the school to assist in the panel
assessment. Involvement of teachers outside of remote schools in the Northern Territory often
means involving teachers located several hundreds of kilometres away from the local teacher’s
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school. To support provisionally registered teachers in the Northern Territory to meet the
requirements for full teacher registration, school Principals must ensure a mentor has been
partnered with a new, provisionally registered teacher in the schools.

2.4.2 Phase 2 Pilot Focus

This project investigated the nature of work and types of support required by provisionally
registered teachers, to collect the necessary evidence to allow them to move from provisional
registration (through attainment of the Graduate Career Stage of the Standards), to full
registration (through attainment of the Proficient Career Stage of the Standards). The focus of
the study was on the process, i.e., to listen to the views of the participants about how they were
approaching or supporting the collection of evidence. The Pilot was structured to include the
following main stages:

1. planning ways in which to identify and collect evidence of teaching performance,
through their daily work, that could be used to meet one specific Standard;

2. commencing the development of a portfolio of evidence; and

3. reflecting on the approaches they used.

This Pilot focused on the following investigation question:

What support is required by Northern Territory school teachers moving from provisional
(Graduate Career Stage) to full registration (at the Proficient Career Stage), as part of a
nationally consistent registration process?

To address this question, the project used the following sub-questions to guide the work.

1. What is the nature of the work, types of support and sorts of evidence used by teachers
in the Northern Territory, to move from provisional to full registration, and from the
Graduate to Proficient Career Stage?

2. Who are the mentors of the teachers and what strategies meet their requirements?

3. What skills and knowledge best helps Principals take on the role of assessor?

2.4.3 Pilot Structure

Eight provisionally registered teachers participated in the Pilot project. They were located in
either a Government, Catholic or Independent school in an urban centre (ie Darwin or Alice
Springs), or a very remote location (e.g., in an Indigenous community). All schools in the project
have student populations comprising at least 20% Aboriginal students. The students at the very
remote schools were all Indigenous, except where a teacher’s children were attending the same
school. Except for one teacher, all the teacher participants were early career teachers. Two
participants were located in a special school, and one participant worked in a ‘homeland
school’, where the teacher was required to fly between small communities on islands off the
coast of the Northern Territory for four days a week. Another teacher taught units within the
International Baccalaureate.

To address the investigation questions, the pilot project investigated the following issues:
e the types of evidence teachers collect to move from provisional to full registration and

from the Graduate to Proficient Career Stages;
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e the nature of work required of teachers and school Principals, to support new teachers
in the Northern Territory to move from provisional to full registration and from the
Graduate to Proficient Career Stages; and

e the strategies that support provisionally registered teachers and the school leaders who
are identified as the mentors of these teachers.

To collect data the following two methods were used.

1. At the outset of the project, participants attended an initial planning workshop during
which they were asked to complete self-evaluation questions to determine their levels
of understanding about:

c. the processes of moving from provisional to full teachers’ registration; and
d. the requirements for evidence to meet the Standards.

2. At the midpoint and at the end of the project the provisionally registered teachers
participated in two interviews: one by telephone and one through a site visit by the
researchers.

2.4.4 Feedback — Self-evaluation tools

Two self-evaluation tools were used with the provisionally registered teachers at the Workshop.
One self-evaluation tool asked the teachers to: (i) evaluate their areas of strength and areas for
development against the Standards; and (ii) to rate their understandings of the processes for
moving from provisional to full teacher registration, and about their understandings of the
Proficient Career Stage of the Standards. The second self-evaluation tool asked participants to
write three to five words that described their school Principal and mentor’s role when
supporting them to meet their registration requirements.

Generally, the provisionally registered teachers felt comfortable with their teaching capabilities,
ability to develop lesson plans and development and use of teaching resources. Some of the
teachers indicated they understood how to conduct formative and summative student
assessments, although most teacher participants indicated they would like to develop a wider
range of teaching, learning and assessment styles. While most of the participants also indicated
they believed they communicate well with their colleagues and students, they also indicated
they would like to build better relationships with the parents of the children they teach. In the
remote locations, most of the parents in the school communities are Indigenous. Engaging with
the community in these locations involves developing deep understandings of the Indigenous
communities and their cultural practices.

At the Workshop, the provisionally registered teachers identified the types of evidence, and the
sorts of activities from their daily work, they thought they could use to meet the requirements
of the one Standard they identified as their focus for this pilot project. Participants identified a
range of work-based activities to meet the requirements of the respective Standards at the
Proficient Career Stage:

e the plans of class and individual students’ programs, units and activities;

e students’ work including formative and summative assessment items;

e photographs and videos of the teacher interacting with students;

e diaries and logs of individual students’ progressions;

e notes of meetings with parents;

e observation notes from mentors and others viewing the teacher’s work in class; and
e resources and class presentations made by the teacher.
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Following the Workshop, the teachers set about implementing their respective plans for the
collection of evidence in preparation for submitting it to their assessment panels for
consideration.

The second self-evaluation tool asked the teachers about their expectations of their school
Principals while they were collecting evidence to meet the TRB requirements and those
specified in the Standards. The following types of support they would like from their school
Principals:

e ensuring a suitable mentor is allocated and available for the guidance required;

e provision of feedback from classroom observations;

e provision of advice about whether the evidence collected is sufficient;

e promotion of safe environments;

e acknowledgement of the differentiated demands of students;

e provision of information about where resources can found; and

e the use of effective communication strategies regarding ethics, and expectations about
responsibilities.

In addition, when asked about the types of characteristics sought from their school leaders, the
provisional teachers identified a list of some sixteen attributes linked to support, planning for
the process and advice provided.

2.4.5 Feedback — Interviews

The interviews provided additional insights into the types of activities that participants found
simple or difficult to undertake, and those activities where they found, or where they could see,
support would be of assistance. Material presented here is organised under the three sub-
questions that guided the Pilot project.

1. Nature of the work. All the participants indicated they found it useful to familiarise
themselves at the beginning of the project, with the requirements for both moving from
provisional to full teachers’ registration, and for meeting the requirements of the Proficient
Career Stage of the Australian Professional Standards for Teachers (AITSL, 2011). They found
that having a planned approach for evidence collection assisted them to organise their
classroom activities and ensure they could collect evidence from their daily work. They also
indicated that they found the plan they took away from the initial Workshop was helpful
because it enabled them to return to and revisit the plan and refocus.

Participants made reference to a range of processes and organisational approaches that
supported them during the collection of evidence. Processes included regular meetings with
their Principal, structured lesson observations and maintaining a log of classroom activities.
Preferences for organising the collection of evidence included both hard-copy and electronic
versions (e-portfolio or Powerpoint).

Participants indicated they felt the collection of evidence for most of the Standards was
achievable within their daily work. There were concerns expressed, however, about the
quantity of evidence required and the complexity of some of the Focus Areas, namely, Focus
Areas 1.1, 1.3, 3.5, 5.1 and 5.3. It was the multiple elements of the Focus Area joined with ‘and’
that contributed to this complexity for provisional teachers. The associated concern was
elaborated in terms of whether or not they were able to ensure a comprehensive collection of
evidence was constructed.
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As a contextual dimension to difficulties addressing Focus Areas, one teacher at a very remote
school reported difficulties with accessing technologies to enable this teacher’s students to
meet Focus Area 2.6: Use effective teaching strategies to integrate ICT into learning and
teaching programs to make selected content relevant and meaningful. This teacher reported
that the only power available was through generators and that Internet access is not
guaranteed in the Aboriginal communities visited by the teacher. This teacher also indicated
that the heat in these communities tends to be extreme, and the lack of air conditioning was
not an ideal condition for students to sit at computers during class. Nonetheless, this teacher
has been brainstorming ways in which computers can be taken out to these Aboriginal
communities.

One teacher who had just commenced teaching was unable to participate in the project as
originally planned. Availability of suitable personnel to support the teacher through the process
was the main reason for withdrawal with other issues preventing participation including: the
challenging school environment; workload of staff; absence of a mentor; and the number of
other Graduate Teachers in the school requiring support.

2. Mentoring. As a result of participating in this project however, all participants knew of
the requirement to have a mentor, and most had one allocated to them by the end of the
project. All participants reported that they could see the benefits of mentoring, and considered
ways of strengthening the mentoring available to them. Mentors were either an experienced
teacher within the school or had been teaching at the school for a period of time longer than
the new teacher. A small number of the participant teachers, however, reported that the
initially allocated ‘experienced teacher’ did not meet their support needs. These teachers found
the repertoire of strategies that they wished to implement and develop did not align with those
of the allocated mentor.

School remoteness also impacted on mentoring. Mentors can be more difficult to identify in
remote schools than in urban schools, as most teachers in remote locations have only been in
their school a short period of time. In addition, many teachers in remote locations are new,
provisionally registered teachers themselves. Participants also commented that, due to the
turnover of staff, it was hard to build rapport suitable for mentoring or to locate a sufficiently
qualified mentor.

The teachers in this study also recognised the value of being in a school where the school
Principal took an active interest in their development and achievements. Others commented
upon the importance of school Principals undertaking professional development to become
familiar with the implications for their work of the processes they have to undertake in relation
to teachers’ registration requirements using the Standards.

3. Skills and knowledge of Principals. The Principals, assistant Principal and mentor who
participated in this project spoke about the benefits of involving their staff in this study. They
also acknowledged that they felt they required more information within their schools, about the
place of the Standards in the NT teacher registration processes. Furthermore, they indicated
that they thought that having a provisionally registered teacher involved in this project would
assist them to build the organisational knowledge of the school around the new, incoming
processes. All the school leaders who participated in this project reported upon the importance
of professional learning about the incoming processes for 2013. The types of knowledge and
skills they nominated for development included:
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2.4.6

knowing and understanding the processes required to support teachers at each career
level and being structured in the organisational approaches taken;

being positive about the work of the provisionally registered teachers;

understanding the assessment processes and requirements for making judgements about
provisional teachers’ portfolios of evidence to move to full teacher registration; and
developing coaching and mentoring skills to enable them to work with teachers at all
Career Stages on their staff.

Outcomes

Key themes that emerged from the project included:

Value: The provisionally registered teachers reported that their involvement had been
useful to them, and had generated positive experiences;

Planning: The collection and annotation of evidence of teaching is achievable with a plan;
Mentoring: Mentors are important to assist provisionally registered teachers build their
portfolios of evidence; and

Organisational Strategies: School Principals and mentors require organisational strategies

to meet their responsibilities for supporting, and/or assessing provisional teachers’
portfolios of evidence of performance.

In terms of the overarching investigation question for the Pilot project, the following strategies
would seem to be beneficial to support provisionally registered teachers to move from
provisional (Graduate Career Stage) to full registration (at the Proficient Career Stage), as part
of a nationally consistent registration process:

provision of time and structures to enable the provisionally registered teachers to plan
their approaches to the Collection of Evidence;

provision of opportunities that enable provisionally registered teachers to work
collaboratively with their mentors to plan the collection of their evidence;

provision of professional learning opportunities for school leaders and mentors to
develop their mentoring and coaching skills;

regional and/or Territory-wide strategies to enable teachers to access mentors from
outside their school and to access suitably qualified teachers for the teachers
registration assessment panels;

access to cultural development, orientation and induction programs specific to the local
Indigenous communities;

provision of professional learning about ways in which to engage parents and the local
community in the school; and

access to regularly, scheduled time within the school day for provisionally registered
teachers and their mentors to meet.

2.5 Research Theme 2

Research Theme 2 investigated of the use of the AITSL Self-Assessment Tool (SAT) to support
improvement and identify professional learning required for further professional development
at school and system/region levels. There were two partners in this Research Theme addressing
the same general issue, but each with a different focus. The first Pilot involved Australind High
School in WA and the second involved the Department of Education in Tasmania through its
Professional Learning Institute.
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In the case of Australind High School the focus was on investigating the use of Standards within
performance management processes at a school level. In the case of the Professional Learning
Institute, the focus was on how the AITSL Self-Assessment Tool might support or influence
State-wide or regional professional development initiatives by providing advice about
professional learning needs identified by teachers.

2.5.1 Theme Research Questions

The AITSL Self-Assessment Tool became available for trial in February, 2013. In the context of
finalising a national certification process, there was a need for a self-assessment tool that
enabled aspirants to ascertain their readiness to apply for Certification and the appropriate
Career Stage. In addition, aspirants required an understanding of the evidencing requirements
of Certification. The overarching research theme was:

How do the Standards assist in improving performance appraisal and what other support
is required to improve performance appraisal processes (e.g., toolkits to assess
performance)?

This can be represented by four specific research questions:

1. Does the tool provide a catalyst for a professional conversation:

- Registration lens

- Certification lens

- Professional learning lens

- Performance and development lens?

2. What support is required to assist teachers after using the AITSL Self-Assessment Tool?

3. What is the evidence of sustainability in terms of the AITSL Self-Assessment Tool? For
example, those teachers who used the Standards last year, are they still using the
document this year, and are they getting the same benefits?

4. What feedback has led teachers to continue to focus on particular areas of the
Standards or why have they been discarded?

2.5.2 Sample size

Teachers at different Career Stages trialled the use of the AITSL Self-Assessment Tool. In
Tasmania the DoE participants were drawn from all over the state and represented all sectors,
age groups and experience levels. They shared a common interest in becoming Lead teachers or
improving their lead-teacher practice, hence their enrolment in the course. They had
considerable familiarity with the Standards both personally and within their teaching contexts,
with many having worked on dissemination of the Standards with other teachers. They were
also familiar with another self-reflection tool, thus giving them considerable background
knowledge when it came to evaluating item quality and overall validity of the AITSL instrument.

In Western Australia the Australind Senior High School participants reflected the whole-school
engagement in the Pilot. This involved the Administration staff comprising the Principal,
D/Principals and Programme Coordinator; Heads of Learning Area and Teachers in Charge; and
classroom teachers. It was intended that all participants had, or will have, engaged in
Instructional Strategies Training.
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2.6 Australind Senior High School - Implementing the Australian
Professional Standards for Teachers: Using the Self-Assessment Tool

2.6.1 Background and Context

Australind Senior High School is a large Year 8 to 12 secondary school of just under 1000
students located near Bunbury on the south coast of Western Australia. It has a stable,
experienced staff. The school’s entry point to performance and development was its decision to
focus on quality teaching as a central component of its proposal to become an autonomous
independent state school. In determining on this focus, the school used the Australian
Professional Standards for Teachers as a starting point for teachers to conduct conversations
about what constituted good teaching practice and as the basis for determining what good
teaching looked like in the classroom.

The current performance and development process, which has been strengthened by successes
of the 2011 Pilot, includes a number of distinct but connected elements:

o self-reflection and analysis;

e validation;

e performance appraisal;

e professional Development; and
e review discussion.

2.6.2 Phase 1 Pilot

During 2011 the school established a Phase 1 Pilot program that involved volunteer teachers
drawn from a cross-section of the staff carrying out a self-reflection of their teaching against the
Australian Professional Standards for Teachers (AITSL, 2011). The self-reflection was designed to
assist teachers to determine the alignment between their practice and teacher practice as
described in Descriptors of the Standards at the appropriate Career Stages. This analysis
provided feedback that was both affirming as well as providing information about perceived
‘gaps’. The feedback was then validated by additional feedback from two sources: (i) from
students who completed a survey form related to classroom learning; and (ii) feedback from a
peer teacher, chosen by the teacher, based on a classroom observation.

In the case of the peer teacher, the classroom observation and subsequent discussion and
feedback were components of a pairing arrangement whereby the teachers involved worked
together to discuss their self-reflections, and to carry out mutual classroom observation with
subsequent provision and collaborative discussion of feedback. The self-reflection and feedback
were accompanied by the guarantee that teachers’ development needs as identified by the
process itself would be met through appropriate teacher learning programs provided through
the school. The school developed and extended this performance and development process to
involve all teachers in 2012.

2.6.3 Phase 2 Pilot Focus

Current practice at Australind is that professional development support activities and training
have been offered in two main forms. The first of these is sending staff to professional
development training offered externally by the Department (or other suitable providers). The
second of these is through workshops offered internally by skilled or ‘expert’ staff identified
within the school or the North Bunbury Network of Public Schools.
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Based on the success of the 2011 Pilot, the school developed and extended this performance
and development process to involve all teachers in 2012. The annual review for each teacher is
informed by a range of data including teacher self-reflections against the Standards, student
feedback, classroom observation and feedback from a peer and also from their Head of
Learning Area and members of the school leadership team. In 2012 Australind introduced a
professional learning program addressing classroom management and instructional strategies.
The opportunity for teachers to have access to an online self-reflection tool based on the APST
aligns with the school’s ongoing performance appraisal and teacher development processes.

The current, Phase 2, Pilot is a continuation of the 2011 Pilot. A significant development in the
Phase 2 Pilot was the introduction of the Instructional Strategies (IS) programme offered by the
Department of Education, Western Australia (The Department). The impetus for this decision
stemmed from many discussions and feedback from within the school that recognised issues
with sub-optimal student engagement in the classroom.

Six of the recommendations from Phase 1 were incorporated into the ongoing planning for
professional learning that was the focus of Phase 2. These were:

1. providing teachers with more autonomy in their selection of professional learning,
identified from within the Standards and tailored to individual needs;

2. using self-reflection tools, such as video footage for classroom conferencing to collect
and store visual data that may be accessed and analysed at a more strategic time and
by a number of observers;

3. utilising a range of data sources, both qualitative and quantitative, as an approach to
the analysis and reflection on professional practice, i.e., triangulation;

4. scheduling time to collaborate with a trusted colleague;

5. starting small and building from there, e.g., selecting only 2 — 3 Focus Areas to
concentrate on for each improvement cycle; and

6. creating opportunities for staff to lead curriculum change, through a distributed
curriculum leadership approach.

2.6.4 Pilot Structure

Three key activity stages were integral to the planning and conduct of the Pilot, namely:

1. the entire executive administration team undertook the relevant training and their
teaching assessed;

2. five staff (2 x administration and 3 classroom teachers) undertook training to become
Classroom Accredited Trainer (CATs); and

3. all teaching staff undertook professional development involving classroom observation
and feedback that identified teacher practices related to student engagement in the
classroom between Terms 1 — 3, 2013.

Running parallel to the Instructional Strategies program were classroom observations
conducted by teachers’ Line Managers and members of the school executive. These
observations culminated in a performance development conversation that included all data
collected related to teacher performance during Phases 1 and 2 of the Pilots and collated on an
interactive PDF document. This document summarised improvements related to classroom
practices as evidenced by student performance. Consensus was reached about these
improvements during collaborative discussions between the teacher and Line Manager, with
future areas of development identified.
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Participants in the Phase 2 Pilot were:

Five administrative staff — members of the school leadership team: The Principal, three Deputy
Principals and a Program Coordinator (Administration). They observed and gave feedback to all
teaching staff in written and verbal forms. Prior to the Pilot, they had participated in
Instructional Strategies training inclusive of having their lessons assessed.

Six Level 3 Heads of Learning Area: HOLAs and Line Managers from the executive team
conducted formal performance management meetings (review discussions) with staff that they
line manage. During these meetings a range of data, collected during the year, was re-visited
and used to assess teacher performance and to produce tailored plans for staff development.
All L3 administrators participated in Instructional Strategies training.

All teachers: The school is at full implementation stage with the Standards, thus all teachers, a
total of seventy-five, were involved in the pilot to support the alignment of their professional
practice with the Standards and as a means of streamlining the professional conversations that
take place within Learning Areas and across the school. All teachers were to participate in
Instructional Strategies training in 2013.

2.6.5 Feedback

Six face-to-face interviews were conducted with staff who had completed the SAT. Their
comments were grouped initially into three themes within the context of Australind Senior High
School’s ongoing performance and development priorities:

1. the role of the SAT in planning future professional learning;
2. feedback as a result of using the SAT; and
3. engagement with the Australian Professional Standards for Teachers (AITSL, 2011).

For all interviewees, the SAT provided the opportunity — and in one case a new opportunity
(“I've never had anything like that before”), to identify aspects of professional practice that are
“positives and areas of concern” and to reflect on those aspects as a guide for “moving on” or to
“improve teacher performance”. Although the SAT prompted reflection, enabling individuals to
determine “where [they] stood” or to understand what was necessary to align themselves with
a particular Career Stage, the process of ‘moving on’ was viewed as collaborative. Two aspects
of professional conversations were specified, namely:

1. planning with staff to identify areas of the Standards to become a focus for ongoing
support, e.g., through classroom observations of each other’s practice; and

2. identifying members of staff who demonstrate strengths across the careers stages, and
who could be used as a within-school professional development resource.

The SAT results were also seen as an additional piece of informative feedback to supplement
information gathered through reflection on the Standards, and student survey responses. To be
able to do a “mapping” of the “manual one” (i.e., personal reflection on the Standards) and the
“black and white” (SAT version) was regarded as advantageous.

An additional recurrent theme in relation to mapping of one’s practice against the SAT results
concerned mismatches between individuals’ perception of their respective strengths and the
SAT’s appraisal of that strength. Individuals who considered they provided quality support for
literacy and behaviour management strategies, or engaged productively with the parent
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community were disappointed in the notion that these were identified as areas of concern in
their respective SAT results. Because the results are based on the individuals’ input, the
mismatch may be more about how teachers appraise and rate their own strengths.

A number of points were raised about procedural aspects of completing the SAT. These
included: (i) difficulties with the four-scale question response structure; (ii) aligning oneself with
terms, such as ‘supporting’ or ‘leading’; (iii) seeming repetitious nature of the questions; and (iv)
finding that perceived strengths were assessed as concerns.

In general, engagement with the Standards was regarded as providing professional learning
with a “purpose”. This purpose was described in a variety of ways in the commentary:

e to Provide a vocabulary and a common language for targeted conversations;

e to develop a structure for dialogue around professional learning that has the potential
to initiate improvements within Departments or across the school; and

e to undertake a professional practice ‘audit’ to recognise what was being done well, and
to identify areas where there had been little or no opportunity to demonstrate
particular aspects of the Standards.

2.6.6 Outcomes

The use of the Self-Assessment Tool at Australind has taken place within a professional practice
context that is, in part, shaped by the school’s:

1. wholistic professional learning program comprising; and
2. priority of strengthening the teaching and learning culture for both teachers and
students.

Obtaining and analysing feedback about one’s own professional practice is regarded as a crucial
first step in the overall cyclic performance and development process at the school. The Self-
Assessment Tool has provided an additional data source that can be used to triangulate teacher
practice, thereby providing a sound basis upon which to inform future professional learning.

2.7 Department of Education Tasmania — Implementing the Australian
Professional Standards for Teachers: Using the Self-Assessment Tool

2.7.1 Background and Context

The Tasmanian Professional Learning Institute has responsibility for the professional learning of
staff within the Tasmanian Education Department. Over the past 2 years the Institute has been
involved in three pilots relating to the development of the Australian Professional Standards for
Teachers (AISTL, 2011), (the Standards). During 2011 and 2012, some 120 teachers and leaders
across the state were involved in a professional learning program aimed at leading teaching and
learning and a significant part of that course has involved familiarisation with the Standards and
considerable thought about how the Standards might be used to enhance teachers’ and leaders’
professional growth.

The teachers and leaders who participated in the program provided a group from which to draw
participants for this Pilot project. They were in a sound position to offer feedback on the AITSL
Self-Assessment Tool (SAT) as they had prior knowledge and understanding of how the
Standards might be used to assess Career Stages and to provide direction in areas of potential
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growth and improvement. The experience base of this group also meant that feedback would
be provided on the Highly Accomplished and Lead Teacher Career Stages.

2.7.2 Phase 1 Pilot

The focus of the previous, Phase 1, Pilot project was action research (Kemmis & McTaggart,
2005) undertaken by 15 Tasmanian teachers into their own professional practice using the
Australian Professional Standards for Teachers (AITSL,2011) as a research and teaching practice
framework. Each participant reported that the Standards provided a useful framework for their
inquiries and for self-reflection. In this context, the Standards sit well alongside teachers’ own
thinking about what is important to develop in their practice and the established directions and
goals of their school or workplace. In a national context where the use of Standards over many
years has been largely ad hoc, feedback from all sites suggested that teachers were ready to
embrace a consistent and professional teaching language that can guide teacher, school and
system development and planning.

One important finding from the earlier Pilot study was the notion that the Standards are not an
end in themselves. When they are coupled with additional strategies, such as, a teaching and
learning focussed policy setting, consistent state-wide professional learning plans, conversation
tools, and the opportunity to participate in on-going classroom based reflection on teaching,
then a very powerful mechanism to improve student outcomes and teachers’ teaching begins to
emerge.

The challenge is to match what the literature and collective experiences tell us will work with
practical, workable and close-to-instruction opportunities for teachers to apply and improve
their craft. In the Phase 1 Pilot it was apparent that the Standards can be a powerful tool for
teachers who want to research their own teaching and there was ample evidence that when
teachers gather valid data about their work, and respond to it, improvements can be observed
in teaching and a consequent improvement in outcomes. The notion of teachers gathering valid
data about their work is a key element taken up in the Phase 2 Pilot.

2.7.3 Phase 2 Pilot Focus and Pilot Structure

During October, November and December 2012 participants in both the 2011 and 2012 courses
were contacted to obtain an expression of interest in being involved with the Pilot. Many had
prior involvement with providing feedback on potential items for the SAT and 18 confirmed
their expressions of interest in being involved. A survey was developed for use with this
particular cohort of participants. As well as providing an assessment of familiarity with the
Standards, it also attempted to have participants reflect on their thought processes as they
completed the SAT online and an assessment of how they thought the SAT might be used in
their workplace once it becomes available to teachers and leaders. The survey was completed
online in the final week of February, 2013.

2.7.4 Feedback
2.7.4.1 Survey Data

Three questions (rating scale and dichotomous) sought information about participants’
experience with the Standards and their appraisal of the online format of the SAT. There was a
strong working knowledge of the Standards across the 18 participants. This experience with the
Standards is in keeping with what was known about their Highly Accomplished or Lead Teacher
professional practice. About half of the respondents indicated that they had used the Standards
with other staff, again demonstrating a consistency with Lead Teacher practice in particular.
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Overall, responses in the first part of the survey indicated a group of participants who were very
familiar with the content, organisation and functions of the Standards and who have had some
experience, beyond the personal, with using them. Respondents also strongly endorsed the
ways in which the SAT provided feedback and for the way it is presented and works online. Of
particular interest were the high means for the feedback presented through the statements of
Areas of Strengths and Areas of Development (4.11, 4.06), which suggests a definite connection
between participant perception and actual feedback received.

2.7.4.2 Written Commentary

Six questions provided participants with the opportunity to provide extended commentary
related to aspects of the SAT, namely:

1. Survey Question 5: Whether or not questions asked legitimately captured Career Stage
and professional learning needs;

2. Survey Question 6: Support that the SAT could provide other staff for their professional

learning needs;

Survey Question 7: Alignment of personal and SAT assessments of Career Stage;

Survey Question 8: Comparison with any previous self-assessment tool use;

Survey Question 9: The use of the SAT in the workplace; and

Survey Question 10: Self-reflection and professional learning.

ousw

Two issues emerged from responses to Question 5. Whilst there was consensus that the SAT
reflected the Standards, some participants made reference to the “direction and focus”
provided, yet others were not “sure what Career Stage [they] came out at after doing the
survey”. The second consideration raised the notion of ‘opportunity’ as it relates either to
professional learning, e.g., in connection with preparing learning programs for ATSI students, or
career progression, where participants noted that opportunities to demonstrate leadership vary
enormously from school to school.

In response to Question 6, participants made reference to specific foci of the SAT that provided
a “basis of feedback conversations”, or as an “easy and non-threatening way to undertake an
evaluation”.

Responses to Question 7 reinforced the strong endorsement in Question 5 commentary where
it was noted that the SAT report aligned with participants’ Career Stage. This consistency was
further echoed in comments that questioned the Career Stage placement, i.e., that there was a
mismatch between a participant’s personal assessment and that provided by the SAT.

There were insufficient responses to this question to make a meaningful comparison for
Question 8.

In response to Question 9, participants expected the SAT to become a frequently used tool in
the professional learning resources of their workplace. The strong result for it becoming one of
a number of tools reflects a maturity in their thinking about the appropriate ways both to
collect and to use data, as distinct from having only one way of making an assessment of Career
Stage or professional learning needs.

In the final survey question, participants were asked to give a summary of their thoughts about
the usefulness of this self-assessment tool to staff self-reflection and professional learning
planning. In terms of supporting self-reflection, participants affirmed the usefulness and
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effectiveness of the SAT, acknowledging that is was objective, informative and non-threatening.
In addition, the SAT provided the opportunity to establish a “starting point” in relation to
teaching strengths, against which future self-assessments could be compared. Participants also
affirmed the support for professional learning planning that the SAT offered. In particular,
reference was made to the guidance that the SAT provided in identifying appropriate
professional learning, and to its role in promoting “continual growth” and goal setting.

There were also some cautionary comments. One participant commented on the necessity for
having a “community of reflective practice” in a school as a precursor to career appraisal, and
another put forward the idea that some teachers might be confronted by the setting and
meeting of goals generated through reflection on SAT data.

2.7.5 Outcomes

Participants in this Pilot project had considerable knowledge and experience with the Standards
both in their construction and their various uses. There were two types of feedback evident in
the data: (i) that relating to the construction, ease of use and validity of the SAT itself; and (ii)
that which related to how the SAT might be introduced, used and acted upon in the workplace.

There was a generally positive response to the SAT as a professional learning tool. Participants
were able to access the SAT with little difficulty and complete it online without any glitches.
There was no negative feedback on how the SAT worked online nor on the way the survey
worked for them.

The SAT gave most participants the results that they were able to anticipate from their own self-
reflection. This is a very positive aspect of the SAT — participants generally felt that the feedback
they received was in line with what they felt about themselves. This is the most significant test
of the SAT’s validity, especially given participants previous experience with self-assessment
based on the Standards.

Participants were generally confident that the SAT was asking for responses that legitimately
assessed their Career Stage and professional learning needs, as well as providing insights into
their future career development and professional learning. A feature of the feedback is the
focus on whether the SAT is as valid for people who are teachers, but not necessarily classroom
based. Some participants who had other roles felt that questions were weighted towards
classroom experience and, consequently, their ability to gather evidence about their Career
Stage was limited. A second related issue was the considerable discrepancy between schools in
relation to the identification and support for developing teacher leaders. Some participants said
that in some schools there were explicit policies that supported leadership development and
Career Stage enhancement whereas it was not found in others. Clearly the development of the
Standards and tools like the SAT will make it incumbent on school leaders in particular to pay
close attention to teacher Career Stage aspirations and have in place appropriate targeted and
well planned professional development to support those policies.

The final set of results related to how participants felt the SAT might be used in the workplace.
There is a pattern of greater support for the SAT being adopted through support and
encouragement rather than being mandated. There is strong support for the SAT to be used to
provide feedback on an individual’s Career Stage and professional learning targets. There is also
very strong support for the SAT to become one of several performance feedback tools available
to teachers. It might be expedient to rely on one tool to provide feedback, but that fails to
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recognise the complexity of the performance appraisal process or the variety of different career
experiences that an individual brings to the task.

2.8 Research Theme 3

Research Theme 3 investigated the evidence requirements for teachers aspiring to voluntary
certification at the Highly Accomplished and Lead Career Stages, together with the training
requirements of Certification Assessors. The research, which took place in the ACT, involved a
cross-sectoral approach that was coordinated through the ACT Teacher Quality Institute (ACT
TQl). The study, which became known as the ACT TQl Certification Pilot, trialled the
implementation of Certification (AITSL, 2012). The Certification Pilot was conducted before the
publication of Guide to the Certification of Highly Accomplished and Lead Teachers in Australia
(AITSL, 2013), Certification Documentary Evidence Supplement — Highly Accomplished Teachers
(AITSL, 2013) and Certification Documentary Evidence Supplement — Highly Accomplished
Teachers (AITSL, 2013). The research also pre-dated the implementation of the AITSL ‘Assessor
Training Program’. Thus, the pilot was cutting-edge.

29 ACT - Teacher AQuality Institute - Certification of Highly
Accomplished and Lead Teachers, ACT Teacher Quality Institute

2.9.1 Background and Context

The ACT Teacher Quality Institute (TQI) is an independent statutory authority established under
the ACT Teacher Quality Institute Act 2010 (the Act) to enhance the standing of the teaching
profession in the ACT and to strengthen the quality and sustainability of the teaching workforce.
The initial priority has been to establish policies, systems and processes to engage with local
and national education stakeholders and to enable the implementation of teacher registration.

ACT TQl is a key cross-sectoral initiative of the National Partnership Agreement on Improving
Teacher Quality (ITQNP) (COAG, 2008), which was established to drive and reward systemic
reforms to improve the quality of teaching and leadership in Australian schools. The ACT TQl is
responsible for leading the ACT Implementation of major ITQNP policies, including the
Australian Professional Standards for Teachers (AITSL, 2011), Certification of Highly
Accomplished and Lead Teachers in Australia (AITSL, 2012), Accreditation of Initial Teacher
Education Programs in Australia: Standards and Procedures (AITSL, 2011) and improved teacher
workforce data collection.

2.9.2 Phase 2 Pilot Focus

The research questions that guided the ACT Certification Pilot were:

1. How much work is required of teachers and Principals?

2. What do teachers need to do to evidence Certification at the higher Career Stages? Can
Certification be evidenced within 6-10 pieces? If so, what are key features of this
evidence? Are there differences between evidencing requirements for Highly
Accomplished and Lead Career Stages and the other specifically targeted groups, i.e.,
Teacher Librarians?

3. How much effort is required by teachers to accurately represent their work? What is
needed to keep the evidencing load minimal whilst still remaining valid?
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4. How do teachers authentically account for each Descriptor of the Standards? What are
appropriate generic strategies for teachers who are not in low SES areas or do not teach
Aboriginal and Torres Strait students or students with disabilities?

5. Are there differences in information available in different states?

6. What are the requirements and the time demands for the on-site visits in Stage 2 of the
Certification process?

7. What are the requirements for Assessor training? (Features of Practice and lllustrations
of Practice, portfolios of evidence)

8. What personnel will take on the role of Assessor and what knowledge and skill sets
would be most useful?

9. What do assessors need in terms of backup information and/or training? (self readiness;
portfolio preparation, etc.)

10. What are the capacity building needs for differing personnel in existing positions to take
on the roles and responsibilities of Certification assessors, e.g., Deputy Principal, School
Network Leader, TQl jurisdictional officer?

2.9.3 Pilot Structure
2.9.3.1 Participants

The research design required two groups of participants: aspiring teachers to self-identify with,
and apply for, Certification at the Highly Accomplished and Lead Career Stages; and school
executives to nominate for, and train to become, Certification assessors. The ACT TQl sought to
recruit 30 primary, high school and secondary college teachers, and 15 Deputy/Assistant
Principals. The sample population guidelines for participant teachers applying for Certification
included consideration of jurisdictions (Catholic, Independent, Government) and level (P-2,
Primary, Secondary, VETiS and Trade) per Career Stage. Gender balance and the inclusion of
teachers from schools with varying student populations were also considered when determining
the sample population guidelines for applicant teachers.

In response to Expressions of Interest, the pilot population comprised teachers and school
leaders from 40 schools across the Catholic, Independent and Government sectors. This group
consisted of 35 teachers, 20 applying for Certification at the Highly Accomplished Career Stage
and 15 applying for Certification at the Lead Career Stage. Ten applicants subsequently
withdrew before the commencement of Stage 1 assessment. The trainee assessor population
(n=37) comprised Assistant and Deputy Principals, personnel from ACT TQl, and central office
personnel from the Education & Training Directorate and the Archdiocese of Canberra &
Goulburn Catholic Education Office.

2.9.3.2 Organisation

The major components of the Certification Pilot were two Training Days, a two-day Assessor
Workshop, Site Visits, and Evaluation and Reflection meetings. The Training Days were
collaboratively designed and delivered by the ACT TQl Pilot team, the AITSL Certification team
and the SIMERR research team. The Training Days were attended by applicants and trainee
assessors, who undertook plenary sessions as well as role-specific sessions. The Training Days,
which included input from teams from ACT TQl, AITSL and SiMERR,

e situated the Certification of Highly Accomplished & Lead Teachers in Australia (AISTL,
2011) vis-a-vis key national policy documents;
e examined in detail the Australian Professional Standards for Teachers (AITSL, 2011); and

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 48



e included comprehensive examination of Certification of Highly Accomplished and Lead
Teachers in Australia.

Two consecutive Assessor Training Days occurred after applicants had submitted Collections of
Evidence in Stage 1 of the Certification process. Assessors had approximately two weeks to
familiarise themselves with the organization and content of the Collections of Evidence prior to
the Assessor Workshops, during which they were provided with information and templates to
assist in the assessment of Collections of Evidence. Collections of Evidence were assigned to
pairs of assessors — each from different education jurisdictions, on the basis of their familiarity
with the applicant’s teaching area. An Expert Panel comprising members of the ACT TQl
Certification Pilot Team, AITSL Certification team and SIMERR Research team was available for
discussion with teamed assessors to resolve issues relating to the assessment of Collections of
Evidence.

Assessors of successful Stage 1 applications then proceeded to conduct the site visit associated
with Stage 2 of the Certification process. The assessors were accompanied by a member of
either the ACT TQl Certification Pilot Team, AITSL Certification team or SIMERR Research team.

2.9.4 Feedback - Training Day 1

The first Training Day: situated national Certification in relation to the National Partnership
Agreement on Improving Teacher Quality (COAG, 2008); examined the Highly Accomplished and
Lead Career Stages in detail (AITSL, 2011); introduced AITSL resources such as lllustrations of
Practice; outlined the Certification process (AITSL, 2012); and outlined the key elements and
timeline of the Certification Pilot. Of the four activities for the day, data were collected from
two: (i) Activity 3 — the identification of types of evidence that could be used to evidence the
Highly Accomplished Descriptors, and (ii) Activity 4 — issues and the support identified by
applicants and by assessors. The following section presents interpretive commentary relating to
Activity 4.

Applicants seeking certification at the Highly Accomplished Teacher Career Stage identified
issues within six categories:

Evidence — its organisation, depth and coverage at the Descriptor and Standard levels;

Format — electronic versus hard copy;

Time — required for collecting evidence and key timeline dates;

Support and feedback — the importance of working both collaboratively with colleagues

and individually with a mentor;

5. Critical Reflection — encompassing readiness to undertake the certification process and
being able to align what an applicant knows they do well with the relevant evidence;
and

6. Process Guidelines —how the role and expectations of assessors might be disseminated.

PN PE

Applicants seeking certification at the Lead Teacher Career Stage identified issues within five
categories:

1. Assessors — their expectations and ‘mind-set’;

Evidence — the amount and relevance, and the scope of the Lead Initiative;

3. Opportunity — meeting particular Descriptors can be influenced by contextual,
organisational and personnel related issues;

4. Support and feedback — the need for ongoing advice and reflective discussions; and

N
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5. Time —required for both reflection of practice against the Standards and compilation of
the Collection of Evidence.

Applicants training for the role of an Assessor identified issues within five categories:

1. Authenticity — making judgements about the alignment between documentation and

practice;
2. Evidence — its format and its capacity to illustrate a Descriptor, e.g., ‘exercise informed
judgements’;

3. Feedback — its consistency and format when provided to applicants, and the need for
discussions amongst assessors;

4. Moderation and consistency — achieving consensus in the context of individual and
differing system expectations; and

5. Process guidelines — to address the range of protocols and pro-forma to support the
certification process.

Feedback from participants about the first Training Day was collected through a survey that was
developed and administered by the AITSL Certification Team. The principal aims of the survey
were to evaluate Training Day 1 and to elicit future training needs. Particular aspects of the
feedback included:

e all sessions were evaluated highly, with reference made to the value of the cross-
sectoral nature of the training;

e suggestions for increasing the impact of the Day, such as, the opportunity to view,
discuss and evaluate more examples of evidence and exemplars;

e acknowledgement that understandings and knowledge of the Certification process had
increased, but that there were still areas requiring additional consideration, such as,
moderation, on-balance judgements and indirect evidence;

e acknowledgement that the training to date had prepared them for the decision-making
process related to either gathering or assessing evidence;

e requests from applicants for additional examples of types of evidence;

e details of individuals and organisations consulted during the planning stages for
preparing evidence;

e suggestions for inclusions in further training sessions, such as, discussion around
workplace implications of certification, and clarification of the scale of an application in
terms of specific requirements; and

e appreciation of the resources provided.

2.9.5 Feedback — Training Day 2

Training Day 2 occurred mid-way through the Certification Pilot, 29" August 2012. Highly
Accomplished and Lead teacher applicants focused on refining the content and structure of the
Collection of Evidence, planning for its submission, and the site visit. Assessor participants
considered the support materials and guidelines that would enhance the Assessor roles and
responsibilities. Some activities involved all participants together and others were undertaken
by Certification applicants and trainee assessors separately.

As part of the evaluation for Training Day 2, participants were provided with three questions
seeking their feedback about either the Collection of Evidence or the Assessor role. This section
presents an overview of participant reflections elicited by these questions for each group of
participants.
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Highly Accomplished and Lead teacher applicant questions:

How have today’s sessions provided support to refine the preparation of you Collection
of Evidence?

What are the main aspects of your Collection of Evidence you will be working on after
today?

Who, or what, has guided the preparation of Annotations for your Collection of
Evidence?

Assessor participant questions:

How have today’s sessions supported the development of a shared understanding
about making consistent judgements?

What aspect(s) of your role as an Assessor will you be reflecting on (and rehearsing)
after today?

What knowledge and resources (both personal and other) does an Assessor need to
draw on?

By way of summarising the priorities for teacher applicants and assessor participants mid-way
during the project, their priorities encompassed:

1.

vk wnN

2.9.6

The format of a Collection of Evidence

The clarity with which an Annotation aligns professional practice and the Standards
The basis of decision-making

The importance of collaboration with colleagues

A deep understanding of relevant documents and processes

Feedback — Assessor Training Days

The Assessor Training Days consisted of sessions in which assessors were introduced to and
provided with templates and other documents to support them in the assessment of the
Collections of Evidence. The use of some templates was optional, whereas others were
mandatory. Specifically, the assessors were introduced to and provided with the:

Certification Assessment and Reporting Flowchart ;

mandatory Coversheet on which assessors were to indicate whether a Collection of
Evidence contained all the required elements; and

mandatory Feedback templates for Highly Accomplished and Lead Applicants

Assessors worked with their co-assessors to assess the Collections of Evidence. An ‘Expert
Panel’, comprising members from the AITSL Certification team, the ACT TQl Pilot team and the
SiIMERR research team, was convened. Assessors consulted the Expert Panel when faced with
queries or concerns that required clarification and/or resolution. Four recurring themes were
identified within the queries and concerns that assessors brought to the Expert Panel:

PwnNE

annotations
evidence
referees

Lead Initiative
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Two separate concerns were identified within the Annotations category: number and quality. In
relation to number, participants made reference variously to the absence of annotations and
large numbers of Descriptors being claimed in annotations. Issues related to quality concerned
correspondence between evidence and the Descriptors. In many instances assessors claimed
that correspondence was not explicit or detailed.

There were many discussion points relating to evidence and these included: claims made by
applicants, e.g., that a piece of evidence addressed all Descriptors; excessive numbers of pieces
of evidence; the over-reliance on one piece of evidence; the types of evidence submitted, e.g.,
referee’s reports; features of Descriptors, e.g., “ethical practice”; knowledge of an applicant’s
teaching and learning area; and unsubstantiated claims made by applicants.

Concerns arising from Referee Reports were raised frequently, however, it was that same
concern that was expressed. Assessors were concerned when Referee Reports did not support
Applicants’ claims and they sought advice on how to proceed in that situation.

Several concerns relating to Lead Initiatives involved attribution. Specifically, assessors
expressed concern when it was unclear whether applicants had led initiatives. This was
sometimes exacerbated by evidence of collaboration and by references to ‘we’ in annotations.
Thus, applicants did not always state explicitly the roles they had performed in order to lead
initiatives.

2.9.7 Feedback — Assessor Moderation Meeting

The ACT TQl Certification Pilot team, the AITSL Certification team and the SiMERR research
team met to moderate all the Feedback templates that the assessors had completed following
the assessment of the Collections of Evidence and interviews with Referees. Whilst guidelines
for the completion of the Feedback templates had been discussed at the Assessor Training Days,
the completed Feedback templates needed considerable editing. The moderation of Feedback
templates indicated that more detailed guidelines were required, especially concerning:

e explicit incorporation of references to and the language of the Descriptors;
e appropriate use of evaluative language; and
e style, including the level of formality, tense, etc.

2.9.8 Feedback — Interviews with Applicants who withdrew

Ten applicants withdrew from the Certification Pilot at various times and for various reasons.
Three of the applicants who withdrew agreed to be interviewed and responded to questions
that dealt with:

e motivation;

e reasons for withdrawal;

e positive outcomes from the pilot;

e future applications for Certification;
e advice for others;

e resources; and

e otherissues.

Motivating factors were diverse: belief in the Standards; belief that Certification might enhance
career progression; a desire to stay up to date with current developments in education;
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recognition and acknowledgement of practice at the Lead Career Stage; encouragement from
the executive team; the opportunity to reflect on practice; and a preference for clearly defined
work goals.

The overriding factor for one applicant’s withdrawal was the time required to prepare the
Collection of Evidence. Reference was made to time constraints throughout the entire interview
with emphasis on planning and developing a Collection of Evidence and the applicant’s view
that time release from teaching ought to be provided for teachers undertaking Certification.
Other reasons for withdrawal included public affirmation not being a priority, placing student
needs above Certification priorities, and school personnel mobility.

All three applicants reported positive outcomes from their involvement in the Pilot. These were
specified as the cross-sectoral approach resulting in an increased professional network and
increased understanding of the structures and processes in the different sectors, an increased
knowledge of the Standards, and the alighment of personal educational philosophies with
current policy directions. Based on the extent of their engagement with the process each
applicant was emphatic about re-engagement — two indicated that they would consider reapply
for certification, whereas one indicated that s/he definitely would not reapply.

Planning and preparation were central to the advice that the applicants would offer to others,
especially, familiarity with the Standards, centralising evidence, and continual reflection on that
evidence. Associated with this advice was the recognition that the most valuable resource that
an applicant could have is ‘time’. In addition to time, interviewees identified support networks
and mentoring as integral to the process in the future for providing, where needed,
reassurance, refinement of expectations and advice.

In response to identifying additional issues, interviewees raised a number of considerations that
covered expectations around opportunities for career progression beyond Certification, reward
payments, the confronting aspect of aligning current practice with the Descriptors, and the
extent to which Principals are informed about, and prepared for, the Certification process.

2.9.9 Feedback — Survey (Principal/Delegate)

The ACT TQl engaged school Principals in the Certification Pilot, ensuring that they were well
informed about its nature and progress. This was achieved by inviting Principals to attend key
events such as the launch and wrap up celebration, and by email updates. The Principals were
also invited to provide feedback on the Pilot by completing the online Principal / Delegate
Survey, which was developed and administered by the AITSL Certification Team at the
conclusion of the Certification Pilot. Particular aspects of their feedback indicated that
Principals:

e saw value in having information packages about the Certification process that include
pro-formas, suggestions for mapping and annotating evidence against the Standards,
and details about moderation;

e had varying levels of understanding of the requirements for Certification as they applied
to different individuals — Principals, applicant teachers, and assessors;

e considered that Certification Pilot applicants were well informed to undertake the
process;

e were confident in their understanding of the Standards to situate a teacher’s evidence
and classroom practice;
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e regarded the site visit as important because of the opportunity for direct observation of
practice, but that there were a number of related issues that required consideration,
such as, responding to unforseen circumstances, and moderation arising out of only one
assessor involved;

e considered planning, preparation and time allocation as key issues for teachers
undertaking Certification; and

e identified two issues for deeper reflection, namely, when an applicant’s professional
practice does not align with the Certification requirements, and career planning for
assessors.

2.9.10 Outcomes

In addition to successfully training Certification applicants and assessors, and the successful trial
of the Certification process (AITSL, 20120) per se, additional outputs were produced. The ACT
TQl produced a large number of resources that can inform the work of Certifying Authorities in
other jurisdictions. The ACT TQl resources can be categorised into several groups: Engagement
documents; Administration documents; Pro-formas for Applicants; Pro-formas for Assessors;
and FAQs.

e The Engagement documents covered the promotional aspect of recruitment and
ensuring that all stakeholders remain engaged and supported throughout the pilot.

e A range of Administration documents was produced that concerned recruitment of
teacher applicants and assessors, submission and collection of applications, and process
flowcharts.

e Pro-formas for Applicants associated with the submission of Collections of Evidence and
Applicants’ Referees.

e Pro-formas for Assessors included optional samples, mandatory templates and
information sheets. The documents principally concerned the Stage One Assessment of
Collections of Evidence and discussions with Referees, the Stage Two site visit and
Feedback/Reporting for both stages.

e Role-specific Frequently Asked Question Fact Sheets were produced for Principals,
applicants and assessors.
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3 Phase 2 Pilot Theme 1 - Provisional to Full Registration, DECD
SA Report

Implementing the Australian Professional Standards for
Teachers (AITSL, 2011): What support is required for teachers
moving from being a beginning teacher through to a more
experienced teacher?

3.1 Background and Context

Workforce Development in the Human Resources and Workforce Development Directorate of
the Department of Education and Child Development (DECD SA) provides programs and services
to achieve strategic development and sustainability of the DECD workforce. It provides
leadership and direction for DECD regarding the skills and knowledge that its workforce requires
for the delivery and achievement of high-quality child and student learning outcomes.

The main focus of Workforce Development is on progressing work toward the achievement of
the Council of Australian Governments (COAG) outcomes around

e teacher quality;

e delivering professional development programs to support staff learning in sites and
corporate sector;

e developing leadership capabilities;

e providing leadership in performance management and development; and

e recognising the quality of the DECD workforce.

Within the area of teacher quality, particular initiatives for which Workforce Development is
responsible include:

Performance Development and Management;

Teacher Leader programs: Advanced Skills Teachers (AST); Step 9;

Australian Professional Standards for Teachers (APST) (AITSL, 2011);

Induction;

Early Career Teacher programs;

School Centres for Excellence;

DECD Implementation of the National Partnership for Improving Teacher Quality (COAG,
2008) while incorporating a range of initiatives conducted in partnership with other
DECD directorates.
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3.2 Contextual focus
3.2.1 Phase 1 Pilot Program

The Phase 1 Pilot project was undertaken during 2011 and involved the Department of
Education and Child Development (DECD SA), the Teachers Registration Board (TRB), Catholic
Education SA (CESA) and the South Australian Primary Principals Association (SAPPA). The cross
sector partnership undertook a Pilot study to investigate the use of the Australian Professional
Standards for Teachers (AITSL, 2011) for observation and reflection on teaching practice.
Leaders and teachers at fifteen sites in Adelaide, including primary, middle, secondary and
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specialist schools used an observation tool to help teachers to explore observation and
reflection on teacher practice using the Standards.

The purpose of this project study was to allow early career and experienced teachers to work
with their site leaders to test the Standards as a resource to promote teachers’ self-reflection
with an emphasis on observation for and as learning. The teacher participants were largely early
career teachers, who observed more experienced teachers to inform professional conversations
that reflected on their teaching practice.

The research question used to frame the Pilot was:

How can observation and reflection be used to promote learning about the
Standards in practice?

The Pilot was premised on an assumption that observation of practice is an effective
professional development strategy. The Early Career Teacher cohort was prioritised for
selection of teacher participants. Engaging with this cohort also promoted identification of the
Proficient Standards as the focus for using and developing an observation tool.

A draft observation tool provided a scaffold for participants to reflect on their classroom
practice and their demonstration of the Standards. Pilot participants identified three areas that
could inform future planning.

1. Observing teacher practice. This area was recognised by teachers and leaders as a
powerful professional learning activity. The overwhelming conclusion was that the
observation tool was effective in both providing a platform for deep professional
conversations and was an effective way of engaging with the Standards.

2. Focusing on the language of the Standards. Participants affirmed that the Standards
provided both a common language for discussion of teaching practices and, through
well-defined Career Stages, a continuum for professional growth.

3. Combining observation with the Standards. The use of the observation tool with the
Standards was recognised as a strategy for enhancing a school’s teaching and learning
culture through the formalisation of structures for observing colleagues’ professional
practice.

Teachers and leaders readily used the observation tool to identify and articulate practice at
Graduate and Proficient levels of the Standards as well as considering the Highly Accomplished
and Lead levels of the Standards. School leaders/mentors and teachers used the tool to scaffold
professional conversations about teaching practice across their respective schools.

Participants were also asked to identify processes that facilitated reflective and professional
conversation using the observation tool and the Standards. There were four processes that
participants identified as foundational to the success of the observation and reflection process.
They were:

e the importance of scheduling time for a pre and post observation conversation so that
there is ownership, clarity of focus and timely feedback;

e the need to focus on a limited number of Standards and Descriptors during the
observation and reflection;

e the purpose of the observation process must be clear to all participants; and
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e the importance of the quality of the relationships between participants.

A number of thematic areas emerged during the Phase 1 Pilot that included observation of
practice, aligning practice and evidence with the Standards, as well as the processes that were
identified as central to effective reflective professional conversations. These were incorporated
into recommendations from the Phase 1 Pilot. In particular, there was a shared view amongst
participants that the findings needed to be incorporated into induction processes for early
career teachers.

3.2.2 The Phase 2 Pilot Program

The purpose of the Phase 2 Pilot program was to extend the previous Pilot program that
focused on observation and professional conversations. The focus in this Pilot shifted from
familiarisation with the APST in general to a consideration of professional practice in the initial
Career Stage transition.

The research question used to frame the Pilot was:

What support is required for teachers moving from being a beginning teacher through to
a more experienced teacher?

This can be viewed as moving from the Graduate Career Stage to the Proficient Career Stage for
purposes of nationally consistent registration or, for teachers satisfying their employment
conditions such as probationary conditions or performance and development requirements.
The main question was elaborated in terms of a number of thematic considerations and these
were:

e What is required of teachers and leaders/Line Managers during this process?

e What types of evidence do teachers use to demonstrate their knowledge, skills and
understanding?

e What strategies work best in obtaining evidence across Descriptors?

e Who are mentors of the teachers and what support is beneficial to them?

e Collecting examples of evidence.

The Pilot focused on Government schools in the metropolitan area. Low socio-economic status
schools were included in the sample.

Three full-day workshops were held with teachers and leaders from participating sites, to
facilitate an ongoing opportunity to explore and develop practices, knowledge, skills and
understandings.

3.3 Pilot Program Structure
3.3.1 Activities

Day 1 focused on:

e teachers and leaders engaging intensively with the Australian Professional Standards for
Teachers (AITSL, 2011) using the DECD “A Day in the Life” Webisode of Evan
Polymeneas, a secondary Humanities teacher and the AITSL lllustration of Practice of
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Reidy Park Primary School showing a Highly Accomplished teacher mentoring Graduate
Teachers in her school and in particular, focusing on Standard 5.1;

teachers and leaders identifying ways to collect evidence to demonstrate proficiency. A
key activity was group discussion on using a summary matrix of the Standards with
Descriptors at Graduate and Proficient Career Stages with all participants identifying
evidence to illustrate each Standard at the Proficient Career Stage; and

Graduate Teachers being shown how to set up an e-portfolio to document the
collection of evidence.

Day 2 focused on:

sharing and understanding what counts in performance conversations;

Graduate Teachers sharing their best piece of evidence with each other using the STAR
(Situation/Task/Action/Result) or CARE (Context/Action/Result/Evaluation) models of
describing their evidence and with Advanced Skills Teachers moderating the process;
leaders sharing the best strategies and processes to support Graduate Teachers’ move
to proficient;

Line Managers and their Graduate Teacher sharing evidence in groups with everyone
practising the skills learnt in the session on seeking, giving and receiving feedback;

using a newly developed Mapping Your Evidence Tool to determine how many
Standards a piece of "rich" evidence covers;

providing feedback on the Mapping Your Evidence Tool; and

collaborating about the best sharing process for Day 3 and where to next?

Day 3 focused on:

3.3.2

graduates sharing their understanding of one Standard in a jigsaw process with the
Teacher Quality Team, Line Managers and ASTs scribing;

written reflection and summary of Session 1 using a Google Docs survey;

Graduate Teachers and Line Managers making recommendations to AITSL and DECD
about the best strategies and processes for moving from a graduate to proficient
teacher;

feedback on lesson observation as a tool to ascertain proficiency;

human graph activities on a range of questions about the APST and Performance and
Development; and

Turning Point survey.

Participants

Eight Graduate Teachers were involved in the Pilot and there were two selection criteria, that
they were (i) in their first year of teaching, and (ii) permanently employed.

The teachers — five male and three female, were from primary and secondary schools. The
Graduate Teachers were accompanied by their participating Line Manager at all Pilot
workshops. Five Advanced Skills teachers participated in the workshops in order to support the
Graduate Teachers in sharing their understanding of collecting evidence and in moderating the
evidence which was presented.

Workforce Development Teacher Quality provided overall leadership and facilitation of
workshops.
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3.4 Results: participant feedback
3.4.1 Preliminary feedback

All Graduate Teachers reported that the Pilot was the first opportunity they had to engage with
the APST. Within the workshops teachers and leaders began to work collaboratively to unpack
the Graduate and Proficient Standards. This enabled the graduates to use the Proficient
Descriptors to organise their Collections of Evidence. Two approaches were used to support the
graduates’ engagement with the Standards. Firstly, teachers looked at the Domains and
Standards to identify appropriate evidence for each of the Descriptors. Secondly, using the
mapping tool, teachers documented evidence to identify which Standards were represented.

Graduate Teachers were introduced to, and encouraged to establish, an e-portfolio to collate
and house their evidence against the Standards as it was collected. The second workshop
provided important training in how to conduct performance conversations as either a Graduate
Teacher or as a Line Manager. All participants valued the opportunity to have the training and
to practise it between conference days. By the end of the Pilot, graduates and leaders
expressed their confidence in using the APST in professional conversations with colleagues and
in performance and development conversations.

The most useful tool for the Graduate Teachers (expressed anecdotally on the final day), was
the Mapping Your Evidence Tool, which enabled them to document a piece of evidence and
determine how many Standards and Focus Areas it covered. This tool enabled teachers and
leaders to see the gaps in their evidence and focus on working towards ensuring all Descriptors
of the Proficient Career Stage in the APST were met. The DECD Teacher Quality team organised
a range of feedback mechanisms in the third workshop to cross reference responses.

3.4.2 Day 3 Feedback

This section provides an overview of participant contributions from the Day 3 Workshop of the
Pilot. There were three main sessions in the Workshop Program:

e Session 1A: Graduate participants shared their personal perspective of one Standard;

e Session 1B: Graduates, Line Managers and Advanced Skills Teachers each responded to
two focus questions that elicited reflections on Session 1A;

e Session 2: Graduates responded to focus questions about advice, challenges and
benefits, whilst Line Managers and Advanced Skills Teachers responded to focus
questions about networks, drivers (or motivators) and advice;

e Session 3A: All participants engaged in human graph activities related to the Standards;
and

e Session 3B: All participants undertook a tools and strategies ranking activity.

An overview of these sessions is provided in the following sections, with the exception of the
human graph activity (Session 3B).

3.4.2.1 Session 1A: Purpose and Focus — Personal Perspectives of the APST

In the first session for Day 3 Graduate participants discussed their engagement with particular
Standards with Line Managers and Advanced Skills Teachers. As a way of presenting aspects of
the discussions that took place within this session, selected commentary from Graduate
participants is presented in Table 3.1 and Table 3.2, and aligned with the Focus Area Descriptor.
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The example represents Standard 7 — Engage professionally with colleagues, parents/cares and
the community. In the Participant Comment examples, some terms are highlighted to indicate
areas where a Graduate Teacher might retain a ‘paper trail’ or document particular processes as
evidence against the Standards, e.g., emails, record of conversations with Line Managers,
completed pro-forma, and stages in the development of a community network.

The underlining of comments has been included to represent the all-important conversation
starters with colleagues about engagement with the Standards. In particular, these comments
have the potential to initiate a reflective discussion between a Graduate Teacher and his/her
Line Manager about progression towards meeting Descriptors at the Proficient Career Stage.
For example, the underlined comment for Descriptor 7.3 highlights a focus on the learning and
well being of students, something that is a component of the Proficient, Highly Accomplished
and Lead Career Stages for this Focus Area.

Table 3.1 Graduate Participant Commentary for Standard 7

Focus Area

Proficient Descriptor

Participant Comment

7.1: Meet
professional ethics
and responsibilities

7.2: Comply with
legislative,
administrative and
organisational
requirements

7.3: Engage with
parents/carers

7.4: Engage with
professional
teaching networks
and broader
communities

Meet code of ethics and
conduct established by
regulatory authorities,
systems and schools..

Understand the implications
of and comply with relevant
legislative, administrative,
organisational and
professional requirements,
policies and processes.

Establish and maintain
respectful collaborative
relationships with
parents/cares regarding
their children’s learning and
wellbeing.

Participate in professional
and community networks
and forums to broaden
knowledge and improve
practice.

Produced an Individual Learning Plan (ILP) for all ATSI
students and placed on the server for other teachers in
the school have access; email evidence so they know
where to access ILPs.

All students are with me when off (the school) ground;
followed correct policies and procedures for
excursions, involving Line Manager, also speaking to
parents — engaging them with the project and inviting
them to get on board.

At the moment | have organised a program to so with
ATSI ... to shoot a film/program ... so duty of care to
leave the site — checked school policy and risk
assessments — filled out forms; parent permission
forms, letters about transport, also permission to be
in the program out of school.

Aboriginal Education Coordinator comes in from the
Department and reviews each of the ILPs.
Invite parents in for morning tea on Friday mornings.

Ring parents everywhere — not just for the non-
attending — success at school ...

School is connected to home and community and you
have to have high expectations of yourself. This has
engaged several students.

Centrecare at school to support students in
engagement and creating community networks that
are out there to support them.

Email conversations between the places collaborating
(with) on the project, my own professional network.

The second example, Table 3.2 provides a different conversation starter. The Descriptor
requires a teacher to “structure teaching programs using research and collegial advice about
how students learn” and the relevant Graduate participant commentary is included. Whilst
there are references to aspects of learning, such as, “setting a goal”, “reflection on success”,
ability grouping, and “how groups are structured”, there are no references to any underlying

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 60



theoretical or research perspective that has informed the inclusion of such strategies in the
classroom. The commentary around goals, for example, could initiate a conversation between a
Graduate Teacher and a Line Manger about the nature of feedback or formative assessment —
both of which have documented findings in research literature that have implications for
teaching and for student learning, e.g., Hattie & Timperley (2007); Black & Wiliam (1998).

Table 3.2 Graduate Participant Commentary for Standard 1

Focus Area Proficient Descriptor Participant Comment

1.2: Understand how  Structure teaching programs Setting a goal at the end of each Running Record and
students learn. using research and collegial  reflect(ing) on these. The goals are more powerful
advice about how students than the number.
learn. Reflecting on the success of running records.
Witnessing children taking on board advice and seeing
success and improvement.

Westwood Spelling Test — helped put class into spelling
groups based on ability — differentiated activities.

Observing students — particularly group work —
knowing who is leader — how groups are structured.

3.4.2.2 Session 1B: Purpose and Focus — Reflection on Personal Perspectives of the
APST

During this session, each group of participants responded to two focus questions. The
discussions related to each of these questions were documented in note form by session
facilitators. As a way of capturing the essence of participant contributions, the notes were
reviewed for relevant content — or particular themes, and how the content was elaborated
through examples. This process is summarised for each question.

Graduate Teachers:
1. How were teachers and leaders/Line Managers involved during this process?

Three main areas of involvement were identified and these were (i) observations; (ii)
professional conversations, and (iii) reflection on teaching practice.

In the content of the Observations comments, participants made reference to organisation, e.g.,
that the observations had a particular focus or were structured. They also discussed outcomes
and follow-up, such as the associated reflective conversations during which observed practice
was aligned with the relevant Standards.

The multi-faceted nature of professional conversations was highlighted in the content of the
comments for this area, namely:

e capturing the observations through video or voice recording;
e frequency that could be structured on a regular basis or be informal as in the case of a
Line Manager’s “open door policy”;
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e outcomes that were identifiable for individuals and the broader school community,
such as, the associated reflective review, measurable progress, feedback, planning
support, project initiation within the school, and increased awareness within the school
community of the APST; and

e collaboration that went beyond contact with the Line Manager to include colleagues,
critical friends, leaders within the school, and formal mentors.

In the content of the reflection on teaching practice, participants summed up the current focus
of their professional practice, e.g., adopting particular strategies, such as curriculum
differentiation, to ensure alignment of practice with the APST, and using formative assessment
as feedback about teaching,

2. What strategies and tools work best in obtaining evidence across Descriptors?

Four particular strategies were the focus of discussions, namely, feedback, collaboration and
networking, observation, and curriculum planning. Across each of these strategies, three
distinct features were identified in the discussion points: (i) the personnel associated with the
strategy; (ii) the form of the strategy; and (iii) the purpose of the strategy. For example, within
the feedback focus, a comment that related to a video of a Graduate Teacher’s teaching and
which was reviewed with a Line Manager to support self-reflection, the personnel were the
teacher and Line Manager, the form was video, and the purpose was self-reflection. The
features of discussion points for each of the four focus strategies are summarised in Table 3.3.
All Graduate Teachers are concerned with the collection of evidence to demonstrate they are at
the Proficient Career Stage in order to move from provisional registration to full registration
with their respective Teacher Registration Boards.

Table 3.3 Best Practice Strategies Summary

Personnel Form Purpose
Feedback Leaders Video Self-reflection
Line Managers Pro-forma Informing teaching
Colleagues Surveys Informing learning
Students Unit reviews Informing performance
Parents Reflections development goals
Evidence portfolio
Referee statement
Collaboration and Leaders Online tools Generating ideas

Networking Line Managers Student work samples  Sharing ideas
Colleagues Implementing ideas
Peers Growing practice
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Mentors Needs identification
Moderation of work

Self-evaluation

Observation *2 Anecdotal notes Professional learning
Observation tool Scaffolding practice
APST Expanding e-portfolio
Lesson planning
material
Curriculum Planning Graduate Teacher Student data Goal setting
Students Learning programs Developing curriculum
ACARA outcomes links
Focus on different
learners
Planning

Needs development
Resource development

Sharing practice and
learning

A point of interest in Table 3.3 concerns the distribution of personnel. From the discussion
points, it is not surprising that a range of personnel is identified for providing feedback to, and
for collaborating with, Graduate Teachers. The lack of mention of colleagues and peers for the
Observation and Curriculum Planning focus strategies could be interpreted as participants’
deeper personal reflections about their engagement in these areas. Leaders, Line Managers,
Colleagues and Mentors would each play a role in feedback within both of these areas.

As an additional perspective on the discussions that took place in relation to strategies, an
indication of the relative (percentage) emphasis of each strategy feature in the discussion points
is provided in Figure 3.1. This representation is a general guide only, however, it is possible to
make the comment that, for Graduate Teachers, feedback has a strong personnel orientation,
collaboration and curriculum planning are both purposeful, and the feedback tool or associated
documentation is an important element of observation.

2 Although there was no specific reference to personnel for Observations, the discussion points
implicitly assume that the focus is on the Graduate Teacher within the context of the Feedback
focus. Leaders, Line Managers, Colleagues and mentors would each play a role in that feedback.
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Figure 3.1 Relative Emphasis of Strategy Features in Discussion Points

During this session participants also discussed particular tools that supported evidence
collection across Descriptors. Three in particular were the focus of discussions and these were
e-portfolios, APST matrices, and the use of digital evidence from ICT pedagogies. In their
discussion of e-portfolios, participants made reference to the types of material that could be
included, such as, surveys, work samples, photos and screen shots of relevant documents.
Graduate Teachers’ familiarity with ICT in daily practice enables them to easily record digital
evidence of the teaching practice and student learning, e.g., Podcasts, Prezi, Scootle, email
spread sheets, videos, blogs etc.).

These were instantly uploaded to the e-portfolios. Graduates could then reflect on how the
evidence met the Descriptors at a Proficient Career Stage and record that in their e-portfolios.

In their discussion of APST matrices, participants focused on their uses. The matrices were
beneficial in that they:

e identified ‘gaps’ in practice;

e initiated professional conversations;

e provided a focus on key terminology in Descriptors; and

e identified items of evidence that addressed more than one Descriptor.

Line Managers:
3. How did you work out whether the evidence was valid in demonstrating proficiency?

Line Managers identified three general approaches to the appraisal of evidence. The first of
these involved alignment of evidence with relevant documents, e.g., the APST or Australian
Curriculum (AC). In the case of the Standards, Descriptors provided points of reference in the
verbs used, as well as providing an indication of areas where student work samples could be
used, e.g., Focus Area 4.1 — Support student participation, or where particular contextual issues
existed, e.g., Focus Area 1.6 — Strategies to support full participation of students with disability.
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AC documents, such as Foundation Statements or Achievement Standards, provided other
sources for aligning evidence with proficient practice.

The second approach to the review of evidence was based on the feedback provided by others.
The “others” included Principals, Line Managers, peers and colleagues, parents and students.
This information could be informal verbal commentary, or formal — as in the case of observation
reports by a Line Manager, or feedback from students about strategies adopted in the
classroom. They formed the basis of professional conversations that participants referred to as
a type of “moderation process”. The third approach was to consider areas of impact of teaching
and learning practices on student learning outcomes. An area referred to frequently by
participants was assessment where diagnostic, formative and summative examples had the
potential to provide indications of the efficacy of particular teaching and learning practices.
Behaviour and engagement were two additional areas that participants identified as indicators
within observation feedback and student surveys that supported the alignment of evidence
with Proficient practice.

4. Who are the mentors of the teachers and what informs their mentoring practice?

Mentors could be identified as individuals or as members of teams, and whether they were
from within or external to the school. Mentoring occurred in both a formal and informal
capacity. Based on these criteria, Table 3.4 summarises the range of mentors identified by
participants. In terms of informing mentoring practice, participants made reference to
opportunities within and beyond the school that provided access to the experience and
expertise of others. A range of activities were identified that could facilitate the sharing of
information between Graduate Teacher and “those who have done this before” or “who have
similar interests”. These activities included:

e moderation of student work;

e professional conversations with a Line Manager;
e classroom observations;

e visits to other schools;

e professional Development days; and

e working with external agencies.

Table 3.4 Teacher Mentor Summary

Location Role

Individual Team
School-based Line Manager Professional Learning
Curriculum leader Community
Colleague Literacy group
Literacy/Numeracy Coach Faculty

Step 9 teacher/Advanced
Skills Teacher®

Year group teacher
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External to school Aboriginal Education Subject Associations, e.g.,
Coordinator (Dept) Maths Association of SA

Aboriginal Community Subject networks
Education Officer

Teach SA mentor?

' SA Government-based certification which involves mentoring
?TeachSA is a state-based mentor program for secondary maths and science teachers

Advanced Skills Teachers:

5. How was evidence collected by teachers to demonstrate their knowledge, skills and
understanding?

Participants interpreted this question broadly. In addition to Artefacts of Practice that indicated
the form evidence took, reference was made to a formative dimension to the Collection of
Evidence. This formative dimension was elaborated in terms of its reflective focus, with
Graduate Teachers using professional learning or lesson observations to identify areas of need
and the associated evidence required to document professional growth.

Where the form of evidence was discussed, participants provided an extended list of specific
artefacts of practice and instances of evidence, such as, photos, videos, screen shots,
correlation charts, assessment plans, or student folders. In a number of cases these instances
were further qualified to indicate the associated purpose, thereby providing additional guidance
for Graduate Teachers, e.g., video of professional learning participation, video snippets of
moderation, and staff meeting presentation of Standards to demonstrate understanding.

A number of options were offered for teaching and learning activities that Graduate Teachers
could draw on for evidence. Whilst the associated artefact was not specified, the examples
provided a reminder of the range of available options, e.g., observing lessons, questioning
techniques, group work, and differentiation of curriculum.

6. Examples of evidence and tools.

The discussion of Advanced Skills Teachers about evidence and tools reflects the commentary
from Graduate Teachers (see Question 2 above). Table 3.5 summarises the contributions from
ASTs that detail the range of ICT-based and general options available as media for evidence.

Table 3.5 Examples of Evidence and Tools Summary

Medium for Evidence

ICT Artefact Activity

e-portfolio Unit plans Differentiating curriculum
Video/photos Lesson plans Networking

iPad apps Student reports Professional observations
Google docs Mark sheets Professional conversations
Online recordings Student results analysis Questioning techniques
Online network folder Assessment tasks Diagnostic assessment
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Scanned documents Individual Learning Plans

Emails Negotiated Education Plans
Screenshot Newsletters and articles
MOOCs Certificates

Handouts

Parent communications

Resources

3.4.2.3 Session 2: Advice, Challenges and Benefits — Graduate Teachers

As part of Day 3’s second major session, three questions provided the focus for discussion by
Graduate participants about their engagement with the Standards. The questions were:

e What advice would you give to others who are about to start on the process of moving
from Graduate to Proficient?

e What challenges have there been — What has been character building? and

e Were there any unanticipated benefits (good surprises)?

From the commentary for each of the questions, it was possible to identify a number of areas
that participants regarded as supportive of the Graduate-Proficient transition. These areas are
detailed below and representative commentary is included.

Question 1: Participants discussed the question of advice to others in terms of: (i) Evidence
collection; (ii) Collaborative discussions; (iii) Resources, and (iv) Professional self-reflection,

Evidence collection. Participants made reference to the importance of beginning the process of
collecting evidence with a detailed examination of the Standards. This sequential aspect
supported participants to align their current practice with an increasing understanding of the
Standards and to consolidate what it was that they were doing well and then to move on to
those areas where they perceived a lack of confidence.

Being confident and comfortable with what the Standards are before you start and what
the Descriptors are — it’s an important part of the process even before you can even think
about evidence to understand what they are and what they mean.

The first thing we did when we pulled apart the standard and talked about what each
little bit means — that was really important to understanding it.

Collaborative discussions. Professional conversations were an integral part of the Graduate-
Proficient transition. In particular, the focus and understandings that result from these
conversations were highlighted.

You always think it doesn’t cover something and then you talk to someone else who can
help you see how it matches in the Standards.
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Doing it myself would have freaked me out - and being in a group with first year teachers
and support to work through it you can think out loud with one another and bounce ideas
off each other.

... In depth professional conversation regarding the tools etc for teachers and expectations
in the system. Where can | get information from, who can | talk to (learning more about
having ATSI students) ...

Resources. Participants made reference to particular resources that provided support
comparable to collaborative conversations.

Explore the website and look at the IOP and look at the questions that are there to guide
your understanding.

Big fan of that matrix - helps you understand what areas you need to think about more.

Professional self-reflection. A key idea that came through comments related to self-reflections
was that, although effort and time allocation was required, the process was seen as enhancing
the teacher role and not seen as an additional, unrelated, imposition.

“Professional Development” — it’s about annotation, reflection, justifying, analysing the
work you are doing anyway but with an explicit outcome- it’s not really adding to your
work as its part of your work.

Evidence is knowing what it is and not having extra work load - just areas where to work
on.

The evidence shows you were you need to focus - it gives you something to grow with and
understanding of what the role is being a teacher.

It’s helped personally and incorporated in to my practice — more aware of what we are
actually doing and seeing the areas that need development and support.

Question 2: Participants discussed the question of challenges in terms of: (i) Time management;
(ii) Evidence collection, and (iii) Feedback.

Time management. The issue of time was qualified in terms of the developing a sense of
perspective and adopting a realistic and paced approach to the workload.

Don't make it too labour intensive - chip away at things and look after your health and
well-being. Trying to find a balance between family/career/pressures/learning... if you
don't have that you can’t focus on anything.

When do we start prioritising - lesson planning at home, where can | fit this in and
prioritising this in my week - trying to fit it in --don't have a lot of time to implement it and

make it personal.

Overwhelming at first when it’s new - trying to work out where things go and where
things fit.
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Make it not overwhelming by breaking it down and keep plodding away.

Evidence collection. The form — in terms of efficiency of presentation, and the substance — in
terms of the depth of presentation were raised in participant commentary.

Finding smarter faster ways to collect evidence i.e. annotating with voice over documents
etc on a video.

Looking at a piece of evidence and thinking about what layers need to be there to support
it as it’s not always stand alone. Teaching the lesson, putting it together, is the first part
but having the time to think about it all, put it together and put it up on eportfolio.

Feedback. Two key features of feedback were highlighted in participant commentary, namely,
‘How am | going?’ and ‘Where am | going?’. Answers to both of these questions were seen as
supportive elements of the improvement (performance and development) cycle.

When a parent comes and talks to me | know how to talk about it (the learning using the
Standards) and be clear about what we are addressing. | am more aware of other things |
am doing in a lesson. Understanding the connections and the leads into different topics. It
made me feel more comfortable and confident.

Critically reflect on what you are doing and get others to talk to you about your practice.
Get feedback from your students as well. Makes you spend a little more quality time on
getting it right and getting the feedback.

Having the confidence to go and speak to a Line Manager or mentor and accept that you
may need to make changes to your program — and it is okay because we are all
continuously learning. It’s okay to go and discuss and talk through with people.

Question 3: Participants discussed the question of unanticipated benefits in terms of: (i)
Affirmation of practice; (ii) Working with colleagues, and (iii) Professional growth.

Affirmation of practice. The alignment of professional practice with the Standards was a central
theme in the commentary of participants. As such, they provided a focused lead-in to
professional conversations and they provided participants with a clear developmental ‘line of
sight’.

If you are doing teaching right then the Standards should start to fit in easily — it is
supportive of what | am doing right.

Articulating practice in professional discussions - instead of good, bad, lack of language or
low level - | feel | can articulate myself | feel better about myself and | can talk about it
more professionally and | personally feel good about how | interact now with leadership
when | have problems.

A lot of the Standards are already embedded in practice - even though | am early in my
career they are the actual work of the teacher. The Standards actually reflect on what
teachers do. It’s a tool to reflect on what we are doing and there are areas that we can
always improve on, get advice, get support with.
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Working with colleagues. Three distinct benefits were identified by participants in their
conversation with colleagues, namely, articulating a professional direction, confidence building
and developing professional relationships.

Having professional discussions with leader - didn't realise | was doing it but | was already
heading towards HA and L teacher - recognition from someone else that | am heading
that way without realising builds my confidence.

Getting feedback from someone else -- really important and builds confidence.

Other teachers are coming up to me to ask me about things (about the Standards) - they
take more of an interest in what | do and | can share with them and build professional
relationships

Professional growth. The Standards and organisational tools used to support the Graduate-
Professional transition both supported participants in their career planning, providing them
specific goals to set, and with an overall sense of moving forward.

Understanding that there are further goals to keep working towards (HA) and seeing
those skills in other teachers. | can see what they are meant to be doing and looking
forward to what to work towards. It helps us to keep moving forward - keep setting goals-
setting career pathway goals by looking at the Standards.

If your e-portfolio is set up then you could colour code it across the levels and start
thinking beyond proficiency.

Having the next APST self-mapping tool up so we can start going for HA/L.

As a summative endorsement of engagement with the Standards that was central to the Pilot
project’s focus of supporting the Graduate-Proficient transition, two Graduate participant
comments are relevant. Although brief, they highlight two important considerations, namely
the alighment of the Standards with practice and the collaborative nature of the profession.

A new framework that overarches what | do at school.
[l have] been able to build stronger relationships with the teachers.

3.4.2.4 Session 2: Networks, Drivers and Advice — Line Managers and Advanced Skills
Teachers

In the second session of Day 3, Line Managers and Advanced Skills Teachers were also provided
with three focus questions for discussion, namely:

1. What network do you call on to inform your mentoring/Line Management role?

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 70



2. What are the drivers® for mentors/Line Managers when mentoring?

3. What advice would you give to others who are about to start on the process of moving
form Graduate to Proficient?

From the commentary for each of the questions, it was possible to identify a number of areas
that participants highlighted about their role as Line Managers and ASTs and which supported
the Graduate-Proficient transition. These areas are detailed below with representative
commentary included.

Question 1: Networks identified that support the mentoring role encompassed individuals,
theme-specific organised events, and role-specific groups or professional associations.

Discussions with others. Participants identified individuals who could be approached for specific
advice, such as, holding discussions with Regional Directors concerning performance matters or
sharing ideas with other people about a “tricky situation”.

Organised Workshops. Workshops, such as Performance Counts, Focus Groups, and Leaders
Days, were some theme-specific events that participants made reference to as instances of
regional support.

Professional groups. A number of groups that provided role-specific support for participants
were identified, e.g., South Australian Primary Principals Association, South Australian
Secondary Principals Association, Cluster Principals, and other Line Managers. Establishing
consistency with reference to the Step 9 process was one area of support that some
participants specified.

Question 2: ‘Drivers’, or strong facilitators of the Graduate-Proficient transition, were identified
as enhanced student learning outcomes associated with good teaching, capacity building of
personnel, and establishing specialist programs that benefited school communities. Capacity
building of personnel was further elaborated in terms of specific benefits that included:

e relationship building within the whole school community;

e reciprocity learning that Graduate Teachers could offer through such strategies as the
preparation of e-portfolios;

e reduction in micro-management as a consequence of “up-skilling”; and

e retention of graduates.

Question 3: Advice for others undertaking the Graduate-Proficient transition encompassed the
wise use of time and resources, appropriate timing of the process, and evidence compilation.

Efficient Planning. Participants made reference to existing resources and opportunities that can
be utilised to support the process. In particular, graduates with a prepared e-portfolio have an

> A term used by Michael Fullan (2011) to refer to policy or strategy ‘levers’ that facilitate
educational reforms.
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existing structure to document their progress. In addition, access to ‘allowances’, such as Non
Instruction Time (NIT), can be effectively used to focus on engagement with the Standards.

Timing of the process. Depending on the level of the school, i.e., primary or secondary, an ideal
time frame was suggested that occurred during terms two and three. This period was suggested
with some considerations in mind that included time for graduates to “settle in” with a class
and the assessment requirements of South Australian Certificate of Education (SACE) Stage 2
students.

Evidence. Central to the transition process, participants had three pieces of advice concerning
the compilation of evidence: (i) timely and consistent reminders about its collection; (ii) the
provision of advice concerning what constitutes good evidence, and (iii) supplying suggested
lists or examples of evidence.

In their concluding commentary in response to the questions as to whether or not the coverage
of the Pilot had been comprehensive, Line Managers and Advanced Skills Teachers made
reference to two areas. Rather than highlight omissions, participants reiterated commentary
from previous sessions. The first area related to the notion that the collaborative aspects of the
Pilot provided benefits for all, both in the short and longer terms. Whilst it was acknowledged
that there might be logistical issues on a larger scale, there was support for ensuring the
ongoing development of leaders and graduates, and sharing on a regional basis.

The second area encompassed strategies and programs that could continue to support the
Graduate to Proficient transition. Whilst the detail of programs was not articulated, particular
areas identified included targeted programs for new Principals or Line Mangers, Induction Days
for Graduate Teachers, support for teachers perceived to be lacking in confidence, and support
for contract teachers who might find the collection of evidence a difficult undertaking. An
additional aspect of the strategies and programs area was the observation that a success of the
Pilot was its purposeful nature, through the contextualised (School-based) approach to
performance development with Line Managers and Graduates working collaboratively. As such,
the Pilot was seen to stand in contrast to sector-wide programs that provided general guidelines
for performance and development.

3.4.2.5 Session 3B: Evidence Ranking — All Participants

As part of the third workshop activities, participants were required to rank particular strategies
and tools that they were familiar with or had used during the Pilot. There were eleven in all with
the average values from participants’ ranking provided in Figure 3.2.

Sharing and Discussions with Colleagues (SDC)

Networking with Others (NO)

Professional Conversation with Line Manager (PCLM)
Professional Conversation with Colleagues (PCC)

AITSL Standards’ Illustrations of Practice (loPs)

e-portfolio (e-Port)

The Performance and Development Plan in DECD (PDP)

The Observation Tool with Pre- and Post-observation Conversation (OT)
APST Matrix of Graduate to Proficient Focus Areas (MFA)

10 APST Mapping Your Evidence Tool (MYET)

11. List of Evidence Types to Move From Graduate to Proficient (ET)

©oONOU A WNE
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Figure 3.2 Tools and Strategies Ranking — Day 3 Workshop

Commentary was also provided as justification for each ranking and this commentary is
summarised in Table 3.6.

Table 3.6 Tools and Strategies Commentary - Day 3 Workshop

Tool/Strategy Comment

1. Sharing and Discussions e Vital/critical to improving practice

with Colleagues (SDC) e Sharing is learning which is important in understanding development

2. e-portfolio (e-Port) e An easy way to update evidence
e Great organisational tool

e Time-consuming to set up

3. Professional e Necessary for obtaining constructive feedback, engaging in personal
Conversation with Line reflection and affirming future aspirations
Manager (PCLM)

e A supportive process
e |Important to make the time available
4. Professional e Builds confidence

Conversation with

e Useful in sharing knowledge about evaluating evidence
Colleagues (PCC)

e Maintains cross-curricular consistency
e Supports student development
5. APST Mapping Your e Asimple, useful, portable and effective tool
Evidence Tool (MYET)
Appendix 10.1.1

e Avisual summary that helps to identify gaps
e Useful for those new to the APST

6. The Observation Tool e Excellent as a link between observation and APST
with Pre- and Post-
observation
Conversation (OT)

e Specificity provided a good conversation starter

e An excellent way for learning about the Standards and for
documenting practice
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Appendix 10.1.1

. Networking with Others

Move From Graduate to

It is important to share materials and receive feedback

(NO) e Helps to share the load
e Time can be an issue
. List of Evidence Types to e Essential for identifying what constitutes evidence

e Excellent starting point and discussion starter

Proficient (ET)
Appendix 10.1.2

. APST Matrix of e Very good for record keeping

Graduate to Proficient

e Useful for unpacking the Standards

Focus Areas (MFA)
Appendix 10.1.3

Appendix 10.1.4

10. AITSL Standards’ e Agreat resource that was accessible at any time
Illustrations of Practice

e Accompanying questions are good

(loPs) . .
e Still getting used to them
e Have not used them
11. The Performance and e Useful in planning priorities
Development Plan in e Useful in identifying key implementation strategies and for evaluation
DECD (PDP) and review

e Perhaps too many priorities

Across the eleven tools and strategies, some key elements of the progression from beginning
teacher to more experienced can be identified and these relate to: (i) professional
conversations for obtaining feedback, e.g., with colleagues and Line Managers; (ii) Drawing on
available resources, e.g., lllustration of Practice, Standards matrices, and the Performance and
Development Plan; (iii) the importance of planning and documentation of professional practice,
e.g., through the use of e-portfolios and/or the Observation Tool; and (iv) the evaluation of
professional practice and evidence, e.g., through the use of the DECD Performance and
Development Plan.

3.5 Outcomes

What supported the Graduate Teachers and their Line Managers through the Pilot process?

The commitment by both the Graduate Teacher and Line Manager to engage in the
program in an ongoing way.

Opportunities to meet others with expertise in the APST and awareness of the
associated resources

A structured program with expectations and timelines clearly established

Provision of funding to release early career teachers

The involvement of Advanced Skills Teachers (ASTs). Their approachability and support
of both the Graduate Teacher and their Line Manager was highly valued. The ASTs’
experience in collecting and documenting evidence to meet criteria gave them a highly
respected credibility. They were regarded as mentors by the Graduate Teachers and
had a different relationship with them compared to the more hierarchical relationship
graduates had with their Line Managers.
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e The spaced learning with three weeks between sessions with purposeful, practical
homework in between and a requirement to share their progress.

e The opportunity to network with peers e.g. graduates together and Line Managers
together.

e The development of a self-mapping tool to reflect on the evidence collected to support
the progression from graduate to proficient using the Australian Professional Standards
for Teachers (AITSL, 2011).

e Observation processes improved the Graduate Teachers’ confidence once the
relationship between peers and/or the Line Manager were established.

How does this Pilot inform future training and development by DECD?
Key outcomes were opportunities for:

e networking;

e mentoring;

e leadership support;

e training in how to conduct professional conversations using the APST as a framework to
provide effective feedback; and

e development of tools which provide the focus on using the APST to improve teacher
quality, such as mapping tools and observation frameworks.

Twilight sessions could be offered throughout 2013 to support Graduate Teachers’ move from
Graduate to Proficient, which includes Line Manager training. Working at the Proficient level is a
requirement for full registration by the SA Teachers Registration Board.

Other considerations in these twilight sessions will be the opportunity for aspiring teacher
leaders to mentor Graduate Teachers and gain evidence towards national Certification as Highly
Accomplished or Lead Teachers and/or at the state jurisdiction towards Advanced Skills Teacher
accreditation.

This Pilot provided evidence of the need to specifically target support and resources for the Line
Managers of early career teachers and other teachers as they are not always included in
leadership and communication training opportunities.

3.6 DECD SA Concluding Recommendations

A central theme that emerged from the commentary of participants in the Pilot project was the
benefits associated with professional discussions around the requirements of aligning
professional practice with the Standards. As such, this collaboration provided a focused lead-in
to self-reflection and they provided participants with a clear professional learning ‘line of site’.
The Standards and organisational tools used to support the Graduate-Professional transition
both supported participant in their career planning providing them specific goals to set and with
an overall sense of moving forward.

There was strong support for ensuring the on-going development of leaders and graduates, and
sharing strategies on a regional basis. The success of the Pilot was its purposeful nature,
through the contextualised (School-based) approach to performance development with Line
Managers and Graduates working collaboratively.
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The following recommendations offer suggestions for sustaining collaborative professional
practice:

1. That educational authorities promote the use of the Standards as the basis of
professional conversations and reflection for Graduate Teachers and their Line
Managers to support the process of full registration.

2. That educational authorities and school system leaders create and facilitate
professional learning opportunities for Line Managers and mentors of Graduate
Teachers to support their roles in the process of full registration.

3. That educational authorities and school leaders promote a structured approach to
classroom observation and associated professional conversation to support the process
of full registration.

4. That educational authorities and school system leaders create and facilitate
opportunities for the sharing of strategies and tools that support the process of full
registration.

5. That educational authorities, research organisations and school system leaders initiate
further investigations into the range of processes, such as moderation, by which schools
determine the achievement of the Proficient Career Stage.

6. That educational authorities and school system leaders create and facilitate
opportunities for capturing advice from Graduate Teachers concerning the process of
full registration.

7. That educational authorities, research organisations and school system leaders initiate
further investigations into the types of feedback that schools use to support their
respective performance and development cycles for all Career Stages.

8. That educational authorities and school system leaders create and facilitate
opportunities for sharing strategies and programs that support the process of full
registration.

3.7 Postscript

The Performance Standards and Certification team (formerly Teacher Quality) in HR Workforce
Development has intentionally engaged with Early Career Teachers to ensure they are
supported, developed and retained by the system. The Australian Professional Standards for
Teachers (AITSL, 2011) are a key induction platform for teachers in DECD.

One year after engaging in the AITSL Graduate to Proficient Pilot in 2012, the Early Career
Teachers involved readily embrace the language of the Standards in daily practice and
professional conversations with their colleagues and Line Managers. The notion of collecting
evidence aligned with the Standards is integral to their career development and aspirations.
This ensures the DECD Workforce Development goals of attracting, training, placing, developing,
rewarding and retaining quality teachers. Particular activities and events that have been
occurred include:

e the establishment of an Early Career Teacher Project Officer position;
o full-day delivery of workshops for Graduate Teachers based on findings form the Phase
2 Pilot project;
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e the establishment of an Early Career Teacher Facebook page;

e the development of an Early Career Teacher Ning* on the Workforce Development Ning;

e the compilation of a teacher mentor and teacher mentee register;

e the conduct of twilight Sessions on Illustrating your Practice for teachers undertaking
the graduate to Proficient and the Proficient to Highly Accomplished Career Stages; and

e the revision of the APST Mapping Your Evidence Tool to accommodate teachers at any
Career Stage.

4 Ning: A closed professional learning community comprising invitees; similar to Facebook.
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4 Phase 2 Pilot Theme 1 - Provisional to Full Registration, VIT

Investigating the support required for provisionally registered
teachers to develop evidence for full registration using the
Australian Professional Standards for Teachers

Executive Summary

The Victorian Institute of Teaching (VIT or the Institute) is the regulatory authority for teachers
in Victoria. It provisionally registers teachers who meet all qualifications and suitability
requirements to be a teacher but who have not yet demonstrated they meet the Standards of
professional practice for full registration.

The Institute has developed and implemented an evidence-based process for Provisionally
Registered Teachers (PRTs) to gather evidence from their teaching practice in schools to meet
the VIT Standards. This process has been in place since 2004 and has been recognised by both
PRTs and mentors to be an authentic way of demonstrating the Standards and of supporting
professional learning. The purpose of the Australian Professional Standards for Teachers (the
Standards) Pilot project was to:

e trial the use of the Standards in schools, school systems and associated organisations
within existing structures and practices and determine what further is required to
support implementation of the Standards;

e achieve national consensus about, and enable a shared sense of ownership, of the
Standards; and

e reference the Victorian Institute of Teaching process for full registration aligned to the
Australian Professional Standards for Teachers.

The scope of the study involved participation of provisionally registered primary and secondary
teachers from five Government and Catholic schools, in the Ballarat regional area. The project
was supported by staff in the Standards & Professional Learning (SPL) branch. The research
involved a mixed method approach that comprised:

e aworkshop to benchmark practice and develop an action plan
e school visits

e online surveys

e development of individual case studies.

Findings from the Pilot.

Feedback from PRTs, mentors and Institute managers indicate there are no major issues with
documenting evidence at the proficient level of the Standards through an inquiry approach into
practice. Teachers reported professional learning benefits from using the Standards in this
approach.

Generally, the Standards can be easily evidenced by PRTs. Standard 4 appears to be evidenced
most easily of all Descriptors. There were some Descriptors that generated some evidencing
concerns for teachers. The concerns will require the Institute to investigate advice to teachers
about specific Descriptors and the provision of examples to support this.
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Overall:

e teachers are able to easily use the Standards in developing evidence of their practice for
full registration with reference to the majority of Descriptors;

e provisionally registered teachers found the Standards provided a basis for reflection and
assisted them to identify a focus for inquiry, culminating in improvement in practice;

e teachers responded positively to the revised process for full registration and found the
supporting manual and templates clear, concise and useful;

e the Standards provided a common language for the teachers to engage in professional
discussions;

e mentors found the Standards assisted them to support development of the practice of
their PRTs and to provide feedback on practice; and

e mentors found their mentor role supported their own professional learning, particularly
reflection of their own practice.

The case studies developed during the Pilot project will provide rich material to understand
what practice looks like at the Proficient Teacher level and will be used as examples to support
the full registration process for PRT undertaking it in 2013.

These findings are contextualised within the way that PRTs in Victorian schools provide
evidence for the full registration with the support of a mentor. Those Regulatory authorities
that are developing their full registration process for the first time have the potential to benefit
from this Pilot project.

4.1 Introduction

4.1.1 Setting the Scene

The Victorian Institute of Teaching is an independent statutory authority for the regulation of
the teaching profession in Victoria and operates under the Education and Training Reform Act
2006. All teachers working in Victorian Government, Catholic and Independent schools are
required to be registered with the Institute.

As a Standards-referenced regulator, the Institute requires Victorian teachers to meet and
maintain professional Standards for registration. New registrants are provisionally registered for
up to two years until they are able to demonstrate they meet the Standards of professional
practice for full registration. The Australian Professional Standards for Teachers (AITSL, 2011),
(the Standards) will apply from 1 October 2012 and teachers will need to demonstrate
competence at the Proficient Teacher level to become fully registered.

This project has trialled, in schools, a revision of the process for full registration using the
Standards. It has investigated the support required for teachers moving from provisional to full
registration, their mentors and their school leaders.

4.1.2 Contextual Issues

The project builds on a Pilot project undertaken by the Institute in 2011 investigating the
implementation of the Standards into the evidence-based process for full registration in
Victoria.

The Institute’s process is school-sited and facilitates demonstration of the Standards within a
structured induction period that focuses on collegial support and reflective practice. This has
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been used since 2004 with over 25,000 provisionally registered teachers moving to full
registration and over 14,000 teachers trained as mentors. As a consequence, many schools are
familiar with using Standards as the basis for evidence of practice and assessment of
proficiency. However, the previous process allowed Provisionally Registered Teachers (PRTs) to
choose from 3 options and these have been amalgamated into one process for all teachers. This
uses the research of Helen Timperley (Timperley, Parr & Pertenees, 2009; Timperley, Wilson,
Barrar & Fung, 2007) to guide teachers through an inquiry into their practice to support student
learning and develop their evidence of the Standards. Schools are not familiar with this revised
approach to the process for full registration although it references aspects of the previous
process.

To apply for full registration Provisionally Registered Teachers (PRTs) must:

e complete at least 80 days full time teaching in a school; and

e document evidence of proficiency in the Standards that includes an inquiry into
practice, the professional support of a trained mentor, including classroom
collaboration and a recommendation report from a school panel, led by the Principal.

Most PRTs complete the process within their first year of teaching. The study was confined to
ten weeks during semester 2, which represents a truncated timeline. The project was
contextualised within school settings and in the normal practice of beginning teachers in a
regional area of Victoria.

The evidence-based process has been designed to integrate professional support for PRTs with
their demonstration of the Proficient Teacher Standards. Teachers do not address the Standards
and their Descriptors individually or explicitly. By investigating an area of practice to improve
student learning they are able to provide ample evidence that the Standards and Descriptors
have been met. The Institute states this approach supports the development of practice and
avoids a checklist approach, and previous evaluations of the process support this position, e.g.,
findings from the Phase 1 Pilot, the ongoing work of the Institute with PRTs since 2004, and
relevant research commissioned by the Institute (e.g., Richardson, 2011). It also supports PRTs
and their mentors not only to acknowledge competent practice, but also to focus on those
aspects of practice that require development.

Such an approach builds in support. PRTs are required to document observations in experienced
teachers’ classrooms, professional conversations with experienced teachers and mentors,
professional learning that is targeted to areas of student need and collaborative practice in their
classroom. They are also required to document reflections about student learning and their own
future professional learning.

In Victorian schools there is an expectation that PRTs will be mentored as part of their full
registration process and school induction. The mentors generally attend a two-day training
program, delivered by the Institute and the Department of Education and Early Childhood
Development and with the support of the Catholic Education Offices and Independent schools
sector. Over 96% of PRTs in school report that they have a mentor. The mentor usually has
knowledge of the full registration process and the Standards to be met. They are also trained in
the skills of professional mentoring (VIT, 2013a). This background is relevant to the
interpretation of the research findings, particularly in relation to identifying support and
resources required.
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4.2 Research Questions

The purpose of this Pilot project is to:

e trial the use of the Standards in schools, school systems and associated organisations
within existing structures and practices and determine what further is required to
support implementation of the Standards;

e achieve national consensus about, and enable a shared sense of ownership of, the
Standards; and

o reference the Victorian Institute of Teaching process for full registration to the
Australian Professional Standards for Teachers (AITSL, 2011) at the Proficient Teacher
level.

4.2.1 Focus of the Pilot

In 2011 a Pilot project (Phase 1) was undertaken to trial use of the Australian Professional
Standards for Teachers (AITSL, 2011) within current Victorian structures and practices. Findings
indicated that teachers were generally able to evidence the Standards. One outcome from the
Phase 1 Pilot was that the process to evidence the Standards was revised and refined in
response to feedback collected. In this Phase 2 Pilot Project, the use of the Standards was
further investigated within the context of working towards full registration, a process that is
inquiry-based, mentor supported and collaborative. However, the contextual focus of the
project was on the process as it is implemented in Victorian regional schools with the support
and involvement of mentors and the Principals. Emphasis was placed on:

i. determining the support required for the process; and
ii. the types of evidence that were produced by the PRTs.

4.3 Methodological Considerations

The project involved a trial of the revised approach to the development of evidence for full
registration and an investigation of the support required for teachers to meet the Standards at
the Proficient level in relation to:

e the evidence produced by PRTs for full registration;
e collegial practice and mentoring by experienced colleagues; and
e resources provided for PRTs, their mentors and their school leaders.

The project involved a mixed method design (e.g., Creswell, 2003) with both quantitative and
qualitative data collection. Due to the small scale of the project the quantitative data could only
provide broad indicators and trends. The sample of primary and secondary PRTs came from five
Government and Catholic schools in the Ballarat regional area (Table 4.1).

The participants were introduced to the project at a full day workshop delivered by Institute
staff. A sample Pilot Workshop program and the Powerpoint presentation for the first
Workshop are included in Appendix 10.2.1. During this time the PRTs were able to work with
their mentors and/or school leaders to understand the expectations of the process they were
trialling and to develop their focus for inquiry. Normally they would not have this opportunity,
although mentors are encouraged to work collaboratively with their PRTs to assist them to
develop their focus for inquiry. However, it allowed them to contract the first phase of evidence
gathering to compensate for the limited time for the trial.
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Table 4.1 School Participation by Location, Sector and Type

Location School No. Mentors No. PRTs
Ballarat Government Primary School (GP) 4 4
Ballarat Government Secondary School (GS) 2 2
Maryborough Government P-12 School (GP-12S) 1 2
Ararat Catholic Primary School (CPS1) 1 1
Ballarat Catholic Primary School (CPS2) 1 1
TOTAL 9 10

The project structure comprised:

e aworkshop, with participation of PRTs, their mentors and school leaders to:
o explain the aims of the project;
o explain the revised process to evidence the Standards;
o interrogate the Standards and develop a focus for inquiry; and
o develop an action plan for PRTs to implement in their classrooms and use as
part of their evidence of professional practice for full registration;
e allocation of schools to SPL managers for follow up contact, including a site visit by two
SPL managers and classroom visits; and
e data collection, including:
o anonline survey for participants completed at the end of the process — separate
surveys for PRTs and mentors; and
o evidence samples from PRTSs.

PRTs and their mentors trialled the process for full registration during term three in August and
September. The first four weeks of term four were used to evaluate professional learning,
collect evidence and artefacts of teacher practice. Participants used a revised version of the
Evidence of Professional Practice for Full Registration, developed by the Institute team (see
Appendix 10.2.2; VIT, 2013b).

4.4 Results from the Engagement

4.4.1 Data Collection and Management

The main sources and opportunities for data collection were:

e school visits;

e discussions with the PRTs and their mentors and in some schools, their Principals;
e the evidence of practice developed during the trial; and

e the administration of an online survey towards the end of the trial period.
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The small scale of the project lent limited value to a quantitative analysis of data but
considerable qualitative data were collected. Table 4.2 provides a summary of the data
collection within the Pilot timeline.

Table 4.2 Project Timeline and Major Activities

Timeline Activities

August - September i Discussion with PRTs, mentors and Principals at site visits
and through email and phone contact
ii. PRT evidence of professional practice

PRTs and mentors developed a focus for inquiry in relation
to improvements in student learning. This was translated
into an action plan for PRTs to implement in their
classrooms. PRTs then developed and submitted their
evidence of professional practice, referencing the
Standards and Descriptors. This included: evaluations of
the plans; reflections on the impact of the change to
practice; and evidence artefacts. Evidence was aligned
against the Standards.

Late October i.  Online surveys

Online surveys were developed for the participants to
complete. There were separate versions for PRTs, mentors
and Principals. Questions were asked about the Standards,
the process, time spent documenting evidence and support
needed.

4.4.2 Analysis of the Data
4.4.2.1 Survey Results

The online surveys investigated responses to the use of the Standards in the full registration

process and their ability to support and promote the development of professional practice of
the PRTs.
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Table 4.3 Responses by PRTs to Standards Use (n = 9)

The Australian Professional Standards Disagree/ Agree Strongly agree

for Teachers ... Strongly disagree % %

were used as the basis for professional 0 89 11
discussions with my mentor

were used as a basis for feedback with 0 89 11
my mentor

provided a common language to discuss 11 67 22
teaching practice with my mentor

were useful to identify a focus for inquiry 0 78 22
highlighted areas of professional 0 44 56
learning for myself

Table 4.3 indicates the strongly positive response of PRTs to the use of the Standards as the
basis for feedback and investigation of professional practice.

The responses provided by mentors indicated they used the Standards in professional
conversations and when providing feedback. In particular, mentors highlighted the assistance of
the Standards in identifying areas for their professional learning. PRTs also responded positively
to the value of the Standards in understanding and supporting practice. A number of PRTs told
SPL staff that the Descriptors had assisted them to identify aspects of practice that became a
focus for inquiry. For example, one PRT said:

| believe that through working closely with the National Standards, | was able to highlight
areas in my professional knowledge that | was confident and comfortable with as well as
where | needed to focus my attention.

Table 4.4 Responses of PRTs to Standards Use for Professional Learning (n = 9)

Did not assist Some assistance Valuable/Highly

% % valuable
%

The Standards assisted me to 0 11 89
understand my practice

The Standards supported me to 0 33 67
investigate an area of inquiry to
improve professional practice

The Standards supported me to focus on 11 11 78
improving student learning
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Evidencing the Standards

Provisionally Registered Teachers found the Standards and their Descriptors at the Proficient
level generally easy to evidence and they recognised the connection between their practice and
the Standards’ statements. There was no clear consensus about which Standards were the
easiest or the most difficult to evidence, apart from difficulties identified with Descriptors 1.4
and 2.4, and the context for teaching seemed to determine the individual response. The
following comment was a typical response to questions about evidencing the Standards.

These Descriptors formed a major part of my investigation and were, therefore, one of my
Focus Areas. | also believe that they are relevant to any classroom situation and readily
used.

Of particular importance was that many PRTs recognised that the Standards referenced their
normal work and they had many working documents to provide as evidence:

... all of these related to my students abilities and areas that needed improving, and | was
able to find the evidence in their work books and through classroom observations.

The role of the school was also recognized as supporting the evidencing of the Standards:
Already implemented into our learning program.
Descriptors 1.4 and 2.4

Questions were asked about the ease of documenting evidence related to working with ATSI
students and specifically Descriptors 1.4 and 2.4.

1.4 Strategies for teaching Aboriginal and Torres Strait Islander students.

2.4 Understand and respect Aboriginal and Torres Strait Islander people to promote
reconciliation between Indigenous and non-Indigenous Australians.

Survey results indicate that teachers were divided as to the facility with which they could gather
evidence for these Descriptors. For Descriptor 1.4, five PRTs indicated they struggled to find
evidence and three indicated this Descriptor was relevant to their practice and that evidence
was easily available. For Descriptor 2.4 there were four PRTs who could provide evidence and
four who found it difficult. As was expected, teachers with school support through particular
ATSI programs and the employment of Koori liaison officers were more confident in providing
opportunities for students to develop understanding of and respect for ATSI histories, cultures
and languages. Other teachers indicated this was more difficult.

Some teachers provided anecdotal evidence to supplement their evidence with regard to these
Descriptors. This ranged from expansion of their cultural education through stories, movies, art
and music, to an integrated curriculum and hypothetical scenarios developed through research.

4.4.2.2 The inquiry-based process for full registration

Comments from both PRTs and mentors showed that they found the process to move from
provisional to full registration to be clear, concise and connected to daily practice. The template
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for the documentation of evidence was seen as very useful and provided a framework for
documenting evidence. The process was seen by many PRTs as an opportunity to reflect more
deeply on practice and the majority recognised the relevance to their teaching content and
context.

When investigating the support required to align professional practice with the Standards, all
teachers commented on the value of working with colleagues:

We are constantly learning as teachers — it helps so much to be able to discuss teaching
with colleagues and even though it is confronting — being observed really holds a mirror
up to our practice.

A concern for some PRTs when demonstrating the Standards was the inter-connectedness and
interdependence of the Standards, which led to over-lapping of Descriptors in the documented
evidence. A few teachers commented on the apprehension of being unsure as to whether or
not the Descriptors were being covered in enough detail.

Time to complete the process

Participants in the project had about 8 weeks to develop their inquiry of practice and record
their evidence for full registration. They were aware this was shorter than the normal
expectation for teachers. They were asked about the time taken to undertake the process and
prepare their evidence for presentation to a school panel.

Table 4.5 Time Spent on Process

0-5 5-10 10-20 20-30 30-40 40+
Hours spent collecting evidence % 0 125 25 25 37.5
Hours spent working with 50 37.5 25 0 0 0

colleagues %

Table 4.5 indicates the time PRTs spent collecting their evidence and working with colleagues.
From these results it’s clear that PRTs either spent a period of between 10 and 30 hours
collecting their evidence or more than 40 hours. Due to the small sample size, this may be an
aspect of the process that will need monitoring, particularly as a number of teachers indicated
the process was time consuming. Any patterns, such as a bimodal distribution in the allocation
of time, would emerge from working with a larger sample of PRTs. Previous experience with the
full registration process shows that these concerns are often the result of a school that offers
less support and/or that views the full registration process as an assignment to be completed
and not as an opportunity for development of practice. On the up side, the same teachers
indicated that the process was professionally challenging and rewarding and an opportunity to
reflect more deeply on practice.

Two-thirds of the PRTs indicated they spent more than 10 hours preparing their evidence for
the school panel. The Institute will be able to provide greater guidance about presentation and
examples of what evidence looks like to ensure the time spent on this is not excessive.
Messages about this have been well established with the previous process and they will be
transferable to this process.
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Fewer hours were spent working with colleagues during the process, even though this was
universally identified as one of the most important aspects.

| believe that collegiate reflection and discussion is very necessary and so will never
hesitate to ask for assistance in this area.

Finding the time for collegial visits and professional conversations was an issue that was raised.
The specialist teacher in the project found time-tabling a concern with regard to collegial visits.

Principals

We did not have a good response to the Principal survey. Those who did respond indicated that
the support for the development of evidence of the Standards is often delegated to another
school leader and that they are comfortable with assessing and recommending PRTs for full
registration.

Principals reported that the knowledge required to undertake the role of assessor and to direct
the recommendation report related to:

e the Standards at the Proficient Teacher level;

e the inquiry based process and recommendation report for full registration;

e the Principal’s role in the process; an understanding of their role in the process;
e being kept informed by a delegated leader; and

e discussions with mentors and visits to classrooms for observations.

Professional learning

All PRTs except one indicated that they learnt things during the trial they will use in their future
work. The following comments indicate the perceived value of the process for PRTs:

[l learnt] that | should be investigating and trying new and different techniques and how
all the areas of focus and Descriptors link together for the benefit of all students and
teachers.

I would like to continue reflecting on my practice by filming myself and other professionals
to enhance my learning.

..it is important to constantly refer and reflect on the Standards and my own practice as
well as discuss it collegially.
4.5 Resources

4.5.1 Resources used in the project

The following documents were used by participants to support the registration focus of the Pilot
project:

The Evidence of Professional practice for full registration manual, which was a guide to the
evidence-based process for full registration provided information about the process for full
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registration, including the Standards to be met, the assessment of evidence and instructions
about gathering and documenting evidence. This manual is included in Appendix 10.2.2.

A template for evidence was provided to assist in the documentation of evidence. This
template is included in Appendix 10.2.3.

A Recommendation report was provided for PRTs to audit their evidence against the Standards
at the Proficient Teacher level and to show what the school assessment will require. This report
is included in Appendix 10.2.4.

Personnel from the Standards and Professional learning Branch provided support through site
visits to schools, email and phone contact.

4.6 Findings and Outcomes
4.6.1 Implications and Recommendations from the Pilot

4.6.1.1 The Local Perspective — teachers in Victorian regional schools

The findings indicate:

e Teachers across the teaching contexts sampled in a Victorian regional area were able to
use the Standards in the revised process for full registration and address the majority of
the Descriptors at the Proficient Teacher level.

e Both PRTs and mentors identified the value of the revised process for full registration in
relation to their professional learning and development of professional practice.

e Participants found the Standards helpful for professional discussions and identification
of areas for inquiry and professional learning. They supported the mentors’ reflection of
their own practice.

e Participants found the resources provided by the Institute useful, in particular the
manual and the template for evidence.

e Evidence could be developed in a variety of forms including paper-based collections of
evidence, digital recordings and web-based information.

e Some Descriptors, as identified in the body of the report, were more difficult to
evidence when the teaching context was not relevant to them. Work will need to be
undertaken to contextualise these for all teachers and to provide examples of how they
can be evidenced. The evidence the Pilot participants have developed and the AITSL
evidence guide will be useful resources.

e There was a concern about the time taken to develop the evidence and undertake the
project. This will need to be monitored and key messages conveyed to PRTs, mentors
and school leaders about the expectations of the Institute.

e Within the limits of the project scale, Principals indicated that information about the
process and their role in it and updates of teacher progress were most important to
them. Currently mentors are not provided with advice about interactions with the
Principal, but it is an area that could be built into the mentor training program and
mentor and Principal communications.

4.6.1.2 The National Perspective

This project is unique to the Victorian regulatory environment. The findings are contextualised
within the way that PRTs in Victorian schools provide evidence of the Standards for full
registration. It is an expectation and current practice for PRTs in schools to be supported by a
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colleague who has been trained as a mentor. Victoria has been using an evidence-based process
referencing professional Standards as the means to assess teachers for full registration since
2004. This process was comprehensively trialled in 2003 with over 900 PRTs, mentors and
Principals drawn from regional and metropolitan areas. The profession was consulted about
both the Standards and the process for full registration.

This long track record means that other regulatory authorities establishing similar Standards
referenced processes for full registration for the first time, could benefit from these findings,
the approach taken and the resources that have been developed to support PRTs.

4.6.2 Outcomes of the project

This Pilot has mirrored a trial being conducted by the Institute with schools in metropolitan
Melbourne. The intention is to initially investigate the findings from the survey and teacher
evidence to identify any differences between geographical regions. The data will then be
aggregated to provide a view to the issues that need to be addressed across all areas.

A focus for the Institute will be to develop examples of evidence using the Standards from the
Pilots that will support implementation in 2013. The Institute has found that good examples of
evidence are essential to training mentors and establishing the expectations for PRTs.

Evidence developed as part of the Pilot will provide rich material to understand what practice
looks like at the proficient level. This work may have application for regulators across Australia
and New Zealand and also provide illustrations of practice for schools and professional
networks to use.

This study did not investigate use of the Standards by PRTs who are working outside schools as
education officers and those undertaking casual relief teaching. This will need to be considered
during 2013.

4.7 VIT Concluding Recommendations

The following recommendations offer suggestions for further developing an evidence-based
process referencing professional Standards as a means to assess teachers for full registration:

1. That educational authorities, research organisations and school system leaders initiate
further investigations into contextualised Standards-based approaches that support
professional learning of all personnel directly engaged in the processes for full
registration of Graduate Teachers.

2. That educational authorities and school system leaders create and facilitate
opportunities for sharing strategies and programs that address “hard-to-evidence”
Focus Areas within the Standards.

3. That educational authorities and school system leaders facilitate, through collaborative
consultation, the preparation of guidelines that clarify role and information flow for all
personnel directly involved in the process of full registration.

4. That educational authorities, research organisations and school system leaders initiate
and facilitate opportunities for sharing with national and international stakeholders,
strategies and practices that support the process of full registration.
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4.8 Postscript

The Institute’s Supporting Provisionally Registered Teacher (PRT) Program consists of three
components: Mentor Support Program; PRT Seminars and Principal Briefings.

Teachers’ feedback from the program in 2013 indicate that they have a good understanding of
the revised process to evidence practice against the Australian Professional Standards for
Teachers (AISTL, 2011) at the Proficient level (APST) and anecdotally report the process to be
rigorous and of value to building capacity. We have revised the recommendation report in
response to teachers’ concerns around evidencing certain Descriptors. Examples of evidence
developed during the pilot project were used in training and provided exemplars for PRTs and
mentors undertaking the process this year.

The guide to the evidence based process for full registration has also been revised to
incorporate the knowledge gained from the trial and the first year of implementation.

In 2013 The Institute investigated the use of the APST by PRTs who are working outside schools
as education officers and those undertaking casual relief teaching. A modified process is being
used in these circumstances. Support required has been determined and followed-up.
Managers have conducted site visits to settings such as a Youth Justice Centre, and Children’s
Hospital.
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5 Phase 2 Pilot Theme 1 - Provisional to Full Registration, CDU
NTRB

Registration Remote:

Investigating the support required by urban, remote and very
remote teachers moving from provisional registration (through
achievement of the Graduate Career Stage) to full registration
(through attainment of the Proficient Career Stage) as part of a
nationally consistent teachers registration process

Acknowledgements

This project was funded by the Australian Institute for Teaching and School Leadership (AITSL),
and conducted by Professor Kathryn Moyle, at the Centre for School Leadership, Learning and
Development located at Charles Darwin University, and Ms Janine Matheson at the Teacher
Registration Board of the Northern Territory. Administrative support to the project was
provided by Ms Lynette O’Sullivan, at the Centre for School Leadership, Learning and
Development.

The study was conducted between August and November 2012. Many thanks are offered to the
provisionally registered teachers who kindly participated in this project, and to the mentors and
school Principals, who also consented to be involved in this project. You have provided us all
with some insights into the future and some directions for further research.

On behalf of the project team, | offer my thanks to you all.

Kathryn Moyle

Professor of Educational Leadership

Executive Director, Centre for School Leadership, Learning and Development
Charles Darwin University

5.1 Executive Summary

This Phase 2 Pilot project investigated the nature of work and types of support required by
provisionally registered teachers in the Northern Territory, to collect the necessary evidence to
allow them to move from provisional registration (through attainment of the Graduate Career
Stage of the Australian Professional Standards for Teachers), to full registration (through
attainment of the Proficient Career Stage of the Australian Professional Standards for Teachers
(AITSL, 2011)). To a lesser extent, the Pilot also investigated the work for school Principals,
school leadership teams, and mentors to support provisionally registered teachers. This Pilot
was undertaken in light of the introduction of the Australian Professional Standards for
Teachers (AITSL, 2011) (the Standards) in 2013, and the implications of this introduction for
teachers’ registration in the Northern Territory, and for the work of teachers, their mentors and
school Principals.

This project involved eight provisionally registered teachers in seven Government and non-
Government schools located in urban, remote and very remote locations in the Northern
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Territory. All the schools in the Pilot have sizeable Indigenous student populations. This
qualitative Pilot project was part of a national project involving six Pilots funded by the
Australian Institute for Teaching and School Leadership (AITSL). This Pilot focused on the
requirements of remotely located provisionally registered teachers. Of specific interest to this
project were the following issues:

1. What is the nature of the work, types of support and sorts of evidence used by teachers
in the Northern Territory, to move from provisional to full registration, and from the
Graduate to Proficient Career Stages?

2. Who are the mentors of the teachers and what strategies meet their requirements?

3. What skills and knowledge best helps Principals adopt the role of assessor?

Most of the participants in this project were graduates new to teaching. Everything takes a bit
longer for a new, provisionally registered teacher to learn and do for the first time. Involvement
in this Pilot project provided the participants with the opportunity to learn more about both the
requirements for the Teacher Registration Board (TRB) of the Northern Territory and the
Standards. School leadership teams could see the future benefits for their school of involving a
staff member in this Pilot project.

The Pilot also showed the critical importance to the provisionally registered teachers and their
school leaders of the importance of using effective time management skills. To be able to collect
and annotate their evidence, the teachers acknowledged that they had to allocate extended
blocks of time to organise and annotate their evidence ready for presentation to a panel of
assessors. Similarly, the school leaders commented that to manage the administrative demands
of all teachers at all Career Stages requires considerable time management and organisational
skills to ensure the requirements and career aspirations of all teachers in the school are met.

This project also reinforced the benefits of new teachers having mentors from whom they can
learn, and with whom they can share their problems and achievements. This Pilot project shows
the importance to provisionally registered teachers, their mentors and school Principals, of
planning an approach to the Collection of Evidence that is consistent with the requirements of
both the TRB of the Northern Territory and the Standards. Furthermore, the Pilot enabled the
participants to investigate how the teachers’ registration processes and the Standards align, and
highlighted some of the implications of formally implementing the Standards for educators’
work. Finally, this project points to the importance of school Principals and mentors actively
supporting provisionally registered teachers to develop their understandings of the
requirements associated with meeting the various Territory and national requirements to align
teachers’ professional practice with the relevant Career Stage.

5.2 Introduction

5.2.1 Setting the Scene

In December 2010, the Ministerial Council for Education, Early Childhood Development and
Youth Affairs (MCEECDYA) endorsed the Standards. These Standards were released by the
Education Ministers on 9 February 2011, and will be implemented in the Northern Territory in
2013.

In the second half of 2012, the Australian Institute for Teaching and School Leadership (AITSL)
commissioned three Pilot projects to trial the use of the Standards within existing processes and
practices in schools. In the Northern Territory, this project investigated the nature of work and
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types of support required by provisionally registered teachers, to collect the necessary evidence
to allow them to move from provisional registration (through attainment of the Graduate
Career Stage of the Standards), to full registration (through attainment of the Proficient Career
Stage of the Standards).

The findings outlined in this report are the outcomes from a project undertaken collaboratively
by the Centre for School Leadership, Learning and Development at Charles Darwin University in
the Northern Territory, and the Teacher Registration Board (TRB) of the Northern Territory. The
Pilot was supported by the Department of Education and Children’s Services (DECS); the
Catholic Education Office; and the Association of Independent Schools (AIS) Northern Territory.

5.2.2 Contextual Issues

The Northern Territory covers 1,346,200 square kilometres. It has two main climates: a desert
climate in the centre of Australia, and a tropical climate north of Katherine. The population of
the Northern Territory is 220,000. About one-third of all Territorians, and almost half of all
school children in the Northern Territory are Indigenous. The median age of Territorians is 31.2
years.’

Students in the Northern Territory come from a variety of backgrounds and cultures. There are
190 schools in the Northern Territory: 36 non-Government, and 154 Government schools. Over
40% of these schools are in remote or very remote locations. This Pilot was conducted with
eight teachers in seven schools located in urban, remote and very remote locations.

To ensure that teachers in the Northern Territory are appropriately qualified and competent to
teach, all teachers must be registered with the Teachers Registration Board (TRB) of the
Northern Territory. Suitably qualified provisionally registered teachers can seek registration and
are allocated ‘Provisional Registration’ by the Board. The requirements for registration as a
teacher in the Northern Territory are guided by the Teacher Registration (Northern Territory)
Act.

‘Provisional Registration’ is provided if the Board determines an applicant does not have the
prescribed professional experience and currency of practice for ‘Full Registration’ but is
otherwise eligible for Full Registration under the Act. ‘Currency of practice’ requires teachers to
demonstrate they have a minimum of 180 days of teaching in the previous five years.
Provisional Registration is granted for a period of three school years and teachers are supported
with an induction program into the teaching profession in the Northern Territory. During this
time the provisionally registered teacher works towards gaining the professional experience
that entitles him or her to apply for Full Registration.

> Australian Bureau of Statistics (2010). Population by Age and Sex, Regions of Australia, 2010, Australian Bureau of
Statistics, Canberra. Retrieved on November 19, 2012 from
http://www.abs.gov.au/ausstats/abs@.nsf/Products/3235.0~2010~Main+Features~Northern+Territory?OpenDocum
ent
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The Standards will be introduced into the Northern Territory in 2013. Applications for moving
from Provisional to Full Registration commencing before the end of 2012 require the teacher to
prepare a portfolio of evidence against the Professional Standards for Competent Teachers in
the Northern Territory. Those teachers commencing the processes of moving from Provisional
to Full Registration in 2013 and beyond, will use the Standards.

5.2.3 Assessment of provisionally registered teachers

To assess the evidence presented by a provisionally registered teacher in the Northern
Territory, the Principal has to establish a panel to assess the teacher’s evidence of competency,
within the framework of the Standards. The Panel comprises:

1. aformally recognised Lead Teacher who acts as the chair of the panel;

2. a fully registered teacher nominated by the teacher (and could be his or her mentor);
and

3. afully registered teacher familiar with the provisionally registered teacher’s work.

The Panel assesses the evidence presented to determine whether it does or does not meet the
Standards. In cases where there are insufficient panel members, the Principal may seek the
involvement of fully registered teachers from outside the school to assist in the panel
assessment. For some of the participants in this project, due to the small size of the school, the
involvement of teachers from outside their schools will be required for them to complete the
requirements of assessment to move to full registration. Involvement of teachers outside of
remote schools in the Northern Territory often means involving teachers located several
hundreds of kilometres away from the local teacher’s school.

5.2.4 Current support

To support provisionally registered teachers in the Northern Territory to meet the requirements
for full teachers’ registration, school Principals must ensure a mentor has been partnered with
new, provisionally registered teachers in their schools. The TRB of the Northern Territory
provides extensive information online about how to apply for full registration. See
http://www.trb.nt.gov.au/registration/provisionally-registered-teachers

The TRB of the Northern Territory also conducts professional learning workshops in regional
centres throughout the Northern Territory.

5.3 Research Questions

This Pilot focused on the following investigation question:

What support is required by Northern Territory school teachers moving from provisional
(Graduate Career Stage) to full registration (at the Proficient Career Stage), as part of a
nationally consistent registration process?

To address this question, the Pilot project used the following sub-questions to guide the work:

1. What is the nature of the work, types of support and sorts of evidence used by teachers
in the Northern Territory, to move from provisional to full registration, and from the
Graduate to Proficient Career Stage?

2. Who are the mentors of the teachers and what strategies meet their requirements?

3. What skills and knowledge best helps Principals take on the role of assessor?
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5.3.1 Focus of Pilot

This project focused on the nature of the work required for Provisionally Registered Teachers to
meet the requirements of full registration in the Northern Territory, and reflected on the work
of school Principals, school leadership teams and mentors of teachers, to support these
provisionally registered teachers.

To enable the provisionally registered teachers to collect evidence in order to meet the
Northern Territory teacher registration requirements, and to meet the requirements of the
Standards, the focus of the Pilot was for each teacher to undertake the following activities:

1. plan the ways in which they could identify and collect evidence of their teaching
performance, through their daily work, that could be used to meet one specific
Standard they identified from within the Standards;

2. commence the development of a portfolio of evidence for moving from provisional to
full teacher registration in the Northern Territory; and

3. reflect on the approaches they used.

In formulating a direction for this project, there was no intention for judgements to be made
about the quality of evidence gathered by the participants, nor about whether the evidence
collected by the participants was of a suitable nature and standard to meet the requirements of
either the Standards or the Professional Standards for Competent Teachers in the Northern
Territory. The focus of this study was on the process, i.e., to listen to the views of the
participants about how they were approaching or supporting the collection of evidence, so that
the provisionally registered teachers could meet the requirements for full teacher registration.

5.4 Methodological Considerations

This Pilot set out to investigate the nature of work and types of support required by
provisionally registered teachers in the Northern Territory, to collect the necessary evidence to
allow them to move from provisional registration (through attainment of the Graduate Career
Stage of the Standards), to full registration (through attainment of the Proficient Career Stage of
the Standards). The project involved working with eight provisionally teachers in the Northern
Territory from September to November 2012. This Pilot also investigated the work for school
Principals, school leadership teams, and mentors of provisionally registered teachers, given the
implications for teachers’ registration processes in the Northern Territory from the introduction
of the Standards.

Key activities for provisionally registered teachers in the Pilot were:

e completion of self-evaluation questions about their understandings of:
o the requirements for moving from provisional to full registration; and
o their understandings of the Standards;
e attendance at a workshop in Darwin;
e planning their approach to collecting evidence to meet the requirements of one of the
Standards; and
e participated in two interviews: one by telephone; and the other through a site visit to
the school.

In addition, two school Principals, an assistant Principal and a mentor to provisionally registered
teachers, were interviewed during the site visits.
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5.4.1 Participants and Contextual Overview

The project commenced with nine enthusiastic, provisionally registered teachers. Due to
contextual issues within two of the remote schools, one of these teachers was unable to
participate in the project, while the other teacher participated in a limited way and provided
reflections on the difficulties that impacted on involvement in the project. Two school
Principals, an assistant Principal and an in-school mentor also participated in the project.

The eight provisionally registered teachers in the Northern Territory who participated in this
Pilot project, were located in either a Government, Catholic or Independent school in an urban
centre (ie Darwin or Alice Springs), or a very remote location (e.g., in an Indigenous community).
All schools in the project have student populations comprising at least 20% Aboriginal students.
The students at the very remote schools were all Indigenous, except where a teacher’s children
were attending the same school.

The participants’ teaching experiences at the time of this project ranged from a few weeks to
several years. All of the teacher participants were provisionally registered teachers. Except for
one teacher, all the teacher participants were early career teachers. One teacher had prior
experience working in educational contexts in another state in both schools and in a university.
However, in that jurisdiction, the teachers’ registration had lapsed and, consequently the
teacher had provisional registration in the Northern Territory. Table 5.1 summarises the school
contexts within which each of the teachers in this Pilot worked.

Table 5.1 Summary of Participants' School Contexts

Location  School type Year levels Sector Curriculum Percentage
taught by the taught by the of
teacher teacher Indigenous
students in
the school
Remote Special 8-12 Government  Differentiated 39%
Urban school to each
student
Remote Special Transition 5-6 Government  Differentiated 39%
Urban school to each
student
Remote Primary Transition/Year 1  Government  Junior primary 80%
Urban
Remote K-6 Grade 1 and 2 Catholic Junior primary 21%
Urban
Remote 6-12 Years 8-12 Independent  Maths and PE 32%
Urban including a and
boarding International
school Baccalaureate
Very K-10 Year 5 Government General 100%
remote primary
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Very Homeland® - K-11 Government  Differentiated 100%

remote early to each

childhood to student

year 11
Very K-10 Reception Government  Junior primary 99%
remote

It can be seen from this table that at the time of this Pilot, the project included provisionally
registered teachers of primary and secondary students. Two participants were located in a
special school, and one participant worked in a ‘homeland school’. This teacher’s work involved
flying from between small communities on islands off the coast of the Northern Territory for
four days a week. Another teacher taught units within the International Baccalaureate.

Several participants reported they prepared and taught differentiated curricula due to the age
and ability ranges of their students. The teachers in the special school indicated they
implemented individual learning plans for each of their students. For one teacher the age range
of students taught was one to three years, while for another teacher, the age range of students
was eight to 18 years. One of the early career teachers, who had been teaching only a few weeks
at the commencement of this project, was located in a school attended only by Indigenous
students. This teacher’s junior primary school class regularly had 18 or more Aboriginal children
aged between four and five. None of these children spoke English at the commencement of their
schooling.

5.4.2 Research method

A qualitative approach to the project was used. To address the investigation questions, the Pilot
project investigated the following issues:

e the types of evidence teachers collect to move from provisional to full registration and
from the Graduate to Proficient Career Stages;

e the nature of work required of teachers and school Principals, to support new teachers
in the Northern Territory to move from provisional to full registration and from the
Graduate to Proficient Career Stages; and

e the strategies that support provisionally registered teachers and the school leaders who
are identified as the mentors of these teachers.

To collect data the following two methods were used.

1. At the outset of the project, participants were asked to complete self-evaluation
questions to determine their levels of understanding about:

Homeland schools are primary and secondary educational facilities in very remote Indigenous communities, often
linked to a hub school in a town centre. The hub schools are remotely located as well.
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a. the processes of moving from provisional to full teachers’ registration; and
b. the requirements for evidence to meet the Standards.
2. At the midpoint and at the end of the project the provisionally registered teachers
participated in two interviews: one by telephone and one through a site visit by the
researchers.

Copies of the self-evaluation tools and the interview questions are included in Appendix 10.3.1
and Appendix 10.3.3, respectively.

5.4.2.1 Initial workshop

The project commenced with a workshop that the provisionally registered teachers attended.
The purpose of the Workshop was to provide the teachers with:

e an overview of the Pilot project;

e time to identify and plan which one of the seven Standards they would focus their
efforts upon during the Pilot project period; and

e plan an approach to collecting evidence for moving from Provisional to Full Registration,
against the Standard they selected.

The following content was covered at this Workshop:

e the nature of the Pilot project;

e the processes and sorts of evidence required to move from Provisional to Full
registration in the Northern Territory; and

e the Standards at the Proficient Career Stage.

The teachers participated in the following activities at the Workshop:

e completion of two self-evaluation tools about their knowledge of the processes and
requirements of moving from Provisional to Full Registration in the Northern Territory;

e identification of one specific Standard in the Standards upon which they would focus
their efforts during the project; and

e preparation of a plan about the evidence they would collect through their daily work,
during the Pilot project.

The pro-forma used to support the preparation of their plans is included at Appendix 10.3.2. A
summary of the types of evidence they planned to collect is summarised in Table 5.2 below.

5.4.2.2 Interviews

Interviews with the provisionally registered teachers were conducted at the mid-way point, and
at the end of the Pilot project. The interview held mid-way through the project was conducted
by telephone, and the interview at the end of the project was conducted at the teacher’s
school, in all but one case. During the site visits, two school Principals, an assistant Principal and
a mentor also participated in project interviews by reflecting on their work supporting these
provisionally registered teachers.

Open-ended questions were used as a basis for discussion with the participants in this project.
The questions used in these interviews can be found in Appendix 10.3.3. The data collected
through the interviews have been used to inform understandings about the nature of work
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required of teachers in the Northern Territory to move from provisional to full registration and
from the Graduate to Proficient Career Stage.

The data collected through the self-evaluation tools provides insights into the existing
knowledge and understandings of the provisional teachers participating in this project. The data
collected from the interviews with the teachers, provide insights into their growth during the
project. Furthermore, the interviews with the provisionally registered teachers, mentors and
school leaders were prepared as textual data and the major themes from the interviews were
identified through a thematic analysis of the texts.

5.5 Results from the Engagement

This section provides an overview of the results from provisionally registered teachers, the self-
evaluation tools and interviews. A summary of their plans prepared at the initial Workshop,
regarding the types of evidence they planned to collect, is also provided. The results from the
interviews conducted with the teachers, school Principals, assistant Principal and mentor, are
used to inform the responses to the investigation questions that guided the Pilot.

5.5.1 Self evaluation tools

Self-evaluation tools were used with the provisionally registered teachers at the Workshop. One
self-evaluation tool asked the teachers to evaluate their areas of strength and areas for
development against the Standards. The second aspect of this self-evaluation tool required the
teachers to rate their understandings of the processes for moving from provisional to full
teacher registration, and about their understandings of the Proficient Career Stage of the
Standards. The second self-evaluation tool asked participants to write three to five words that
described their school Principal and mentor’s role characteristics when supporting them to
meet their registration requirements.

While some of the teachers came into the project with some understanding about the
requirements for moving from provisional to full registration, others were commencing their
introduction to these requirements through their involvement in this project. Participants rated
their knowledge of the teachers’ registration processes as higher than for meeting the
Australian Professional Standards for Teachers (AITSL, 2011) at the Proficient Career Stage.
Table 5.2 summarises participants’ responses to the first self-evaluation tool.
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Domains

Professional Knowledge

Table 5.2 Summary of provisional teachers’ responses to the self audit against the Australian Professional Standards for Teachers

Standards

1: Know students and how
they learn

2: Know the content and
how to teach it

3: Plan for and implement
effective teaching and
learning

Areas of strength

Rapport with students

Knowledge of students

Developing individual learning plans

Use of technologies in teaching and learning
Using visual learning activities to engage students

Knowledgeable with content

Familiarity with curriculum and how to adapt it to
year levels

Adjusting the curriculum to suit students with
special needs

Numeracy

Information and Communication Technologies
(ICT)

The Arts

Preparation of unit plans

Planning in teams

Knowledge of planning lessons

Using program templates to plan lessons
Using ICT across learning areas

Using high energy teaching styles
Establishing high expectations of students

Areas for development

How to interact with all students

How to identify and implement styles of learning
appropriate for each student

Understanding the ways in which Indigenous
students learn best

Understanding how to work with ‘non-verbal’
students

Differentiating strategies

How to broaden the teaching strategies used
Ability to vary teaching strategies to accommodate
all students

Understanding how to implement the Australian
curriculum

Teaching strategies that improve students’ literacy
development

Understanding curriculum development
Implementing individual programs that integrate
specific strategies designed for individual students
Knowing how to do risk assessments of students’
behaviour and of the activities to be taught
Developing students’ creative and critical thinking
skills

Making the learning goals explicit

Strategies for best utilizing Indigenous assistant
teachers in the classroom
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Domains

Standards

Areas of strength

Areas for development

Professional practice

Professional engagement

4: Create and maintain
supportive and safe
learning environments

5: Assess, provide feedback
and report on student
learning

6: Engage in professional
learning

7: Engage professionally
with colleagues,
parents/carers and the
community

Able to make students feel comfortable with the
learning environment
Positive behaviour management strategies

The provision of formative feedback to students
The provision of feedback to parents and students
Making formative observations of students’
performance

Conducting formal assessments of students’
performance

Participation in school-based professional learning
opportunities including staff meetings

Able to develop relationships with colleagues
Collaboration with parents

Communication strategies with parents
Communication with therapists
Communication with other staff members

Using effective behaviour management strategies
Maintaining positive attitudes

Encouraging students to work harder

Using emotional literacy

Promoting positive interactions between students
Promoting the ethical uses of ICT

Differentiating assessments

Using different types of assessments linked to
objectives

Time management strategies

How to assess the requirements outlined in the
Australian curriculum

How to provide better student feedback

Translating professional learning into practice in the
classroom

Implementing new ideas in the classroom

Finding time for personal reflections

Developing strategies for recording professional
learning and professional development activities,
and outcomes from involvement in these activities

Building relationships with parents

Building consistent relationships with parents
Building better relationships with the community
(e.g. Indigenous elders)

How to communicate with reluctant parents
How to build open communication channels with
parents

Working with teacher assistants in the classroom
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Generally, the provisionally registered teachers in this project felt comfortable with their
teaching capabilities, ability to develop lesson plans and their development and use of teaching
resources. Some of the teachers indicated they understood how to conduct formative and
summative student assessments, although most teacher participants indicated they would like
to develop a wider range of teaching, learning and assessment styles. While most of the
participants also indicated they believed they communicate well with their colleagues and
students, they also indicated they would like to build better relationships with the parents of
the children they teach. In the remote locations, most of the parents in the school communities
are Indigenous. Engaging with the community in these locations involves developing deep
understandings of the Indigenous communities and their cultural practices.

5.5.1.1 Collecting evidence

At the Workshop, the provisionally registered teachers identified the types of evidence, and the
sorts of activities from their daily work, they thought they could use to meet the requirements
of the one Standard they identified as their focus for this Pilot project. The focus of evidence
collection against each Standard is summarised in Table 5.3 below.

From the range of activities identified by participants presented in Table 5.3, the following are
all listed as evidence that can be used to meet the requirements of the respective Standards at
the Proficient Career Stage:

e the plans of class and individual students’ programs, units and activities;

e students’ work, including formative and summative assessment items;

e photographs and videos of teachers interacting with their students;

e diaries and logs of individual students’ progressions;

e notes of meetings with parents;

e observation notes from mentors and others viewing the teacher’s work in class; and
e resources and class presentations made by the teacher.

Following the Workshop, the teachers in this project set about implementing their respective
plans for the collection of evidence in preparation for submitting it to their assessment panels
for consideration.
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Domains

Professional Knowledge

Table 5.3 Activities and evidence planned by the provisionally registered teachers

Standards

1: Know students and how they learn

2: Know the content and how to teach it

3: Plan for and implement teaching and
learning

Activities planned in your daily work that will

enable you to meet this Standard

Literacy Rotations - work based on student
ability — differentiated tasks.

Integrated Unit: rich, hands-on tasks
Indigenous Education Worker (IEW) to support
Aboriginal perspectives.

Prepare class programs

Students use ICT to undertake project based
learning on a topic

Assessment criteria used with students
Summative assessment tasks used that
demonstrate, ICT, literacy and numeracy skills
as well as for content knowledge

Prepare programs with senior classes
Prepare Middle Years Program (MYP) unit
plans

Collect student assessments and photocopy
Save all work in folder/hard drive

Evidence will you collect to enable you to
meet this Standard

Education Adjustment Program
(EAP)/Individual Learning Plan (ILP) —
Inclusion of students with special needs.
Structured observations to inform teaching
strategies & planning.

Planning sheets.

Planning Matrix to support different
learning styles, including English as a
Second Language (ESL) students.

Examples of students’ work to demonstrate
their achievements against the assessment
criteria.

Examples that highlight the use of ICT and
literacy and numeracy skills to achieve the
content outcomes

Observations by mentor

International Baccalaureate Middle Years
Program (IB MYP)/Northern Territory
Certificate of Education and Training (NT
CET) unit plans/programs

Student work

Assessment tasks

Photos/videos

Parent meeting logs
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Domains Standards Activities planned in your daily work that will Evidence will you collect to enable you to

enable you to meet this Standard meet this Standard
4: Create and maintain supportive and e Interaction/social role modelling e Observation notes
safe learning environments e Use social and emotional literacy programs * Behavioural records
e Develop social stories * Video of sessions
e Implement role plays e Published social stories
e Facilitate feelings and emotions discussions * Positive Behaviour Support (PBS) plan
3 open and 1-on-1 e Behaviour logs
§ e Implement safety and calm, Positive Behaviour
S Support (PBS) movement
E e Set clear behaviour expectations
.g e (Collect data on each student daily to discover
f_: patterns
f:’ 5: Assess, provide feedback and report e Implement Accelerated Literacy Program * Running Records
on student learning e Teach Peach, Pear, Plum Poetry: Rhyming ~ ®  Spelling/writing samples
e Whole class brainstorm — continuous * Pictures for rhyming words
e Photos of students working on learning
games — individual, group-small and whole
class.
- 6: Engage in Professional Learning e Log my reading e Readinglogs
= e Complete reflections on Professional e Professional Development Reflection Notes
gs,o Development activities . Notes. from Upper Primary Syndicate
o e Participate in Group School Reach Sessions & Meetings
S Reflection
E 7: Engage professionally with colleagues, e Use Communication books with parents/emails ® Communication books
-g parents/carers and the community to carers e Kids matter slideshow & evaluation
«g e Implement Kids matter policies e Education plans
a e Review TRB website code of conduct & ethics

e Undertake First steps coaching
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5.5.1.2 Types of support from Principals

The second self-evaluation tool completed at the outset of this project asked the teachers
about their expectations of their school Principals while they were collecting evidence to
meet the TRB requirements and those specified in the Standards. While one participant did
not have any expectations, the other teachers in this Pilot proposed the following types of
support they would like from their school Principals:

e ensuring a suitable mentor is allocated and available for the guidance required;

e provision of feedback from classroom observations;

e provision of advice about whether the evidence collected is sufficient;

e promotion of safe environments;

e acknowledgement of the differentiated demands of students;

e provision of information about where resources can found; and

e the use of effective communication strategies regarding ethics, and expectations
about responsibilities.

When asked about the types of characteristics sought from their school leaders, the
provisional teachers nominated the following attributes:

1. Supportive 2. Provision of mentors

3. Involved 4. Attends scheduled meetings

5. Knowledgeable 6. Makes pathways clear

7. Monitors progress 8. Provides constructive criticism

9. Encouraging 10. Allocates time to the provision of support
11. Able to give clear, concise advice 12. Maintains accurate and up to date records
13. Helpful 14. Approachable

15. Understanding 16. Motivational

While the aforementioned results established the knowledge and plans of the provisional
teachers, the interviews provided insights into the types of activities the participants found
simple or difficult to undertake, and those activities where they found or could see that
support would be of assistance.

5.5.2 Interviews

Following the Workshop, two interviews with the teachers were conducted:

e one telephone interview, midway through the project; and
e asite visit at the end of the project.

During the site visit where possible, school leaders were also interviewed.

This section draws on participant contributions and is structured in terms of the three sub-
guestions that guided the Pilot project, namely:

1. What is the nature of the work, types of support and sorts of evidence used by
teachers in the Northern Territory, to move from provisional to full registration, and
from the Graduate to Proficient Career Stages?

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 105



2. Who are the mentors of the teachers and what strategies meet their requirements?
3. What skills and knowledge best help Principals adopt the role of assessor?

5.5.2.1 Nature of the work (Investigation sub-question 1)

What is the nature of the work, types of support and sorts of evidence used by teachers in
the Northern Territory, to move from provisional to full registration, and from the Graduate
to Proficient Career Stage?

All the participants indicated they found it useful to familiarise themselves at the beginning
of the project, with the requirements for both moving from provisional to full teachers’
registration, and for meeting the requirements of the Proficient Career Stage of the
Australian Professional Standards for Teachers (AITSL, 2011). They found that having a
planned approach for evidence collection assisted them to organise their classroom
activities, and to ensure they could collect evidence from their daily work. They also
indicated that they found the plan they took away from the Workshop was helpful because
it enabled them to return to and revisit the plan and refocus, after breaks such as the school
holidays.

The sorts of processes reported by the teachers as being useful for supporting their
collection of evidence included those outlined in Table 5.4 below.

Table 5.4 Types of processes undertaken and evidence collected

Processes Evidence artefacts

Had regular meetings with their mentor Records of the meetings held with their
and school Principal mentor and school Principal

Had peers, mentors and the school Principal Documented feedback from the lesson
undertake structured lesson observations of observations
their teaching

Documented reflections of the feedback
from the observations of their teaching

Had performance reviews by Line Managers Documentation generated from
performance reviews

Kept a diary or log of classroom activities Classroom logs or personal diaries
that included reflections of what went well

and what did not. Photographs

The participants reported varying approaches to organising and annotating their collected
evidence. Some participants indicated that they preferred collecting their evidence in hard
copies and organising it into a ringbinder folder, while others preferred to use electronic
means such as using a Powerpoint presentation to annotate the evidence and to use the
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functionality of Powerpoint to attach the relevant documents to illustrate the Standards in
the evidence presented.

While the participants indicated they felt the collection of evidence for most of the
Standards seemed achievable within their daily work, there were concerns expressed about
a lack of understanding about ‘how much is enough evidence’? Concerns were also raised
with the complexity of some of the Focus Areas, namely:

1. 1.1: Use teaching strategies based on knowledge of students’ physical, social and
intellectual development and characteristics to improve student learning.

2. 1.3: Design and implement teaching strategies that are responsive to the learning
strengths and needs of students from diverse linguistic, cultural, religious and
socioeconomic backgrounds.

3. 3.5: Use effective verbal and non-verbal communication strategies to support
student understanding, participation, engagement and achievement.

4. 5.1: Develop, select and use informal and formal, diagnostic, formative and
summative assessment strategies to assess student learning.

5. 5.3: Use student assessment data to analyse and evaluate student understanding of
subject/content, identifying interventions and modifying teaching practice.

It is the multiple characteristics joined with ‘and’ that makes it complex for provisional
teachers to ensure a comprehensive collection of evidence is undertaken to meet these
aforementioned respective Focus Areas. The findings from this project suggest that the
evidence used to address these Focus Areas benefits from the teachers annotating their
evidence.

One teacher at a very remote school reported difficulties with accessing technologies to
enable this teacher’s students to meet Focus Area 2.6: Use effective teaching strategies to
integrate ICT into learning and teaching programs to make selected content relevant and
meaningful. This teacher reported that the only power available was through generators and
that Internet access is not guaranteed in the Aboriginal communities visited by the teacher.
This teacher also indicated that the heat in these communities tends to be extreme, and the
lack of air conditioning was not an ideal condition for students to sit at computers during
class. Nonetheless, this teacher has been brainstorming ways in which computers can be
taken out to these Aboriginal communities. The teacher is planning for the students to
undertake ‘claymation’ activities. The logistics of this classroom activity however, involves
organising for a suite of laptop computers to be transported to each teaching location by
small plane. Given the lack of electricity in these small communities, the laptops had to be
powered up before leaving home base, and once their power runs out, ‘claymation’
activities were no longer possible until the next visit.

One of the teachers located in a very remote school was unable to participate in the project
as originally planned. Availability of suitable personnel to support the teacher through the
process was the main reason for withdrawal. Some of the specific issues that prevented
participation included:

1. the school being located in a challenging environment, and the students are 100%
Indigenous except for 2 children who were children of the teachers;

2. as a very new teacher who began teaching in July 2012, the teacher had ‘hit the
ground running’;
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3. all of the leadership team except for the school Principal were on sick leave in term
three 2012, and as a result the remaining staff were expected to do everyone else’s
jobs while the leadership team was away;

4. as a consequence the absence of a leadership team in this school during term three,
she was without a mentor; and

5. there were three other Graduate Teachers in the school who also required mentors
and support.

Due to these circumstances, although enthusiastic, this teacher found the day-to-day work
so demanding that involvement in this Pilot project was too much on top of commencing a
teaching career in a very remote school with limited leadership team. Based on the
experiences of this teacher and the others involved in this Pilot though, a supportive school
leadership team and the provision of well-conducted mentoring, are critical to enabling
provisionally registered teachers to learn about how to be a teacher, and for them to meet
the accountability and performance requirements necessary for them to teach in the
Northern Territory.

5.5.2.2 Mentoring (Investigation sub-question 2)

Who are the mentors of the teachers and what strategies meet their requirements?

The processes for moving from provisional to full registration in the Northern Territory
include a requirement of school Principals to ensure that all provisionally registered teachers
in their school have a mentor allocated to them. At the commencement of the project, some
teachers did not have a mentor or did not know if they had a mentor allocated to them. As a
result of participating in this project however, all participants knew of the requirement to
have a mentor, and most had one allocated to them by the end of the project. All
participants reported that they could see the benefits of mentoring, and considered ways of
strengthening the mentoring available to them.

Most of the participants who did have mentors indicated that this person was an
experienced teacher within the school, and/or had been teaching at the school for a period
of time longer than the new teacher. A small number of the provisionally registered
teachers, however, reported that the initially allocated ‘experienced teacher’ did not meet
their needs for support. While these new teachers were enthusiastic and eager to try out the
various teaching strategies they had learnt at university, some found their allocated mentor
used teaching strategies they did not respect or did not want to emulate. Where these
circumstances prevailed, provisionally registered teachers tended to politely avoid this
teacher and set about seeking out a more appropriate mentor for their needs.

In the very remote schools though, consistent with previous studies, this project found that
mentors can be more difficult to identify than in the urban schools, as most very remote
teachers have only been in their school a short period of time, usually less than five years
and more often, less than one year. In addition, many very remote teachers are new,
provisionally registered teachers themselves. Some of the teachers in this project
commented that although they had been assigned a mentor, they were reticent to seek out
their support too often, as they recognised that the ‘high quality’ experienced teachers in
their respective locations were heavily loaded. Others commented that due to the turnover
of staff it was hard to build rapport suitable for mentoring, or to locate a sufficiently
gualified mentor.
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All the teachers in this project recognised and observed the importance of mentoring in their
daily work, although there was variance in the degree to which each teacher received formal
or suitable mentoring support. Some of the teachers in this project reported positive
experiences about the quality of the leadership and mentoring available to them within their
school. Some participants reported that they felt very supported by their mentor. These
participants also indicated that the level of trust they share with their mentors allowed them
to gain very detailed feedback on the classroom observations they conducted. Participants
also reported that they valued mentoring opportunities as they felt that these enabled them
to refine their classroom teaching and learning, and behaviour management strategies.

The teachers in this study also recognised the value of being in a school where the school
Principal took an active interest in their development and achievements. Others commented
upon the importance of school Principals undertaking professional development in 2013 so
that they may learn about the implications for their work of the processes they have to
undertake in relation to teachers’ registration requirements using the Standards.

5.5.2.3 Skills and knowledge of the Principal as assessor (Investigation sub-
question 3)

What skills and knowledge best helps Principals adopt the role of assessor?

The Principals, assistant Principal and mentor who participated in this project spoke about
the benefits of involving their staff in this study. They all indicated that they felt less
informed about the new arrangements coming into place in 2013, than about the current
arrangements. They also acknowledged that they felt they required more information within
their schools, about the place of the Standards in the NT teacher registration processes.
Furthermore, they indicated that they thought that having a provisionally registered teacher
involved in this project would assist them to build the organisational knowledge of the
school around these new, incoming processes.

The Principals, assistant Principal and mentor indicated that to support the assessment
panels of provisionally registered teachers, the following would be beneficial:

1. to planthe approach and timelines required to support and assess each teacher;

2. to organise for experts (e.g., officers from the TRB) to attend staff meetings and run
information sessions;

3. to link up the in-school processes with the external accountability requirements e.g.,
use the Standards as the basis for probation and performance review of all teachers;

4. to maintain a file and a record of each meeting with each teacher in the school, and
specifically for provisionally registered teacher and his/her mentor;

5. to build an excellent working knowledge of all staff strengths and weaknesses so
that appropriate mentors are buddied with the new teachers.

All the school leaders who participated in this project reported upon the importance of
professional learning about the incoming processes for 2013. The types of knowledge and
skills they nominated for development included:

1. knowing and understanding the processes required to support teachers at each
career level and being structured in the organisational approaches taken;
2. being positive about the work of the provisionally registered teachers;

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 109



3. understanding the assessment processes and requirements for making judgements
about provisional teachers’ portfolios of evidence to move to full teacher
registration; and

4. developing coaching and mentoring skills to enable them to work with teachers at all
Career Stages on their staff.

5.5.3 Summary

This Pilot focused on the support required by Northern Territory school teachers to move
from provisional (Graduate Career Stage) to full registration (at the Proficient Career Stage),
as part of a nationally consistent registration process. Key themes that emerged from the
project included:

1. Value: The provisionally registered teachers reported that their involvement had
been useful to them, and had generated positive experiences;

2. Planning: The collection and annotation of evidence of teaching is achievable with a
plan;

3. Mentoring: Mentors are important to assist provisionally registered teachers build
their portfolios of evidence; and

4. Organisational Strategies: School Principals and mentors require organisational
strategies to meet their responsibilities for supporting, and/or assessing provisional
teachers’ portfolios of evidence of performance.

These themes are briefly discussed below.

5.5.3.1 Pilot project was valuable

All participants, teachers, mentors and school leaders, commented positively about being
involved in this project. The main reason reported, was that they gained insights into the
requirements for evidence collection and presentation styles required, so that they may gain
full registration in the Northern Territory based upon the Standards.

The provisionally registered teachers reported that they improved their knowledge, and as
such, gained confidence in their understanding of the requirements for the collection and
presentation of evidence of their teaching performance. The school Principals indicated that
one of the reasons they had agreed for their teachers to be involved in the project, was that
they recognised the benefits to the school of involving some of their new teachers in the
project so they could learn about the incoming requirements for teachers registration. The
teachers also reported that they enjoyed the initial Workshop as it provided them with the
opportunity to plan the processes and types of evidence they could collect in their teaching
practices. The teachers indicated they valued the opportunity to plan and reflect upon the
links between their teaching practices and the collection of evidence.

The following suggestions were made about the ways in which evidence can be collected
through teachers’ daily work:

e be aware of the Standards and their requirements while planning program outlines
and classroom activities;

e make sure everything you create is archived or recorded;

e file and archive emails and hard copies of letters;

e have atimeline;
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e be focused; and
e review and reflect on progress.

5.5.3.2 Collection and annotation of evidence of teaching is achievable with a
plan

All the provisionally registered teachers who participated in this project reflected upon the
value of having a plan of approach to the collection of evidence to allow them to move from
provisional registration (through attainment of the Graduate Career Stage of the Standards),
to full registration (through attainment of the Proficient Career Stage of the Standards).
Furthermore, these teachers indicated they had found it valuable to attend the Workshop at
the outset of the project as it provided them with time to familiarise themselves with the
teacher registration processes, the Standards and the requirements for evidence. They
reported that the Workshop and subsequent interviews provided them with support and
guidance about how to meet the respective Standards, and that this approach had enabled
them to focus upon the nature of ‘evidence’ that they could collect in their daily work.

5.5.3.3 Mentors are important

Mentors were recognised as important to the quality of support provided to provisionally
registered teachers. Several participants commented upon the workload involved in
providing school-based mentoring, and that the workloads of their mentors could detract
from high quality ongoing mentoring. Teachers located in remote locations indicated that at
times they experience difficulties accessing professional support, such as suitable mentors,
and suggested having regular meetings with teachers in regional offices and online to
address some of these difficulties. Irrespective of the difficulties reported, mentoring for
new teachers in remote schools, was consistently reported by the participants as one of the
most useful and supportive strategies for assisting them to become a fully registered
teacher.

5.5.3.4 Work practices of school Principals and mentors

All participants recognised the workload demands for school Principals and mentors to
provide suitable mentoring support and to conduct the assessment panels. The provisionally
registered teachers acknowledged that the more experienced teachers in their schools were
already heavily loaded, and voiced concerns about not wanting to add to the workloads of
these experienced teachers. The school Principals talked about the importance of inducting
new teachers into their schools, and talked about the importance of setting expectations
with the new teachers at the commencement of their placements.

As the new arrangements for teacher registration based on the Standards commence in
2013 in the Northern Territory, it was suggested that it would be useful for school Principals
across regions or across the Territory, to share some of the practical, organisational
strategies they are putting in place. It was acknowledged that professional development for
Principals about what constitutes evidence and how it should be assessed would be
beneficial to them.

5.5.3.5 Types of support required

To return to the overarching investigation question for the Pilot project, the following types
of support would seem to be beneficial to support provisionally registered teachers to move
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from provisional (Graduate Career Stage) to full registration (at the Proficient Career Stage),
as part of a nationally consistent registration process:

e provision of time and support processes to enable the provisionally registered
teachers to plan their approaches to the collection of evidence;

e provision of support strategies that enable provisionally registered teachers to work
collaboratively with their mentors to plan the collection of their evidence;

e provision of professional learning opportunities for school leaders and mentors to
develop their mentoring and coaching skills;

e regional and/or Territory-wide strategies to enable teachers to access mentors from
outside of their school and to access suitably qualified teachers for the teachers
registration assessment panels;

e access to cultural development, orientation and induction programs specific to the
local Indigenous communities;

e provision of professional learning about ways in which to engage parents and the
local community in the school; and

e access to regularly, scheduled time within the school day for provisionally registered
teachers and their mentors to meet.

The reflections of one participant in this Pilot project reflects the benefits seen from taking
part in this project:

| am experimenting with a range of different strategies now. | am looking at the work
I’m doing in the classroom and taking a step back to see the bigger picture, why am |
doing this certain activity, is it going to benefit the students? | have progressed in ways
that | am more confident about my teaching because of the support | have been given.

5.6 Resources

5.6.1 Resources Developed for the Pilot

Appendix 10.3.1: Self evaluation tools

Appendix 10.3.2: Planning pro-forma

5.6.2 Existing Resources Used in the Pilot

Existing resources developed by the TRB of the Northern Territory were well received,
particularly the TRB Reflection form and Evidence Guide. These resources are available from
the TRB website: http://www.trb.nt.gov.au/index.shtml

5.7 CDU - NTTRB Concluding Recommendations

The Pilot project highlighted the importance to the provisionally registered teachers and
their school leaders of the effective time management and organisational skills to ensure the
requirements and career aspirations of all teachers in the school are met. In particular, the
implications of formally implementing the Standards for educators’” work and effective
mentoring were two recurrent themes in the project.
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The following recommendations offer suggestions for further strengthening the support for
Graduate Teachers to address national requirements that align professional practice with
the relevant Career Stage:

1. That educational authorities and school system leaders create and facilitate
opportunities for sharing strategies and programs that address “hard-to-evidence”
Focus Areas within the Standards.

2. That educational authorities and school system leaders create and facilitate
opportunities for Graduate Teachers to work collaboratively taking into account
contextual (e.g., geographic and personnel related) considerations.

3. That educational authorities and school system leaders facilitate, through
collaborative consultation, the preparation of professional learning programs that
enhance the skills of mentors who support the process of full registration.

4. That educational authorities and school system leaders create and facilitate
professional learning opportunities for those who take up the role of mentor to
support the process of full registration.

5. That educational authorities, research organisations and school system leaders
initiate and facilitate opportunities for investigating strategies that establish
sustainable mentoring practices and structures across contexts.

6. That educational authorities and school system leaders create and facilitate
professional learning opportunities for Principals to share planning strategies for
implementing a Standards-based processes for full registration in their school.

7. That educational authorities and school system leaders create and facilitate regional
professional learning opportunities for Principals, school leaders and mentors to
plan a Standards-based process for full registration for their respective school
contexts.

8. That educational authorities, research organisations and school system leaders
initiate and facilitate opportunities for investigating moderation practices and
strategies that Principals, school leaders and mentors adopt in their assessment of
evidence that support the process of full registration.

5.8 Postscript

At the commencement of this Pilot the phrase ‘early career teachers’ was used to describe
the participants involved in the project. It became apparent though, that one of the
participants was an experienced teacher from another state, who had subsequently worked
in a university before moving to the Northern Territory. He is provisionally registered, as he
moved to the Northern Territory and had let his previous teachers’ registration, lapse. To
take account of the experienced teacher in the group, the phrase, ‘provisionally registered
teachers to the Northern Territory’ was coined.

Towards the end of this Pilot project, it became apparent that this phase too, was
inadequate. The newly elected Country Liberal Party (CLP) Government reduced budgets to
school education at the end of 2012, which saw the Department of Education and Children’s
Services move senior central officers into school Principal positions. Although these officers
are all highly experienced educators, and have been working for several years in the
Northern Territory, these officers have also let their teachers’ registration lapse. As a
consequence, there will be school Principals in the Northern Territory in 2013 who are not
new to teaching or to the Northern Territory, who will be provisionally registered.
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The teacher and the school Principals mentioned above, must become fully registered, but
they are more interested in meeting the Standards at the Highly Accomplished and Lead
Teacher Career Stages, rather than those at the Proficient stage. In addition, the rules for
assessment of provisionally registered teachers make the assumption that the school
Principal is fully registered. In 2013, there will be some exceptions to these rules.
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6 Phase 2 Pilot Theme 2 - Self-assessment Tool, Australind
Senior High School

Implementing the Australian Professional Standards for
Teachers: Using the Self-Assessment Tool

6.1 Summary Overview

The Phase 2 Pilot Study undertaken at Australind Senior High School built on the findings
and recommendations from the Phase 1 Pilot carried out in 2011. In particular, a priority
area for the school is the redesigning of professional learning programs to be more flexible
in delivery and timing. Linking professional learning to the Australian Professional Standards
for Teachers (AITSL, 2011) as a working document provides teachers with the opportunity to
use the Standards as a map of development and conduit to professional learning and thus
improved professional practice.

Six of the recommendations from Phase 1 were incorporated into the ongoing planning for
professional learning that was the focus of Phase 2. These were:

1. providing teachers with more autonomy in their selection of professional learning,
identified from within the Standards and tailored to individual needs;

2. using self-reflection tools, such as video footage for classroom conferencing to
collect and store visual data that may be accessed and analysed at a more strategic
time and by a number of observers;

3. utilising a range of data sources, both qualitative and quantitative, as an approach to
the analysis and reflection on professional practice, i.e., triangulation;

4. scheduling time to collaborate with a trusted colleague;

5. starting small and building from there, e.g., selecting only 2 — 3 Focus Areas to
concentrate on for each improvement cycle; and

6. creating opportunities for staff to lead curriculum change, through a distributed
curriculum leadership approach.

6.1.1 Contextual focus

Australind Senior High School is a large Year 8 to 12 secondary school of just under 1000
students located near Bunbury on the south coast of Western Australia. It has a stable,
experienced staff. The school’s entry point to performance and development was its
decision to focus on quality teaching as a central component of its proposal to become an
autonomous independent state school. In determining on this focus the school used the
Australian Professional Standards for Teachers (AITSL, 2011) as a starting point for teachers
to conduct conversations about what constituted good teaching practice and as the basis for
determining what good teaching looked like in the classroom.

6.1.1.1 The Pilot Program

During 2011 the school established a Pilot program that involved volunteer teachers drawn
from a cross-section of the staff carrying out a self-reflection of their teaching against the
Australian Professional Standards for Teachers (AITSL, 2011). The self-reflection was
designed to assist teachers to determine the alignment between their practice and teacher
practice as described in Descriptors of the Australian Professional Standards for Teachers
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(AISTL, 2011) at the appropriate Career Stages. This self — analysis provided feedback that
was both affirming as well as providing information about perceived ‘gaps’. The feedback
was then validated by additional feedback from two sources: (i) from students who
completed a survey form related to classroom learning; and (ii) feedback from a peer
teacher, chosen by the teacher, based on a classroom observation. In the case of the peer
teacher, the classroom observation and subsequent discussion and feedback were
components of a pairing arrangement whereby the teachers involved worked together to
discuss their self-reflections, and to carry out mutual classroom observation with
subsequent provision and collaborative discussion of feedback.

The self - reflection and feedback was accompanied by the guarantee that the teachers’
development needs as identified by the process itself would be met through appropriate
teacher learning programs provided through the school. The school developed and extended
this performance and development process to involve all teachers in 2012.

6.1.1.2 The 2012 Performance and Development Process

The current performance and development process, which has been strengthened by
successes of the 2011 Pilot, includes a number of distinct but connected elements.

Self-reflection and analysis: The first step in the current process is a continuation of 2011
process of the teacher self - reflection on their teaching practice with a gap analysis against
the Australian Professional Standards for Teachers (APST) (AITSL, 2011). This has now been
extended to all teachers and is followed by the validation process, which is carried out
during the first semester.

Validation: During the first semester the self-reflection and gap analysis is validated by two
sources of feedback.

1. Student feedback — all teachers receive feedback on their teaching via a simple
student survey on their teaching (see Appendix 10.4.1).

2. Peer feedback — all teachers now work with a peer, who is selected by mutual
agreement between the teacher and his/her peer. These teacher pairs then carry
out classroom observations of each other based on prepared lesson plans with the
purpose of providing feedback based on observation notes drawn up according to a
lesson observation protocol (see Appendix 10.4.2). Teachers are trained to carry out
the lesson planning, classroom observation and feedback conversations, at the start
of the year.

Performance Appraisal: After the self-reflection and analysis and the validation processes
are completed, there is a more formal performance appraisal process carried out with all
teachers in the second semester. This consists of a formal classroom observation of each
teacher carried out by a member of the senior leadership of the school and the Head of the
relevant learning area. Each teacher prepares a lesson plan prior to the lesson to be
observed; the lesson is then conducted and observed by the two leaders and observation
notes are taken. A feedback conversation follows the lesson and written feedback is
subsequently provided to the teacher.

Professional development: The professional development that accompanied this process is
focussed on three areas. Firstly, in contrast to past practice in the school, the teacher
development activities are organised to meet the individual needs of teachers as the
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teachers have identified them through the performance and development process.
Secondly, but connected to teachers individual learning needs, common needs are identified
and the school takes measures to ensure teachers have access to appropriate programs that
meet these needs. An example of the common needs that teachers have is in the use of
Information Technology.

Thirdly, and most significantly, the school has organised a professional learning program for
all leaders and teachers around teaching practice itself. It is called the Classroom
Management Strategies (CMS) program comprising 5 x 1 day workshops on classroom
management with four classroom conferences and 3 x 1 day workshops on instructional
strategies with three classroom conferences. It is being delivered by the Behaviour and Well
Being area of the Department of Education (WA).

To ensure that the school leaders are demonstrating instructional leadership and are in a
position to fully appreciate the value of the program, the first group to undertake it has
included all members of the school’s leadership team including the school Principal, and one
teacher from each learning area. The program has involved all participants going through
the process of developing lesson plans, teaching lessons under observation and receiving
expert feedback from the trainers. The program is now being rolled out to all teachers in
2013.

An important extension of the CMS program is that two school leaders and three teachers
have completed additional training and gained accreditation in classroom observation. This
accredited expertise is designed to assist the school to develop consistency and reliability in
its classroom observation and feedback practices.

Review discussion: The final element of the school’s approach to performance and
development is a review meeting and discussion between the individual teacher and the
relevant Head of Learning Area (HOLA). This is designed to take place after all other
elements of the process have been completed and brings together all the feedback gathered
by and about the teacher during the year. An important focus of this meeting is the
teacher’s future development needs, which can then be translated into the teacher’s
professional development plan at the start of the following year.

A key to the implementation of the process to date has been the strong promotion and
support provided by the school leadership team. This not only includes the senior leadership
team, led by the school Principal, but it also a number of significant middle-level leaders who
have become champions and advocates of the school’s performance and development
process. This has been particularly important in a school that is not disadvantaged and has
an experienced and well-established teaching staff. An extremely important element in this
leadership is the way the senior leadership team has modelled the process that other
teachers are being asked to undertake by being among the first to go through a process of
preparing lesson plans, conducting lessons under observation and receiving verbal and
written feedback on their teaching.

6.1.2 Phase 2 Pilot — Setting the scene

Current practice at Australind SHS is that professional development support activities and
training have been offered in two main forms. The first of these is sending staff to
professional development training offered externally by the Department (or other suitable
providers). The second of these is through workshops offered internally by skilled or ‘expert’
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staff identified within the school or the North Bunbury Network of Public Schools. It is the
intention to further develop both the Network and internal staff development workshops in
2014 and beyond. There is a strong belief that the Network possesses the collective
expertise to expand and to staff its own performance appraisal development needs.

Based on the success of the 2011 Pilot, the school has developed and extended this
performance and development process to involve all teachers in 2012. The annual review for
each teacher is informed by a range of data including: teacher self-reflections against the
Standards; student feedback; classroom observation; and feedback from a peer, the Head of
Learning Area and members of the school leadership team. In 2012 Australind introduced a
professional learning program addressing classroom management and instructional
strategies. The opportunity for teachers to have access to an online self-reflection tool based
on the APST aligns with the school’s ongoing performance appraisal and teacher
development processes.

The Phase 2 Pilot was a continuation of the 2011 Pilot. A significant development in the
Phase 2 Pilot was the introduction of the Instructional Strategies (IS) programme offered by
the Department of Education, Western Australia (the Department). The impetus for this
decision stemmed from many discussions and feedback from within the school that
recognised issues with sub-optimal student engagement in the classroom.

6.2 Methodology

As mentioned previously, the performance and development process at Australind
comprises a number of components:

e self-assessment tool;

e engagement with the Australian Professional Standards for Teachers (APST);
o feedback;

e performance management meetings;

e classroom Accredited Trainers (CATs) training; and

e Instructional Strategies (IS) meetings.

These were incorporated into the 2012 program in three stages.

1. The entire executive administration team undertook the relevant training and their
teaching was assessed.

2. Five staff (2 x administration and 3 classroom teachers) undertook training to
become Classroom Accredited Trainers (CATSs).

3. All teaching staff were trained between Terms 1 — 3 2013, to undertake classroom
observation and provide feedback that identified teacher practices related to
student engagement in the classroom.

Running parallel to the Instructional Strategies program were classroom observations
conducted by teachers’ Line Managers and members of the school executive. These
observations culminated in a performance development conversation that included all data
collected related to teacher performance during Phases 1 and 2 of the Pilots and collated on
an interactive PDF document (see Appendix 10.4.3). This document summarised
improvements related to classroom practices as evidenced by student performance.
Consensus was reached about these improvements during collaborative discussions
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between teachers and their Line Managers, with future areas of development identified.
This process, essentially, completes an annual cycle of performance and development that
has significantly changed the way in which teachers and administration staff view teacher
performance and its impact upon student performance.

6.2.1.1 Participants
6.2.1.1.1 Administration staff (Members of the School Leadership team) [5 Staff]:

Administrative staff who took part in the Pilot were the Principal, three Deputy Principals
and a Program Coordinator (Administration). They observed and gave feedback to all
teaching staff in written and verbal forms. Prior to the Pilot, they had participated in
Instructional Strategies training, which included having their lessons assessed. Appendix
10.4.4 provides an overview of the Instructional Strategies process.

In addition, two members of the Administrative team are currently training to become
Classroom Accredited Trainers (CATs) with the Classroom Management Strategies (CMS)

programme delivered by the Department (WA).

6.2.1.1.2 Level 3 Heads of Learning Area (HOLA) [6 Staff]

e HOLAs and Line Managers from the executive team conduct formal performance
management meetings (review discussions) with staff that they line manage. During
these meetings a range of data, collected during the year, is re-visited and used to
assess teacher performance and to produce tailored plans for staff development.
This completes an annual cycle of teacher review where established Key
Performance Indicators are assessed and future development needs and new
Indicators are proposed.

e All Level 3 administrators participated in Instructional Strategies training in Term 4,
2012 so they can use the knowledge and language gained from the training to assess
and develop their staff.

6.2.1.1.3 Teaching Staff:

e The school is at full implementation stage with the Standards; thus, all teachers, a
total of seventy-five, are involved in the Pilot. We aim to use the new online tool to
support teachers to align their professional practice with the Standards and as a
means of streamlining the professional conversations that take place within
Learning Area and across the school. Already, many staff have ongoing access to
electronic copies of the Self-Assessment Tool (SAT) summary stored in their
performance management files to use during performance management meetings.

e All teachers will participate in Instructional Strategies training in Semester 1, 2013.
Currently, we have completed two thirds of the training requirements to have all
staff accredited in Instructional Strategies.

Figure 6.1 details the equal contribution that each of the above-mentioned elements
contributes to a performance management conversation that formalises feedback from
multiple sources. Each of the lines connecting to the central point represents channels of
explicit feedback that a teacher and Line Manager use to inform teacher development.
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Figure 6.1 Teacher Development Feedback Framework at Australind SHS

6.3 Results: participant feedback

The following points represent a summary of face-to-face interview commentary provided
by staff who engaged with the Self-Assessment Tool (SAT) at Australind Senior High School.
The Self-Assessment Tool represents a key element of the Performance and Development
Framework since the feedback it provides is gained during the first stage of the process. As
such, it provides the foundation for the professional conversations that follow. The
comments were grouped initially into three themes within the context of Australind Senior
High School’s ongoing performance and development priorities:

1. the role of the SAT in planning future professional learning;
2. feedback as a result of using the SAT; and
3. engagement with the Australian Professional Standards for Teachers (AITSL, 2011).

The interviewees comprised three Heads of Learning Areas (HolLAs), two coordinators — one
with a non-teaching role, and an early career teacher.

6.3.1 The Self-Assessment Tool: Planning future professional learning

Three benefits were identified as associated with completing the SAT, namely that it
provided:

1. indications of professional practice strengths;

initiation of professional conversations; and

3. an additional source of information to inform performance development, i.e.,
triangulation of practice.

N
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For all interviewees, the SAT provided the opportunity — and in one case a new opportunity
(“I've never had anything like that before”), to identify aspects of professional practice that
are “positives and areas of concern” and to reflect on those aspects as a guide for “moving
on” or “to improve teacher performance”. This view was shared by teaching staff as well as
those who had an administrative role within the school that precluded them from personally
taking up such opportunities.

Although the SAT prompted reflection, enabling individuals to determine “where [they]
stood” or to understand what was necessary to align themselves with a particular Career
Stage, the process of ‘moving on’ was viewed as collaborative. This collaboration was mainly
expressed in terms of engaging in “professional conversations” that were guided by the
general question — in response to SAT information, of “Well OK, what are we going to do
about this?” (Interviewee 2). Two aspects of professional conversations were specified,
namely:

1. planning with staff to identify areas of the Standards to become a focus for ongoing
support, e.g., through classroom observations of each other’s practice; and

2. identifying members of staff who demonstrate strengths across the careers stages,
whose skills and expertise could be used as within-school professional development
resources.

The SAT results were also seen as additional informative feedback to supplement
information gathered through reflection on the Standards, and student survey responses. To
be able to do a “mapping” of the “manual one” (i.e., personal reflection on the Standards)
and the “black and white” (SAT version) was regarded as advantageous. Gathering as much
data as possible was regarded as central to improving teacher quality - “OK, so this is where
you’re sitting, this is what the data shows, let’s have a look at AITSL, what is it we need to
move on?” (Interviewee 3)

An additional recurrent theme in relation to mapping one’s practice against the SAT results
concerned mismatches between individuals’ perception of their respective strengths and the
SAT’s appraisal of that strength. Individuals who considered they provided quality support
for literacy and behaviour management strategies, or engaged productively with the parent
community were disappointed in the notion that these were identified as areas of concern in
their respective SAT results. Because the results are based on the individuals’ input, the
mismatch may be more about how teachers rate their own strengths. There may be a more
general theme underlying this observation about highly performing teachers under-
estimating their professional achievements based on their sustained and deep reflections on
practice.

6.3.2 The Self-Assessment Tool — user-friendliness

A number of points were raised about procedural aspects of completing the SAT. These
included:

o difficulty with the four selections, e.g., distinguishing between ‘always’ and ‘usually’,
or expecting a ‘never’ but only having ‘rarely’ as an option;

e not knowing where to ‘slot’ oneself when it came to ‘supporting’ or ‘leading’;

e changing the way questions were answered later in the process, “I probably felt that
at the beginning | was kind of like, oh, maybe sometimes or that, and then when |
got towards the end | felt | was ticking usually a fair bit”;
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e finding that areas of strength were being highlighted as areas of concern,
necessitating repeat attempts; and

e the number of questions and feeling that teachers were repeating themselves with
many of the questions.

6.3.3 Engagement with the Australian Professional Standards for Teachers

In general, engagement with the Standards can be summarised as providing professional
learning with a ‘purpose’. This purpose was described in a variety of ways in the
commentary.

By providing a vocabulary and a common language, it is possible to have targeted
conversations with colleagues and more experienced teachers. This was summarised in one
comment as:

It’s been important for me to learn from a few teachers in there that have taught
those kind of high end English subjects before, and | do need to be able to cut to the
chase with them and say, “So when you did this with assessment, how did you do this,
and what’s?“ All that language comes in really handy. (Interviewee 7)

It was also reported that the Standards were used to articulate thoughts, such as, “Right,
this is what | need to do” and to provide a structure for dialogue around professional
learning to catalyse change within whole departments and to generate a whole-school
focus:

So not only does it give my team a professional dialogue, and a common language, it
gives the HolA’s a common language, so we’re all doing the same thing. We’re all
having the same discussions. (Interviewee 1)

Another purposeful use of the Standards was stated as “traffic-lighting” — a process that was
synonymous with ‘mapping’ oneself against the Standards, or undertaking a professional
practice ‘audit’. The stated benefits were being able to recognise what was being done well,
and to identify areas where there had been little or no opportunity to demonstrate
particular aspects of the Standards. An important outcome of this process was the provision
of a professional learning focus — either along the Career Stage continuum, or within a
particular Career Stage. An associated benefit of engaging with the Standards was seen to be
a greater awareness of the differences between Career Stages so that teachers could
confidently align their practice with a particular Career Stage.

Both the SAT and the Australian Professional Standards for Teachers (AITSL, 2011) provide
focus and directions for individuals and collaborative groups to pursue professional learning.
There are some differences — principally in the documentation and hard copy outcome of
reflection that the SAT provides. It is of interest that there are some issues of rating
mismatch between individuals and SAT when it comes to perceptions of strengths. Users of
the Self-Assessment Tool have access to other forms of feedback about their professional
practice that would provide a triangulation process to place perceived anomalies in context.

6.4 Outcomes

The use of the Self-Assessment Tool at Australind SHS has taken place within a professional
practice context that is, in part, shaped by the school’s:
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1. holistic professional learning program comprising; and
2. priority of strengthening the teaching and learning culture for both teachers and
students.

Obtaining and analysing feedback about one’s own professional practice is regarded as a
crucial first step in the overall cyclic performance and development process at the school.
The Self-Assessment Tool has provided an additional data source that can be used to
triangulate information concerning teacher practice, thereby providing a sound basis upon
which to inform future professional learning. In particular, through its affirming and
confirming outcomes, the SAT has helped to provide a clear focus for professional
discussions and has enhanced the evidence-based approach to contextual teaching and
learning issues.

6.5 Australind Senior High School Concluding Recommendations

The following recommendations offer suggestions for further strengthening school-wide
performance and development processes:

1. That schools adopt the use of the SAT as one of a number of self-reflection tools to
support contextualised performance and development processes.

2. That AITSL further investigate the use of the SAT in terms of teacher perception of
their teaching and learning strengths and the SAT report.

3. That AITSL further investigate the use of the SAT in terms of the efficacy of, and
terminology associated with, its four-point question response scale.

4. That educational authorities and school system leaders create and facilitate
opportunities for sharing strategies and practices that adopt a structured approach
to classroom observation that support school-based performance and development
processes.

5. That educational authorities, research organisations and school system leaders
initiate and facilitate opportunities for investigating school contexts where
approaches to performance and development are collaborative and school-wide.
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7 Phase 2 Pilot Theme 2 — Self-Assessment Tool, DoE Tas

Implementing the Australian Professional Standards for
Teachers (AITSL, 2011): Using the Self-Assessment Tool

The report provided below was prepared by Dr Mike Brakey, Department of Education,
Tasmania.

7.1 Abstract

The Australian Professional Standards for Teachers is a public statement of what
constitutes teacher quality. The Standards define the work of teachers and make
explicit the elements of high-quality, effective teaching in 21st-century schools, which
result in improved educational outcomes for students. The Standards do this by
providing a framework that makes clear the knowledge, practice and professional
engagement required across teachers' careers. They present a common understanding
and language for discourse between teachers, teacher educators, teacher
organisations, professional associations and the public. (AITSL website, March 7t
2013)

This report represents the culmination of involvement by Tasmania’s Department of
Education in the monitoring of the application of the Standards and provides advice to AITSL
on the AITSL Self-Assessment Tool (SAT), which has been developed to give teachers
professional feedback on their Career Stage, areas of strength and areas for further personal
and professional growth.

Specifically, the report details feedback obtained from 18 Highly Accomplished or Lead
teachers who completed the SAT, and an associated survey, in February 2013. These leaders
and teachers had involvement with the Standards through a course for leading teaching and
learning developed by the Tasmanian Professional Learning Institute and were involved in
providing feedback on other aspects of the Standards. Alignment of participants with each
Career Stage was made on the basis of their prior engagement with the Standards, their
professional learning, and the project personnel’s direct knowledge of their professional
practice.

7.2 Background

The Tasmanian Professional Learning Institute (the Institute) has responsibility for the
professional learning of staff within the Tasmanian Education Department (see Appendix
10.5.1). Over the past 2 years the Institute has been involved in three Pilots relating to the
implementation of the Australian Professional Standards for Teachers (the Standards) with
this Pilot being the culmination of the partnership with AITSL on the Standards.

During 2011 and 2012, approximately 120 teachers and leaders across the state were
involved in a professional learning program aimed at leading teaching and learning and a
significant part of that course has involved familiarisation with the Standards and
considerable thought about how the Standards might be used to enhance teachers’ and
leaders’ professional growth. This placed the participants in the program in a sound position
to offer feedback on the AITSL Self-Assessment Tool (SAT) as they had prior knowledge and
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understanding of how the Standards might be used to assess Career Stages and to provide
direction in areas of potential growth and improvement. This also meant that the group who
completed the SAT and associated survey focussed their feedback on the Highly
Accomplished and Lead Teacher Career Stages.

7.3 Methodology

During October, November and December 2012 participants in both the 2011 and 2012
courses were contacted to obtain an Expression of Interest in being involved with the Pilot.
Many had prior involvement with providing feedback on potential items for the SAT and 32
expressed an interest in being involved. Due to issues with the finalisation of the SAT,
identified participants were asked to wait for the SAT to become available on a number of
occasions before it was decided to carry over the Pilot into the early part of 2013. The
uncertainty as well as the early start both contributed to a smaller than expected return
from the February survey (n=18).

A survey was developed for use with this particular cohort of participants. As well as
providing an assessment of each person’s familiarity with the Standards, it also attempted to
have participants reflect on their thought processes as they completed the SAT online and
an assessment of how they thought the SAT might be used in their workplace once it
becomes available to teachers and leaders. The survey was completed online using Survey
Monkey after participants had completed the SAT and AITSL took responsibility for data
collection and providing the raw data to the researcher. This happened in the final week of
February, 2013.

7.4 Results
7.4.1 Participant Background

Table 7.1 Details of Sector and Years of Experience of participants (n = 18)

Primary 9

Secondary
Senior Secondary 3
18

Experience in years

0-10 3

11-20 1

21-30 2

30+ 3
10"

! Data in this field was corrupted and could not be retrieved for all participants.
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7.4.2 Participant knowledge and experience

To determine the initial assessment of participants’ familiarity with the Standards, they were
asked to rate their familiarity from 1 to 5 where 1 corresponded to the least familiarity and 5
corresponded to the greatest familiarity.

Table 7.2 Participant familiarity with Content and Structure of the Standards (n = 18)

Item statement 1 2 3 4 5 Mean

Familiarity with the structure, organisation and 0 2 3 10 3 3.77
functions of the [then] National Professional

Standards for Teachers (AITSL, 2011), including the

domains of teaching, the seven Standards and the

four Career Stages.

Familiarity with the content of the Standards, 0 3 6 6 3 3.5

including the Focus Areas and Descriptors.

The slight difference in the means is to be expected as the second statement calls for a more
detailed knowledge of the Standards. The means, nevertheless, show a strong working
knowledge of the Standards across the 18 participants.

Table 7.3 Participant experience with using the Standards

Statement

| have used the Standards to do a self-assessment of my Career Stage. 17 1

| have used the Standards to identify areas of focus to enhance my 17 1
leadership skills.

I have used the Standards to reflect on my teaching. 17 1

| have used the Standards to plan my own professional learning and 15 3
development.

I have used the Standards to guide self-reflection of other staff. 10 8
I have used the Standards to help plan professional learning and 9 9
development of other staff.

| have attended professional learning based on the Standards. 16 1
I have presented professional learning based on the Standards. 8 10

There is a high degree of participant experience with the Standards in keeping with what we
know about their Highly Accomplished or Lead Teacher status. About half indicated in items
5, 6 and 8 that they have used the Standards with other staff, which would be expected of
Lead Teachers in particular. Overall, responses in the first part of the survey indicated we
had a group of participants who a very familiar with the content, organisation and functions
of the Standards and who had some experience, beyond the personal, with using them.

Participants were also given the opportunity to comment more fully about the SAT in the
survey. The comments made reference to some of the inherent structures and underlying
assumptions of the SAT and to the potential for supportive professional learning.
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I didn't like the options for response. (Always?! Yeah right, sometimes, usually and
rarely, | feel that a scale from 1-7 would have given a better picture.) the 4 worded
responses 'cheapened' my answers.

| have not as yet added my own PL plan but consider it will be a powerful point of
flexibility with the tool.

Thought some of the questions made big assumptions about roles people undertake
and that everyone is in the same place and type of school and type of community.

The feel of it was simple and effective;, there were no distracting icons or other
information to drag your attention away from the task.

7.4.3 Participant insight into the presentation, structure, feedback and
outcomes of the SAT

The results strongly endorsed the ways in which the SAT provides feedback and the way it is

presented and works online. Of particular interest are the high means for the feedback

presented through the statements of Strengths and Areas of Development (4.11, 4.06),

which suggest a definite connection between participant perception and actual feedback

received.

Table 7.4 Participant thoughts about the online appearance and presentation of feedback
of the SAT.

Area for comment 1 2 3 4 5 Mean

Presentation 0 1 2 13 2 3.89
Pie Graph 1 2 4 8 3 356
Areas of Strength 0 2 0 10 6 411
Areas of Development 0 3 0 8 7 4.06
Time required 0 1 7 5 5 3.78
Ability to add own Professional Learning Plan 0 0 6 10 2 3.88

Participants were quite equivocal about the pie graph feedback and a rather high number (7)
rated the time required for completion as ‘not to their complete satisfaction’. This could
have been influenced by the need to complete a survey immediately after engaging with the
SAT. Given the sample size, there is not enough evidence to suggest that time will be an
issue when the SAT is released more generally.

7.4.4 Written responses

The next section of the survey involved written responses to four (4) questions. Commentary
related to these questions are provided below.

Question 5: How confident did you feel that the SAT was asking for responses that could
legitimately be used to assess your current Career Stage and professional learning needs,
and provide insights for you into your future career development and professional learning?
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Two issues emerged from the responses. The first issue related to whether or not
participants considered that the SAT assessed their respective Career Stages. Whilst there
was consensus that the SAT reflected the Standards, some participants made reference to
the “direction and focus” provided, yet others were not “sure what Career Stage [they] came
out at after doing the survey”. Relevant commentary is underlined in the following
examples.

The second issue concerned ‘opportunity’ as it relates either to (i) professional learning, e.g.,
in connection with preparing learning programs for ATSI students, or (ii) career progression,
where participants noted that opportunities to demonstrate leadership vary enormously
from school to school. Relevant commentary appears in bold print in the following
examples. One participant felt that their confident engagement with the SAT was
constrained by the four-point scale used.

Very; Very confident; very confident; Quite confident; it will provide direction and
focus; Overall not ineffective. Felt covered wide range of questions. (6 responses)

It clearly identified what was needed. There are so many items required to be highly
accomplished. There are very few opportunities to plan for students from Torres
Strait and aboriginal background that identify as such.

| felt that some of the questions were aimed at those in leadership positions. Unless
presented with the opportunity within your school to fulfil certain tasks or begin
initiatives, you would be disadvantaged in your stage of teaching.

Not very- Felt a number of survey items did not apply to my role and wasn't even sure
what Career Stage | came out at after doing the survey and looking through my
results.

Leadership opportunities vary in schools and some of the questions were asking
about implementing programs which may be the role of one individual only, which is
then reflected as a negative in your personal results. People also may specialise in
larger schools.

Some of the questions were repeated a couple of times, this may have been to test the
consistency of the respondent? The questions seemed okay but some were a bit
interpretative. The questions definitely made me think about my practice and how it
related to the AITSL Standards.

Confident that the SAT was reflecting the Standards. Less confident that real
situations are currently implementing/allowing opportunities to meet the
Standards. It is not clear where my responses placed me in relation to the 4 Career

Stages.

| was surprised at the number of questions that seemed to focus on the administrative
aspects of teaching, and the focus on leading and developing policies/initiatives. For a
teacher with no leadership responsibilities, these questions would be very difficult to
answer. Though | also accept that this would be reflective of their Career Stage.
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Somewhat confident, although there are many areas that require in schools and it is
not possible (in my opinion) for one person to possess outstanding abilities in all of
them. The role of a leader in schools is more complex than a list of skills and multi
tasking and delegation means that not all aspects are lead by one individual.

If the scale was worded differently and a larger scale, not simply 4.

Question 6: Do you feel confident that the SAT could be used as one way of helping other
staff to focus on their Career Stage and professional learning needs?

In addition to a consistent affirmation as to the benefits of the SAT within the question
context, it was of interest to note how this benefit was qualified. Participants made
reference to the SAT providing a “basis of feedback conversations”, or as an “easy and non-
threatening way to undertake an evaluation”. These specific foci that the SAT provided are
underlined in the commentary below. One participant chose to reiterate their issue with the
scale used in the SAT.

Absolutely; Definitely yes (x4); Yes (x4)

Yes, one of the ways in_conjunction with other discussions to clarify "leading
colleagues”. This could be a whole staff, as would be presumed of a leader or only a
group of three peers.

The self-assessment tool could be used as a way of helping staff with their professional
learning needs and identify areas of improvement to progress in their Career Stage.

As always identifying areas of strength is great to see first. Having specific areas for
development highlighted quickly draws your attention, so goals can easily be created
for future growth.

| think this is _a great tool for staff to be able to bring some personal data to a
discussion to form a basis of feedback conversations and career goal setting.

As a general tool, yes.

Yes, it definitely hones the respondent into thinking about their practice in relation to
the AITSL Standards. It is also a relatively easy and non-threatening way to undertake
an evaluation and could be used in a more formal setting with a peer.

For those pursuing leadership positions, yes

Two other respondents qualified their answer using their response to Question 5 to indicate
in that they were not confident because of the very different leadership opportunities that
are available in different schools. Nevertheless, there was general confidence and optimism
that the SAT can be used for helping staff in these two areas.

Question 7: How does the way you see your Career Stage compare with the assessment
provided by the SAT?
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Responses to this question reinforced the strong endorsement in the Question 5
commentary where it was noted that the SAT report aligned with participants’ Career Stage.
This consistency was further echoed in comments that questioned the Career Stage
placement — underlined sections of the following comments.

Matches up well; Pretty accurate; Honest; objective; no real surprises; Reasonably
accurate; Fairly accurate; Fair; Very similar: | would have liked to be higher. (9
responses — 50%)

The two are fairly much in alignment, although some areas were a bit of a surprise.

It fits in well and was quite accurate. It is at this point that | do develop my
professional learning based on the data received.

The areas | expected to see as both strengths and areas for d'ment were evident here.
I was positive about it. | think | could shape it too easily with the limited scale.

It is not clear at which Career Stage the SAT assessment placed me!

| perceive my career to be at a different stage than the information provided in the
assessment of the SAT. | have had experience doing some of the things stated but in
my current position, this doesn't apply, but it doesn't mean | haven't completed these
criteria in the past and would fulfill them having been given the opportunity.

Question 8: If you have previously used the self-assessment tool developed at Taroona High
by David Hamlett (see Appendix 10.5.2), what are your thoughts about how they compare?

There were insufficient responses to this question to make a meaningful comparison.
I have looked at it but was daunted be the number of questions.
SAT is more user friendly

David's assessment summary provided a clearer indication of how responses sat within
the Career Stages.

7.4.5 The ways in which the SAT might be used in the workplace in the
short and medium term

Participants were asked to make an assessment of the likelihood of the SAT being used in
the particular ways in their current workplace, where 1 signified ‘not at all likely’ and 5
signified ‘almost certain’.
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Table 7.5 Participant assessment of the likely use of the SAT in the workplace

Statement 4

Staff will be encouraged to complete the SAT. 0 0 6 8 4
Staff will be expected to complete the SAT. 2 3 3 5 5
Staff will be encouraged to link the feedback from the 0 1 5 6 6

SAT to their professional learning planning.

Staff will be expected to link the feedback from the 1 4 3 4 6
SAT to their professional learning planning.

The SAT will become one of several ways teachers 0 1 2 7 8
receive feedback on their performance and
development.

The SAT will become an essential professional 1 2 4 7 4
planning tool for all staff members.

The SAT will be linked to the staff development 0 3 4 6 5
framework.

There is a reasonable degree of confidence in these results. Participants expect the SAT to
become a frequently used tool in the professional learning resources in of their workplace.
The strong result for it becoming one of a number of tools reflects a maturity in the thinking
about the appropriate ways both to collect and to use data, and not have only one way of
making an assessment of Career Stage or professional learning needs. An awareness of the
need for multiple sources of data is consistent with triangulation as a technique to explore
the richness of professional practice.

7.4.6 The SAT, Self-reflection and Professional Learning

In the final survey question, participants were asked to give a summary of their thoughts
about the usefulness of the Self-Assessment Tool to staff self-reflection and professional
learning planning. In terms of supporting self-reflection, participants affirmed the usefulness
and effectiveness of the SAT, acknowledging that is was objective, informative and non-
threatening. In addition, the SAT provided the opportunity to establish a “starting point” in
relation to teaching strengths, against which future self-assessments could be compared.
These affirmative references are underlined in the commentary below. Participants also
affirmed the support for professional learning planning that the SAT offered — highlighted in
bold in the comments below. In particular, reference was made to the guidance that the SAT
provided in identifying appropriate professional learning, and to its role in promoting
“continual growth” and goal setting.

There were also some cautionary comments. One participant commented on the necessity
for having a “community of reflective practice” in a school as a precursor to career appraisal,
and another put forward the idea that some teachers might be confronted by the setting
and meeting of goals generated through reflection on SAT data.

Three comments were made indicating that the SAT had limited or no use. Of interest is the
longest of these comments, which suggested questions need to be tailored to the different
foci of beginning and experienced teachers. This is a valid comment that correctly identifies
a key difference between Career Stages; however, the adaptive algorithm of the SAT is able
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to accommodate these differences based on the way a teacher progressively responds to
ensure that relevant questions are presented.

I was impressed and it will be particularly useful for our PDP’s (Prof. Development
Plans)

It is an objective way to identify areas to develop skills that would be useful if you were
in a leadership position.

| think it is good, but | also feel a good conversation with a colleague or a leader at
work is more valuable than simply doing this on your own.

Highly effective and very useful.

It could be quite useful as a starting point for people to assess their strengths and
weaknesses, and for aspiring leaders to see where they need to develop skills. Not so
sure about the usefulness for proficient teachers - perhaps to see where they have
gaps and could focus future development. Many would need assistance interpreting
the results.

The practical application of AITSL Standards needs to be shown to staff in order for
them to get on board to use it as a useful tool. A community of reflective practice
needs to be established and encouraged within a school before some teachers will fully
accept any assessment of their career. | believe it would be a useful tool to improve
teacher practice, and provide information that can guide teachers to appropriate
professional learning.

An objective response to subjectively answered questions...It depends on how well
coached through the SAT staff members are as to the 'honesty' of the results.

moving them to the next level.

This is quite quick and easy and the analysis is done for you. It appears as though there
will also be an opportunity to make comparisons with future self-assessments. | believe
linking professional learning to strengths and areas of passion are healthy so I'm
pleased strengths are identified. | think this could be a very useful tool for continual
growth.

This is not an external judgement or coaching session. The data from the SAT will
determine how goals are set and met. This will be confronting for many teachers,
however, the changing nature of teaching and education is rapidly changing and some
teachers will need significant support when identifying Professional Learning needs
and goal setting as part of the profession.

The self-assessment tool would greatly help with staff self-reflection and professional
learning planning. It is a time effective, non-threatening way for staff to reflect on
their practice using the AITSL Standards. | will be definitely be encouraging the use of
the self-assessment tool in my school and will show to other senior staff and Principal.
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Very important in conjunction with our school priority of Quality Teaching

| think that it would be useful to include more questioning around pedagogical
practices of teachers. There seems to be too much focus on to what extent teachers
are involved in leading and implementing policy and practice in schools. For
experienced teachers this is useful, but for beginning teachers, they really have a
different focus, and these survey questions don’t seem to give teachers an opportunity
to reflect on the things they need to focus on.

it will have relevance for some but none at all for others and therefore will be of no use
to them

It has to be very broad to encapsulate the diverse roles and levels of experience within
the educational context. | think this fundamentally weakens it.

7.5 Discussion

Participants in this Pilot had considerable knowledge and experience with the Standards
both in their construction and their various uses. This came from participation in the Leading
Teaching and Learning Program, from their own professional interests and from involvement
in professional learning delivery in their workplaces. Results from this group might provide a
reference point for other Pilots where those surveyed have not had the benefit of this extra
preparation and learning or hold the generally positive attitude that most participants held
towards both summative and formative feedback on their professional practice.

There are two types of feedback evident in the results — that, which relates to the
construction, ease of use and validity of the SAT itself and that which relates to how the SAT
might be introduced, used and acted upon in the workplace.

There is a generally positive response to the SAT as a professional learning tool. Participants
were able to access the SAT with little difficulty and complete it online without any
problems. There was no negative feedback on how the SAT worked online or on the way the
survey worked for them. The mean for the time required (3.78) was as strong as the other
items, suggesting this group of participants was not daunted by the number of items or the
thought required to complete the SAT. This view is supported by their response to the
“Presentation” question (Mean 3.89) shown in Table 7.4.

The SAT gave this group of participants the results that they were able to anticipate from
their own self-reflection. This is a very positive aspect of the SAT — participants generally felt
that the feedback they received was in line with what they felt about themselves. This is the
most significant test of the SAT's validity, especially given participants’ previous experience
with self-assessment based on the Standards. As a consequence, means for “Areas of
Strength” and “Areas for Development” are particularly strong (4.11 and 4.06). The results
concerning the presentation of the SAT output indicate that participants were less positive
with the pie graph (Mean 3.56 — the lowest response). However, there was no feedback
about this in the written responses. This might be worth a follow-up during the year.

Qualitative feedback about the SAT came from responses to Questions 5 — 8. Participants
were generally confident that the SAT was asking for responses that legitimately assessed
their Career Stage and professional learning needs as well as providing insights into their
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future career development and professional learning. A feature of the feedback was the
focus on whether the SAT was as valid for teachers in the Wider Education Workforce. Some
teachers whose roles were not classroom-based felt that questions were so weighted
towards classroom experience that their ability to gather evidence about their Career Stage
was limited. As a consequence some teachers need to project themselves to their former
classroom selves to complete the SAT accurately. Such teachers, therefore, do not receive an
assessment that applies to their current practice. In future years teachers will have the
Standards and the SAT, and a variety of other self-assessment tools, available before they
launch into roles that are not classroom based. Indeed teachers going into such roles would
have to demonstrate at least Highly Accomplished skill sets before being considered for
teacher and school support roles. This raises the issue of sustainability. Non-classroom based
teachers will need additional ways to demonstrate their Career Stage.

A second related issue that came out of the qualitative feedback was the considerable
discrepancy between schools in relation to the identification and support for developing
teacher leaders. Some participants said that in some schools there were explicit policies that
supported leadership development and Career Stage enhancement, whereas it was not
found in others. Clearly the development of the Standards and tools like the SAT will make it
incumbent on school leaders in particular to pay close attention to teacher Career Stage
aspirations and have in place appropriate, targeted and well planned professional
development to support teachers to undertake Certification at the Highly Accomplished and
Lead Career Stages. It can only be of benefit to the profession to use the Standards in this
way.

The final set of results related to how participants felt the SAT might be used in the
workplace. These questions also tested the degree to which participants thought that the
SAT would be a mandated part of their professional learning. There is a pattern of greater
support for the SAT being adopted through support and encouragement rather than being
mandated (a difference of about .5 on the mean in the paired questions 1 and 2, and 3 and
4). Regardless, there is strong support for the SAT to be used to provide feedback on an
individual’s Career Stage and professional learning targets. There is very strong support
(mean = 4.22) for the SAT to become one of several performance feedback tools available to
teachers and this makes sense considering the transition issues mentioned above and the
wealth of evidence we have about the best use of data to support learning. It might be
expedient to rely on one tool to provide feedback, but that fails to recognise the complexity
of the performance appraisal process or the variety of different career experiences that an
individual brings to the task.

Participants continued this theme in their summary comments.

A community of reflective practice needs to be established and encouraged...before
some teachers will fully accept any assessment of their career.

...I also feel that a good conversation with a colleague or a leader at work is more
valuable than simply doing this (the SAT) on your own.

...it depends on how well coached through the SAT staff members are ...the more
reflective practitioners will find it informative and compelling...
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There is a strong theme throughout the final comments that relate to positioning the SAT in
the context of a school-wide professional learning plan that encourages a community of
learning. Participants expressed that view that sole reliance on the SAT would be of limited
use. It is when it is linked to a carefully executed plan that encourages formative
assessment, feedback and professional conversations about teaching across the school that
the SAT will be at its most powerful.

7.6 DoE Tas Concluding Recommendations

There is strong evidence from the participants that the SAT does what it sets out to do, that
is, to provide valid and useful feedback to teachers about their current Career Stage and the
areas for professional learning and development into the future. There is also strong
evidence to support a view that the SAT will be at its most effective when it is used in the
context of a broader program to encourage a feedback culture within a learning community.
In the light of this the following recommendations can be made with confidence.

The SAT should be made available to schools and teachers as soon as is practicable.
Principals and school leaders should be encouraged to see the SAT as one very
useful tool in a number of initiatives designed to foster a reflective feedback culture
in a school.

3. School system leaders should anchor the Standards and the SAT in a system-wide
policy approach to feedback, Career Stage development, teacher performance and
professional learning planning.
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8 Phase 2 Pilot Theme 3 - Certification of Highly
Accomplished and Lead Teachers, ACT Teacher Quality
Institute

Research Theme 3 investigated the evidence requirements for teachers aspiring to the
Highly Accomplished and Lead Career Stages, and the training requirements of Certification
Assessors. The research, which took place in the ACT, involved a cross-sectoral approach
that was coordinated through the ACT Teacher Quality Institute (ACT TQl). The study, which
became known as the ACT TQl Certification Pilot, trialled the implementation of Certification
(AITSL, 2012). The Certification Pilot was conducted before the publication of Guide to the
Certification of Highly Accomplished and Lead Teachers in Australia (AITSL, 2013),
Certification Documentary Evidence Supplement — Highly Accomplished Teachers (AITSL,
2013) and Certification Documentary Evidence Supplement — Highly Accomplished Teachers
(AITSL, 2013). The research also pre-dated the implementation of the AITSL ‘Assessor
Training Program’. Thus, the pilot was cutting-edge.

8.1 Context: ACT — Teacher Quality Institute

The ACT Teacher Quality Institute (TQI) is an independent statutory authority established
under the ACT Teacher Quality Institute Act 2010 (the Act) to enhance the standing of the
teaching profession in the ACT and to strengthen the quality and sustainability of the
teaching workforce. The Act came into effect on 1 January 2011. The initial priority has been
to establish policies, systems and processes to engage with local and national education
stakeholders and to enable the implementation of teacher registration.

ACT TQl is a key cross-sectoral initiative of the National Partnership Agreement on Improving
Teacher Quality (ITQNP) (COAG, 2008), which was established to drive and reward systemic
reforms to improve the quality of teaching and leadership in Australian schools. The ACT TQl
is responsible for leading the ACT Implementation of major ITQNP policies, including the
Australian Professional Standards for Teachers (AITSL, 2011), Certification of Highly
Accomplished and Lead Teachers in Australia (AITSL, 2012), Accreditation of Initial Teacher
Education Programs in Australia: Standards and Procedures (AITSL, 2011) and improved
teacher workforce data collection.

The purpose of the TQl is to:

e uphold the standards of the teaching profession in the ACT;

e provide quality assurance processes to support the delivery of education in schools
in a professional and competent way by approved teachers;

e recognise, develop and promote professional learning; and

e maintain community confidence in the teaching profession.

The TQl is responsible for the:

e professional registration or permit-to-teach approval of ACT teachers;

e accreditation of ACT education courses for pre-service teachers and teachers;

e Certification of ACT teachers against Australian Professional Standards for Teachers
(AITSL, 2011);

e development and application of a code of professional practice for ACT teachers;
and
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e promotion of continuous professional learning for teachers by working closely with
schools and education stakeholders.

There are 123 schools and approximately 7500 registered teachers across the Public,
Independent and Catholic sectors in the ACT.

8.2 Theme Research Questions

The research questions for the ACT Certification Pilot were:

1. How much work is required of teachers and Principals?

2. What do teachers need to do to evidence Certification at the higher Career Stages?
Can Certification be evidenced within 6-10 pieces? If so, what are key features of
this evidence? Are there differences between evidencing requirements for Highly
Accomplished and Lead Career Stages and the other specifically targeted groups,
i.e., Teacher Librarians?

3. How much effort is required by teachers to accurately represent their work? What is
needed to keep the evidencing load minimal whilst still remaining valid?

4. How do teachers authentically account for each Descriptor of the Standards? What
are appropriate generic strategies for teachers who are not in low SES areas or do
not teach Aboriginal and Torres Strait students or students with disabilities?

5. Are there differences in information available in different states?

6. What are the requirements and the time demands for the on-site visits in Stage 2 of
the Certification process?

7. What are the requirements for assessor training? (Features of Practice and
Illustrations of Practice, portfolios of evidence)

8. What personnel will take on the role of Assessor and what knowledge and skill sets
would be most useful?

9. What do assessors need in terms of backup information and/or training? (self
readiness; portfolio preparation, etc.)

10. What are the capacity building needs for differing personnel in existing positions to
take on the roles and responsibilities of Certification assessors, e.g., Deputy
Principal, School Network Leader, TQl jurisdictional officer?

8.3 Research Design

8.3.1 Sample Population Guidelines

The research design required two groups of participants: aspiring teachers to self-identify
with, and apply for, Certification at the Highly Accomplished and Lead Career Stages; and
school executives to nominate for, and train to become, Certification assessors. The ACT TQl
sought to recruit 30 primary, high school and secondary college teachers to self-identify
with, and apply, for Certification at the Highly Accomplished and Lead Career Stages, and 15
Deputy/Assistant Principals to train for and perform Certification assessments. (See the
Recruitment Flyer in Appendix 10.6.1).

The research design accommodated a range of factors to promote the selection of a
representative sample population. The sample population guidelines for participant teachers
applying for Certification included consideration of jurisdictions (Catholic, Independent,
Government) and level (P-2, Primary, Secondary, VETIS and Trade) per Career Stage. Table
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8.1 and Table 8.2 represent the sample population guidelines for participant teachers
applying for Certification at the Highly Accomplished and Lead Career Stages, respectively.

Table 8.1: Sample Population Guidelines for Teacher Applicants: Highly Accomplished

Level/Jurisdiction Catholic Independent Government
P-2 1 1 1
Primary 1 1 1
Secondary 1 1 1
VETIS & Trade 1 1 1
Training

Total (n=12) 4 4 4

Table 8.2: Sample Population Guidelines for Teacher Applicants: Lead

Level/Jurisdiction Catholic Independent Government
FT and MM FT and MM FT and MM
P-2 1 1 1*
Primary 1 1 1*
Secondary 1* 1* 1
VETIS & Trade 1 1* 1
Training
Total (n=12) 4 4 4

*One Middle Management (MM) position from each school level

In addition to attracting aspiring classroom teachers, it was also anticipated that the pilot
could attract teachers working in the Wider Education Workforce. Whilst it was recognised
that the Certification eligibility criteria and evidencing requirements (AITSL, 2012) would
preclude the participation of many teachers who work in the Wider Education Workforce,
e.g. teachers working with dis-engaged youth in offsite locations and teachers working in
hospitals, zoos, botanical gardens, museums, etc., provision was made for teachers in the
Wider Education Workforce to be involved in the pilot study should they be able to meet the
eligibility and evidencing requirements, e.g. Teacher Librarians. Table 8.3 and Table 8.4
indicate sample population guidelines for teachers working in the Wider Education
Workforce. Table 8.3 indicates that flexibility was incorporated in the sample population
guidelines for Highly Accomplished applicants. Given that fewer applicants were expected
from the Wider Education Workforce, the sample population guidelines accommodated the
different jurisdictions and levels at the Highly Accomplished and Lead Career Stages
collectively.
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Table 8.3: Sample Population Guidelines for Wider Workforce in Schools: Highly
Accomplished

Position Primary Secondary

Specialist/Support Teacher 2 2
E.g.Teacher Librarian

Region Support/Integration 1? 1?

Total (n=4 or 6) 2o0r3 2or3

Table 8.4: Sample Population Guidelines for Wider Workforce in Regions: Lead

Level/Jurisdiction Catholic/Independent Government
Curriculum Support 1 1
Specialist support 1 1
Total (n=4) 2 2

Gender balance and the inclusion of teachers from schools with varying student populations
were also considered when determining the sample population guidelines for applicant
teachers.

Sample population guidelines were also formulated for personnel who would undertake
assessor training and perform Certification assessments. Table 8.5 summarises the sample
population guidelines for trainee assessors.

Table 8.5: Sample Population Guidelines for Trainee Assessors

Level/Jurisdiction Catholic Independent Government
Principals/Deputies 1 1 2
Primary

Principals/Deputies 1 1 2
Secondary

Plus 1 from either Plus 1 from either
primary or secondary primary or secondary

as selected by TQI as selected by TQl
TQl Personnel 1 1 1
Lead Teachers 1 1 1
Network leaders 1 1 1
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Total (n=19) 6 6 7

8.3.2 Pilot Population

The ACT TQl advertised the Certification Pilot by distributing a Flyer (Appendix 10.6.1.1). The
Certification Pilot attracted more Expressions of Interest than anticipated in both the
applicant and assessor categories. Thus, the sample population guidelines were applied
proportionally where possible.

The pilot population involved teachers and school leaders from 40 schools across the
Catholic, Independent and Government sectors. Within the total pilot population, the
applicant population comprised 35 teachers, 20 applying for Certification at the Highly
Accomplished Career Stage and 15 applying for Certification at the Lead Career Stage. Table
8.6, Table 8.7, Table 8.8 and Table 8.9 summarise demographic information pertaining to the
applicant population at the commencement of the Certification Pilot. The pilot attracted
more school-based teacher applicants and fewer wider workforce teacher applicants than
anticipated. Ten applicants subsequently withdrew before the commencement of Stage 1
assessment.

Table 8.6: Demographic Information - Highly Accomplished Teacher Applicants

Sector Catholic Independent Government
Early Childhood 0 1 0
EC / Primary 3 0 3
Primary + Secondary 1 1 1
Secondary 2 2 3
VET/Trade Training 0 1 1
TOTAL (n=19) 6 5 8

Table 8.7: Demographic Information - Highly Accomplished Wider Workforce Applicants

Wider Workforce Primary Secondary
Specialist School 1 0
Support 0 0
Teacher Librarian / ICT 0 0
TOTAL (n=1) 1 0
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Table 8.8: Demographic Information - Lead Teacher Applicants

Sector Catholic Independent Government
Early Childhood 0 0 0
EC / Primary 1 0 8
Primary + Secondary 0 0 0
Secondary 0 2 4
VET/Trade Training 0 0 0
TOTAL (n=15) 1 2 12

Table 8.9: Demographic Information - Lead Wider Workforce Applicants

Wider Workforce Primary Secondary
Specialist School 0 0
Support 0 0
Teacher Librarian / ICT 0 0
TOTAL (n=0) 0 0

The Certification Pilot attracted 37 participants to train to become Assessors, which was
almost double the anticipated number. The trainee assessor population comprised: Assistant
and Deputy Principals from Catholic, Independent and Government schools; personnel from
ACT TQl; and central office personnel from the Education and Training Directorate and the
Archdiocese of Canberra and Goulburn Catholic Education Office. Table 8.10 summarises the
demographic information of the trainee assessor sample population.
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Table 8.10: Demographic Information — Trainee Assessors

Sector Catholic Independent Government
EC / Primary 9 0 5
Primary + Secondary 0 4 2
Secondary 2 6 3
ACT TQl 1 1 1
CEO/ETD 1 0 2
TOTAL (n=37) 13 11 13

8.4 Certification Pilot Organisation

The organisation of the Certification Pilot involved the coordination of procedural and
research components, which were often interconnected (see Table 8.11). Attention to the
interpersonal domain was essential to support both of these components. The ACT TQl
attended to the interpersonal domain by ensuring that all stakeholders were informed about
the nature of the pilot and its progress. This was achieved through regular email contact and
information sessions that often included social dimension.

The major components of the Certification Pilot were two Training Days, a two-day Assessor
Workshop, Site Visits, and Evaluation and Reflection meetings. The Training Days were
collaboratively designed and delivered by the ACT TQl Pilot team, the AITSL Certification
team and the SiIMERR research team. The Training Days were attended by applicants and
trainee assessors, who undertook many sessions together, although the groups were
sometimes separated for role-specific sessions. The Training Days:

e situated Certification within the political agenda vis-a-vis key policy documents such
as the Melbourne Declaration on Educational Goals for Young Australians (MCEETYA,
2008) and the National Partnership Agreement on Improving Teacher Quality
(COAG, 2008);

e included detailed examination of the Australian Professional Standards for Teachers
(AITSL, 2011), which enabled applicants to gain a thorough understanding of the
differences between Career Stages; and

e included detailed examination of Certification of Highly Accomplished and Lead
Teachers in Australia (AITSL, 2012), which enabled participants to gain thorough
knowledge of the Certification process and the roles and responsibilities of key
personnel.

The Training Days included direct input from the ACT TQl Certification Pilot team, AITSL
Certification team and SIMERR Research team, as well as numerous interactive sessions that
enabled participants to hone their understanding through active engagement with each
other.

The two consecutive Assessor Training Days occurred after applicants had submitted
Collections of Evidence in Stage 1 of the Certification process. The assessors had had the
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Collections of Evidence that they were to assess for approximately two weeks, which
enabled them to familiarise themselves with the organisation and content of the Collections
of Evidence prior to the Assessor Workshops. The Assessor Workshops provided the trainee
assessors with information and templates to assist in the assessment of Collections of
Evidence (Appendices 10.6.6.1-10.6.6.6), the conduct of site visits and the composition of
Feedback Reports (Appendices 10.6.6.7 & 10.6.6.8). Most of the time, however, was
devoted to the assessment of the Collections of Evidence by the teamed assessors. An
Expert Panel comprising members of the ACT TQI Certification Pilot Team, AITSL Certification
team and SiMERR Research team was convened. The Expert Panel was available to teamed
assessors who were unable to resolve issues relating to the assessment of Collections of
Evidence.

Assessors of successful Stage 1 applications then proceeded to conduct the site visit
associated with Stage 2 of the Certification process. The assessors were shadowed by a
member of either the ACT TQJ Certification Pilot Team, AITSL Certification team or SIMERR
Research team.

Table 8.11: Timeline for applicants and assessors

Date Activity Participants Duration

27/06/12 Welcome and Certification Pilot Applicants & Assessors  4.45pm — 6.00pm

Launch
28/06/12 Training Day 1 Applicants & Assessors ~ 9.00am-5.00pm
02/08/12 Optional update on progress Applicants & Assessors  4.00pm-5.00pm
29/08/12 Training Day 2 Applicants & Assessors  8.30am-4.30pm

15/10/12 Applicants submit applications Applicants only
by COB

16/10/12 Assessors collect applications for Assessors only

assessment
24/10/12 Assessor Workshop Assessors only 8.30am-4.30pm
25/10/12 Assessor Workshop Assessors only 8.30am-4.30pm
29/10/12 Site visits Applicants, Assessors
- and Principals of
2/11/12 Applicants
8/11/12  TAQl contact Assessors only

16/11/12 Assessor submit reports to TQI Assessors only
3/12/12  Wrap up and celebration Applicants, Assessors 4.15pm onwards

and Principals of
Applicants
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Given the collaborative, participatory nature of the Certification Pilot, the ACT TQl
Certification Pilot Team, AITSL Certification team and SIMERR Research team met after each
major component of the Certification Pilot. The purposes of the meetings were to reflect
upon key components of the Certification Pilot, to plan and design future components of the
Pilot and to implement other quality assurance strategies as required. In relation to the
latter, the ACT TQl Certification Pilot Team, AITSL Certification team and SIMERR Research
team collaboratively moderated Feedback and Final Reports prepared by the trainee
assessors.

8.5 Data and Analyses

The design and conduct of the two Training Days and the Assessor Training sessions
incorporated opportunities for data collection and analysis. Further data analysis occurred in
meetings with the AITSL Certification Team, the SIMERR research team and the ACT TQl
Certification Pilot team members. The following sections present interpretive commentary
concerning data collected (i) at selected activities on Training Day 1, the Assessor Training
Days and the AITL-SIMERR-TQI report moderation meeting and (ii) through interviews with
applicants who withdrew from the Certification pilot, and surveys of applicants and
Principals/delegates.

8.5.1 Training Day 1

Training Day 1 occurred at the beginning of the Certification Pilot, 28" June 2012,
immediately after the Welcome and Certification Pilot Launch. The first Training Day:
situated national Certification within the National Partnership Agreement on Improving
Teacher Quality (COAG, 2008); examined the Highly Accomplished and Lead Career Stages in
detail (AITSL, 2011); introduced AITSL resources such as lllustrations of Practice; outlined the
Certification process (AITSL, 2012); and outlined the key elements and timeline of the
Certification Pilot.

Training Day 1 contained four interactive activities (Table 8.12). Some activities involved all
participants together and others were undertaken by Certification applicants and trainee
assessors separately. Data were collected from Activities 3 and 4. Activity 3 involved the
identification of types of evidence that could be used to evidence the Descriptors for all
Standards for both Career Stages (Appendix 10.6.9). Activity 4 investigated issues and
support identified by applicants applying for Certification and assessors. The following
section presents interpretive commentary relating to Activity 4.
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Table 8.12: Structure of Training Day 1

9.00am Introduction and welcome
Acknowledgement of Country
ACT context
The ACT Pilot of Certification against the Australian Professional Standards for
Teachers — Highly Accomplished and Lead Teacher
9.20am Certification

e purpose & outcomes
o features & Career Stages

The Certification Pilot — purpose & process

Research context — research questions

10.00am The Australian Professional Standards for Teachers Animation
10.10am Highly Accomplished and Lead Standards
Activity 1

11.00am —11.30am Morning Tea

11.30am — 1.00pm Illustrations of Practice
Activity 2

1.00pm — 1.45pm Lunch

1.45pm — 2.30pm Applicants

1. thinking about your evidence at your Career Stage

Activity 3 (Collected on the day)

2.30pm -3.30pm Issues and Support
Activity 4 (Collected on the day)

3.30pm — 3.45pm Afternoon Tea
3.45pm — 4.15pm Report back
4.15pm — 4.50pm Wrap up

Next steps, key dates

8.5.1.1 A Summary of Commentary for Activity 4, Training Day 1
Activity 4: Two Issues (Submitted by Highly Accomplished Career Stage applicants)

Participants were asked to identify two particular issues that had arisen for them during the
workshop. Comments provided were grouped within six Categories:
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evidence;

format;

time;

support and feedback;
Critical Reflection; and
Process Guidelines

ok wnNRE

1. Within the Evidence category, four separate aspects were identified and these
related to:

i. documenting and organising evidence;

ii. the quantity of evidence;

iii. identifying evidence that represented specific Standards/Descriptors; and
iv. making judgements about evidence.

The questions raised in each of these aspects have implications for each of the main
stakeholders, namely AITSL, ACT TQl, SIMERR and participants. Firstly, by addressing
considerations raised in the first two, such as (i) “Should evidence be dated?” and (ii)
“Supplying or having enough evidence”, process guidelines can be developed that will
document the development of the Certification process through ACT TQl and which will
inform AITSL’s further work in this area.

Secondly, questions raised in aspects (iii) and (iv) had the potential to form the structure of
follow-up work with participants, i.e., the next workshop scheduled for 29" August. For
example, comments, such as, “How do | select powerful, effective evidence pieces that will
ensure that Standards are fully met?” or “Evidence for ‘supporting each other” could be
addressed if participants had the opportunity to explore evidence by sharing ideas with
others and by drawing on the respective perspectives of AITSL, ACT TQl and SiMERR.

2. Within the Format category, the main issue raised related to electronic versus hard
copy submission of evidence — and whether or not a mixture of both was possible.
Additional requests for confirming “pieces or ... a nice collection” and a template suggest
that on overall style ruling needs to be provided.

3. Within the Time category, two separate aspects were identified and these related
to:

i. the actual time frame during which evidence is gathered, given the associated
complexities; and
ii. the timelines and key dates associated with evidence collection.

In terms of ongoing planning and advice that can be provided to current and future
applicants, item (ii) becomes a key planning tool. Provision of a timeline can prompt a task
analysis of the Certification process so that applicants can develop a management plan that
accommodates aspects such as:

e completion of Standards audit;
e identification of evidence; and
e establish filing protocol.
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4, Within the Support and Feedback category, participants highlighted the importance
of working together to ‘support’ each other through the process. One comment formalised
the support by asking whether or not a mentor would be assigned to an applicant to answer
ongoing questions about compiling evidence.

5. Within the Critical Reflection category, the main point raised related to how to turn
“intangible things into evidence or finding evidence”. This sounds like an important point,
although some further qualification is needed and it may form the basis of discussion at the
next participant workshop. Does the statement mean “/ know what | do well, | just can’t
identify the best evidence,” or “I don’t really understand or meet Descriptor XXXX and so
what are the implications for evidence collection?” Either way, participants may need to
explore this area.

An additional point related to the choice of Career Stage for engaging with the Certification
process. This point has implications for how participants undertake a ‘self-audit’ prior to
applying for Certification.

6. Within the Process Guidelines category, the main point raised related to assessors
and the guidelines associated with their role, e.g., meeting them, provision of feedback,
matching with applicant, and expectations. These issues have the potential to inform the
‘training’ of assessors at subsequent workshops and the preparation of any support
materials for assessors.

An additional point raised related to whether or not an applicant could change the Career
Level focus of their application once the process had started.

Activity 4: Two Issues (Submitted by Lead Career Stage applicants)

Participants were asked to identify two particular issues that had arisen for them during the
workshop. Comments provided were grouped within five Categories:

assessors;
evidence;

opportunity;

support and feedback; and
time.
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1. Within the Assessors category, one aspect raised by participants related to the
‘mindset’ of assessors. In particular, participants drew attention to the differing expectations
between applicants and assessors that might arise due to different information provided in
the workshop settings. Participants also focused on leadership attributes as another area
where differing expectations might lead to an ‘unrealistic’ view of evidence submitted.

2. Within the Evidence category, participants referred to two issues, namely
practicalities and guideline clarification. The first of these highlighted important planning
considerations around the submission of sufficient evidence to represent teaching practice
undertaken or to address all Focus Areas for the Career Stage. Representative comments
included “Evidencing things | have done in the last 2 years that | don’t have
paperwork/evidence for?” and “... though | have evidence at the Lead level, | am worried that
may not be able to evidence all Focus Areas, e.g., ICT.”
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The main point of clarification raised by participants concerned the Lead initiative. In
particular, whether or not the initiative was (i) included in or additional to the Collection of
Evidence, or (ii) the scope of the initiative — School-wide, Department-wide or Year-wide.
The second of these aspects of the Lead initiative was referred to most frequently.

3. Within the Opportunity category, a number of contextual issues were raised that
were perceived to have an impact on a Lead application. These contextual issues included
those that were related directly to the Standards and encompassed Focus Areas, such as
Focus Areas 1.4, 1.5 and 1.6 — ATSI students and students with disability. In addition, school-
based considerations were also identified that could impact on an application, and these
included: (i) the capacity of a new Principal within the school to act as a referee, (ii) a school
structure which limited opportunities for demonstrating Lead attributes, and (iii)
maintaining the distinction between a Lead teacher and a member of the school Executive.

4, Within the Support and Feedback category, participants highlighted the need for
some specific ongoing planning advice. Support was identified in terms of the equivalent of a
‘case manager’ who might contribute to reflective discussions. Specific feedback suggested
that would facilitate planning included advice on whether or not evidence to be submitted
was appropriate to the Career Stage prior to committing to Certification at that Career
Stage.

5. Within the Time category, participants made reference to the lack of release time to
compile, collate and document evidence. In addition to these procedural aspects of the
Collection of Evidence, reflection on practice against the Standards and annotation of
evidence were also acknowledged as areas that would require an expenditure of time.

Activity 4: Two Issues (Submitted by Assessor participants)

Participants were asked to identify two particular issues that had arisen for them during the
workshop. Comments provided were grouped within five Categories:

authenticity;

evidence;

feedback;

moderation and consistency; and
process guidelines.
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1. Within the Authenticity category, participants raised considerations that were linked
to making judgements, e.g., when comparing evidence provided for Certification, which
might be more representative of the applicants’ practice, with a single observation of
classroom practice, which can be a contrived situation. In the case of documentation and
practice not matching, implications identified included the extent to which assessors would
need to question an applicant about their evidence, and the structure and content of
conversations that would be needed with an applicant’s referees and colleagues.

2. Within the Evidence category, the relatively small number of comments made
reference to practicalities of the Certification process, such as, whether on nor not an
assessor would be able to access all necessary electronic files submitted as part of an
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application. An additional aspect of evidence related to terminology of Descriptors, with
some assessors questioning how an applicant might demonstrate “model exemplary ethical
behaviour” (AITSL, 2011, p. 19) or “exercise informed judgments” (AITSL, 2011, p.19).

3. Within the Feedback category, applicants acknowledged a reversible dimension,
namely feedback provided to applicants and feedback received by assessors. Practicalities of
providing feedback were raised mainly around the need for consistency both in its format
and delivery. The feedback that assessor participants regarded as important related to
knowing whether or not they could develop a clear picture of what it was that they were
looking for in an application. Establishing a network of other assessors for discussions or
engaging in mentoring/moderation processes were identified as avenues for feedback.

4, Within the Moderation and Consistency category, three considerations were evident
in the commentary of participants. The first of these related to differing ‘mind sets’ that
assessors might take with them into the Certification process. Manifestations of these
individual perspectives included differing expectations across jurisdictions concerning the
nature of Lead Career Stage evidence, having a pre-conceived notion of what ‘effective
evidence’ looks like, or comparing applicant evidence against an assessor’s professional
practice and context. Achieving consensus was the focus of a second group of comments.
Specifically, participants identified areas where they considered that a shared view was
important. These areas included:

e understanding of the Standards and Descriptors;
e language used in feedback;

e observation guidelines;

e how critical to be; and

e making on-balance judgements.

Related to achieving consensus, a third group of comments identified particular language in
the Standards that could lead to multiple interpretations by assessors, e.g., terminology,
such as, “ethical behaviour” (Lead Descriptor, 7.1). Other instances included “comprehensive
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range”, “manage”, “support” and “professional discussions”.

5. Within the Process Guidelines category, participants made reference to a range of
protocols and pro-formas that would support the Certification process for both applicants
and assessors. Included in the list of suggestions were: the roles and responsibilities of the
two assessors; taping conversations and/or videoing lessons during site visits; pairing
assessors from different jurisdictions; referee reports; advising potential applicants; and
mapping documents and/or templates for applicants.

8.5.1.2 Training Day 1 Participant Survey

An online survey (Appendix 10.6.8.1) containing 10 questions was developed and
administered by the AITSL Certification Team. The Principal aims of the survey were to
evaluate Training Day 1 and elicit future training needs. The survey was completed by 20
(57%) applicants and 23 (62%) assessors (Survey Question 1).

The respondents evaluated all of the sessions highly (Survey Question 2). One respondent
commented that “all sessions were helpful” and another elaborated that s/he found all of
the sessions “equally useful as they all helped add to the contextual knowledge and
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practical understanding”. Several respondents also commented on the value of the cross-
sectoral approach, e.g., “Working cross sectorally was a huge benefit”.

The participants also evaluated the whole day positively, e.g. one participant commented, “/
thought the day was extremely worthwhile and | thought all sessions were helpful”. Another
commented that “The day ran smoothly and was engaging”. When asked to offer
constructive feedback to increase the impact of the day (Survey Question 3), several
respondents indicated that they would not change anything, e.g., Nothing- | think the day
gave us a good broad brush understanding of the whole process which is what was needed”
and “Nothing. | thought it was a great start”.

Notwithstanding the overwhelmingly positive evaluation of Training Day 1, some
participants did offer constructive feedback to increase the impact of the day. The most
frequently mentioned suggestion concerned the opportunity to view, discuss and evaluate
more examples of evidence, especially to “see concrete evidence that addresses more than
one standard”, and “how much information is needed”. The participants also expressed
desire to see “exemplars”.

Respondents also indicated that they were having difficulty visualising how the various
elements of a Collection of Evidence could be organised, which suggests that they would
appreciate coverage of this aspect in the next training day. Comments that exemplified this
included:

I'm still working our’” HOW exactly to organise my information into 6 to 10 pieces of
‘evidence'. | know that | have several pieces of evidence to cover every standard, and |
have cross checked everything, but I'm still confused as to how to lay it out and put it
together!

How to condense evidence into one portfolio

Other constructive feedback that was offered included “Breaking down of Descriptors at
both career stages to ensure consistency” and the opportunity for teamwork with
participants teaching the same level, e.g., “As a primary teacher, brainstorming ideas with a
college teacher was no help to me”.

When asked to gauge their level of understanding of the requirements of the Certification
Pilot following Training Day 1 (Survey Question 4), most respondents (69%) indicated that
their understanding had improved, but that they still had some questions. These
respondents anticipated that their understanding would increase as the Pilot progressed,
e.g., “Most of my questions will be answered as we go along | think” and “It gave me a lot

’ Please Note: In order to respect the voice of the participants and to provide authentic data,
guotations have not been edited. They may, therefore, contain typographical errors, etc.
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to think about and it's great that we have the extra casual afternoon meeting on August 2 to
ask further questions”. The remaining respondents (31%) indicated that Training Day 1 had
improved their understanding ‘extremely well’. The respondents, as a whole, also took the
opportunity to raise specific concerns, namely moderation, on-balance judgement and
indirect evidence.

The majority of respondents (55.8%) indicated that the training had ‘somewhat prepared’
them for the decision-making process related to either gathering or assessing evidence
(Survey Question 5); 32.6 % indicated that the training had ‘well prepared’ them and 11.6%
indicated that the training had ‘extremely well prepared’ them.

The survey responses for Question 6 suggest some misunderstanding. When asked
whether the training day had provided them with sufficient examples of using the then
National Professional Standards for Teachers to guide the evidence they would present, 42
respondents answered the question. However, the question applies only to applicants, i.e.
to 20 of the respondents. Nevertheless, 6 respondents (14.3%) indicated that they had an
‘excellent understanding’ of how to relate their evidence to the Standards; 29 respondents
(69%) indicated that they understood ‘to a degree’ and that they needed to consider the
Standards in more detail; and 7 respondents (16.7%) indicated that they were ‘a little
confused’, but that they would review their work and ask further questions.

Question 7 sought to identify individuals and/or organisations that the participants had
consulted when they began thinking about preparing evidence to support their Certification
application or the process of assessing applications. Some respondents indicated that they
had contacted more than one individual and/or organisation. Respondents indicated that
they had contacted the ACT TQl (n=11), AITSL (n=4), their Principal (n=12), members of the
school leadership team (n=12) and other (n=8). In the ‘Other’ category, respondents
specified that they had consulted employers, other assessors and attendees at a conference.
Two participants indicated that they had not consulted any individuals or groups.

Question 8 was two-fold and it was used to elicit information for future planning.
Participants were asked (i) whether they still had questions about the Certification Pilot and
(i) to specify aspects that would be beneficial in the next training day. Only one response
addressed the first sub-question and it indicated that the respondent did not have any
further questions about the pilot. The remaining 28 comments indicated that the
respondents had further questions concerning workplace and industrial issues, evidence and
the organisation of Collections of Evidence.

In relation to workplace and industrial issues, one respondent wrote:

If we do become certified, what will this mean in terms of our positions in our schools?
Apart from the one off payment a year later, does a raise in salary occur? Are
principles keen to develop school positions or is certification meant to be a title?

More than 60% of the responses, however, raised questions concerning evidence. Some
respondents indicated that they did not document all aspects of their practice and that they
were concerned, therefore, that they would be unable evidence all of the Standards,
particularly working with colleagues and ASTI students, e.g.:
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What if I cannot find firm evidence of each standard? | am sure as teachers we cover
most standards but trying to find evidence to prove it is more difficult.

How else can | present evidence when | don't have written copies of conversations etc?

How to demonstrate some standards such as those relating to how we assist other
teachers - this is often not recorded or has only unclear evidence such as resulting
work but not explicit documentation. The ATSI standards are also hard to quantify as
the classwork is often the same but approach or individual attention different

The third comment is particularly noteworthy because it implicitly addresses the issue of
relevant evidence and demonstrates an understanding that a product does not and cannot
evidence a process. Questions/comments related to the amount of evidence was another
recurring theme. One participant, for example, questioned how s/he would be “able to cover
all the Descriptors of the standards in only 6-10 pieces of evidence” and another
contemplated the implications of the requirement to evidence each Standard with at least
two pieces of evidence:

| know we have to cover each standard twice but what constitutes 'cover' - if | have a
piece of evidence that addresses 2 Descriptors and then another piece that addresses
the rest of the Descriptors in that standard is that sufficient? Is my evidence enough?

The comments concerning evidence reflected perspectives from applicants. Comments
pertaining to assessors’ work addressed matters including moderation and professional
conversations, e.g.:

Mainly about the moderation and evaluation process....should the first evaluation be a
blind review with a blind moderation prior to deciding whether the candidate proceeds
to stage 2? (Ellipsis in the original)

Common practise for class observations - what to look for and the language of
conversations.

When asked whether the materials provided at the training assisted the participants in the
next step in the Certification process, as either an applicant or assessor (Survey Question 9),
26 (61.9%) participants indicated that the resources were ‘valuable’; 15 (35.7%) respondents
indicated that the resources assisted them ‘somewhat’, but that they ‘needed more
guidance’; and 1 (2.4%) respondent indicated that the resources were ‘not useful’.

When asked how well the training day improved their knowledge of the Certification of
Highly Accomplished and Lead teachers (Survey Question 10), 19 (44.2%) respondents
indicated that the training day improved their knowledge ‘extremely well’ and 24 (55.8%)
indicated that the training day improved their knowledge, but that they still had some
questions.

8.5.1.3 Reflection and Evaluation

The participatory, action-orientated research methodology (Kemmis & McTaggart, 2005)
resulted in collaborative evaluation and reflection being undertaken following key events in
the Certification Pilot’s design. The evaluation and reflection undertaken by the participants,
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the ACT TQl Pilot team, the SIMERR research team and AITSL Certification team was used to
inform the production of Frequently Asked Question Fact Sheets. The following have been
included in Appendix 10.6.

e FAQThemes from Training Day 1 — Highly Accomplished (Appendix 10.6.7.1)
e FAQ Themes from Training Day 1 — Lead (Appendix 10.6.7.2)
e FAQ Themes from Training Day 1 — Assessors (Appendix 10.6.7.3)

8.5.2 Training Day 2

Training Day 2 occurred mid-way the Certification Pilot, 29" August 2012. Highly
Accomplished and Lead teacher applicants focused on refining the content and structure of
the Collection of Evidence, planning for its submission, and the site visit. Assessor
participants considered the support materials and guidelines that would enhance the
Assessor roles and responsibilities. Some activities involved all participants together and
others were undertaken by Certification applicants and trainee assessors separately, as
indicated in Table 8.13.

As part of the evaluation for Training Day 2, participants were provided with three questions
seeking their feedback about either the Collection of Evidence or the Assessor role. This
section presents an overview of participant reflections elicited by these questions for each
group of participants.

Table 8.13: Structure of Training Day 2

Teacher Applicants Assessor Participants

9.00am —9.30 am Welcome
Outline of the Training Day

Compiling Evidence:
. Understanding the process
. Key terms and terminology

9.30am — 10.00 am Collection of Evidence practicalities:
Format; submission

What does it mean to be Highly
Accomplished or Lead?

10.00am —11.00 am  Reflections and sharing Focus Questions:
i What does an Assessor expect
to see in an application?
ii.  Who supports and advises
Assessors?

11.00am —11.30am Morning Tea

11.30am — 1.00pm Evidence: Evidence:
1. Examples
2. Developing Annotations
3. Collaboration

1. Key questions, challenges and
global perspective

2. Example for reflection

Moderation and consistency

4.  Attributes of an Assessor —
being an ‘ambassador’

¥
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1.00pm — 2.00pm Lunch

2.00pm — 2.45pm 1. Roles and responsibilities during 2 Prowdmg EISEI9E S
. 3. Note taking
classroom observation
4. Referees
2. Referee report .
5. Reporting
2.45pm - 3.30pm Site Visit planning Roles and responsibilities during

classroom observation

3.30pm —4.00pm Concluding remarks and reflections
Future dates

Highly Accomplished and Lead teacher applicant questions:

1. How have today’s sessions provided support to refine the preparation of you
Collection of Evidence?

2. What are the main aspects of your Collection of Evidence you will be working on
after today?

3. Who, or what, has guided the preparation of Annotations for your Collection of
Evidence?

Assessor participant questions:

1. How have today’s sessions supported the development of a shared understanding
about making consistent judgements?

2. What aspect(s) of your role as an Assessor will you be reflecting on (and rehearsing)
after today?

3. What knowledge and resources (both personal and other) does an Assessor need to
draw on?

The following section presents an overview of the feedback elicited by these questions for
each group of participants.

8.5.2.1 Participant Reflections for Training Day 2
Highly Accomplished Teacher Applicants
1. Refining a Collection of Evidence

Participants made reference to two particular aspects of the Collection of Evidence in their
feedback and these were format and Annotations. When discussing the format, most
applicants indicated that they had gained a clearer idea of what a Collection of Evidence
might look like and some commented on the implications for presentation that were raised
by requirements, such as, the need to provide five copies. The need for further guidance
about structure and content was also raised. Participants acknowledged that the
preparation of Annotations was a priority but they expressed differing confidence levels in
their development.

Possibly changing presentation method due to submitting 5 copies.

... keeping it simple; not making it too huge
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Knowing that annotations are key.
Still unsure about how to annotate.

Other aspects that were addressed in participants’ feedback included: the value of
discussions with other participants; the flowcharts and checklists provided; and the
importance of including references to student learning outcomes.

2. Collection of Evidence focus following Training Day 2

The focus of attention that participants consistently referred to was the preparation of
Annotations. In particular, they acknowledge the need for clarity, relevance, and explicit
links to student learning outcomes.

The annotations to show the links to standards and make sure they are explicit.
Annotations — a lot of difficulty around providing evidence of student outcomes.
ANNOTATIONS — making them clear, relevant and logical. Showing the links.

Other aspects that were addressed in participants’ feedback included: particular
components of the Certification process, such as, nominating referees or preparing the
reflection statement; and the review of evidence to ensure that all Descriptors were
evidenced.

3. Guidance in the preparation of Annotations

The majority of participants indicated that they drew on their own professional experience
and personal judgements in the preparation of Annotations.

I have guided my preparation based on my knowledge of programs / things | have had
a major influence on developing / improving successfully.

My own judgement.
Nobody really — I’'m working it out as | go.

Some participants did make reference to discussions with colleagues and networking with
other applicants. Additional aspects of support that were addressed in participants’
feedback included: continued reflection on the Standards; and the use of available resources
that included examples of practice on the AITSL website.

Lead Teacher Applicants
1. Refining a Collection of Evidence

Lead Teacher applicants also made reference to two particular aspects of the Collection of
Evidence in their feedback, namely format and Annotations.

Better understanding of the process and what is required to be collected.
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5 copies!!! — this will definitely affect how | present my evidence.

They have allowed me to place more emphasis on the way | annotate my evidence. |
know my evidence is high quality and links to the Standards but | need to explicitly
show this to my assessors through my annotation.

Other aspects that were addressed in participants’ feedback included: the importance of
discussion with colleagues and other participants; and the clarification of expectations
associated with the overall Certification process.

2. Collection of Evidence focus following Training Day 2

Annotations and format emerged as the main areas of attention for participants following
the Training Day.

Careful and thorough annotations.
Annotating in depth aligned to the Standards.

Annotations and putting it together so it is functional, easy to follow collection of
evidence.

Annotating the evidence and putting the collection of evidence in a logical way that
can easily be interpreted by my assessors.

Other aspects that were addressed in participants’ feedback included: particular
components of the Collection, such as the reflection statement; on-going review of
alignment of evidence with the Standards; and the importance of including references to
student learning outcomes.

3. Guidance in the preparation of Annotations

Lead Teacher applicants acknowledged two areas of support that they drew on for the
preparation of Annotations: available resources, such as the Standards document and
Training Day materials; and professional experience and personal judgments.

The guides given today will be a big help and information on what is required across
the publications etc.

Standards, reflections and the information clearly contained/provided in today’s
package.

My experience, knowledge and work created. | draw upon tow different careers and
working both nationally and internationally as a teacher.

Assessors Participants
1. Developing shared understandings

Assessors made reference to the importance of professional dialogue with colleagues across
sectors as the most important element in developing shared understandings about the
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Certification process, their role in the process, and clarity of evidence. Some also
acknowledged that there were areas requiring further clarification.

Good chance for discussion. Excellent to get to know other assessors and begin the
discussion about how we will work through the process.

The importance of ‘re-discussion’ to gain an insight into the thinking of other assessor.
It was very good to have the time to discuss professional consistent judgement.
Through group discussion we have a much better understanding of our role.

The day has been very beneficial in many ways — further clarifying a complex and
important role.

But still there are so many unknowns — the need for clearer ideas of exactly what we
are looking for in evidence in the collection of evidence with annotations.

2. Reflections on the Assessor role following Training Day 2

The majority of comments from participants related to gaining a deeper knowledge of the
Standards and considering what evidence would look like at each Career Stage.

Really know the Standards.
Continuing to familiarise (know them backwards) myself with the standards.
Being really familiar with what each descriptor should look like.

Looking carefully @ the standards and thinking about what type of evidence | would
be looking for.

Other aspects that were addressed in participants’ feedback included: organising the
workload; and preparing for particular elements of the process, namely, the lesson
observation, the criteria for making judgements, how to conduct an interview, and providing
feedback, i.e., report preparation.

3. Assessor knowledge and resources

The majority of participants indicated that they would be drawing on their own professional
experience and understanding of current relevant documents or frameworks to support
their role as an Assessor.

Personal practice as a classroom observer.

Knowledge of practice and pedagogical skill, mentoring / coaching skills, procedural
fairness, knowledge of the standards, background in professional learning.

Knowledge about how to feedback to applicants using evidence and data.
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| will draw on QT
Understanding of the Standards

Other aspects that were addressed in participants’ role-supportive feedback included:
personal attributes that assessors felt were integral to the role, such as, flexibility,
impartiality and objectivity; collaboration with colleagues from within their own school
contexts and outside organisations, i.e., ACT TQl and AITSL; and a thorough understanding of
the requirements of particular Certification elements, notably report writing and providing
feedback.

By way of summarising the priorities for teacher applicants and assessor participants mid-
way during the project, their priorities encompassed:

The format of a Collection of Evidence

The clarity with which an Annotation aligns professional practice and the Standards
The basis of decision-making

The importance of collaboration with colleagues

A deep understanding of relevant documents and processes

vk wN e

8.5.3 Assessor Training Days

The Assessor Training Days were conducted on 24-25" October 2012, ten days after the
assessors had collected the Collections of Evidence that they were to assess. This enabled
the assessors to become familiar with the Collections of Evidence that they were to assess
prior to the Assessor Training Days.

The Assessor Training Days consisted of sessions in which assessors were introduced to, and
provided with, templates and other documents to support them in the assessment of the
Collections of Evidence. The use of some templates was optional, whereas others were
mandatory. Specifically, the assessors were introduced to and provided with the:

e Certification Assessment and Reporting Flowchart (Appendix 10.6.4.2);

e mandatory Coversheet on which assessors were to indicate whether a Collection of
Evidence contained all the required elements (Appendix 10.6.6.1); and

e mandatory Feedback templates for Highly Accomplished and Lead Applicants
(Appendices 10.6.6.7 & 10.6.6.8).

The Assessor Training Days were principally devoted, however, to the assessment of the
Collections of Evidence. Assessors worked with their co-assessors to assess the Collections of
Evidence. An ‘Expert Panel’, comprising members from the AITSL Certification team, the ACT
TQl Pilot team and the SIMERR research team, was convened. Assessors consulted the
Expert Panel when faced with queries or concerns that they could not resolve. Thus, the
matters raised with the Expert Panel were problematic. Assessors accessed expert advice if
required. Commentary from interviews with the expert panel was documented for analysis.

Four recurring themes were identified within the queries and concerns that assessors
brought to the Expert Panel:

1. annotations;
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2. evidence;
3. referees; and
4. lead Initiative.

Annotations

Two separate concerns were identified within the Annotations category: number and
quality. In relation to number, two different concerns were presented: absence of
annotations and large numbers of Descriptors being claimed in annotations. In relation to
the absence of annotations, assessors sought explicit advice concerning whether they were
expected to find links between applicants’ evidence and the Descriptors. This led the
assessors to raise issues such as the responsibilities of applicants versus assessors and
reasonableness concerning assessors’ time.

Issues related to quality concerned correspondence between evidence and the Descriptors.
In many instances assessors claimed that correspondence was not explicit or detailed. In
some instances the quality was variable within a single Collection of Evidence. In one case
annotations were sometimes not provided, sometimes they consisted of one sentence
written in pencil on the back of pieces of evidence and annotations were not linked to the
Descriptors.

Assessors also queried the number of Descriptors that applicants specified in annotations.
There were repeated instances in which applicants claimed, through their annotations, that
single pieces of evidence demonstrated 20+ Descriptors. Sometimes applicants claimed that
single pieces of evidence demonstrated every Descriptor. Assessors commented that in such
cases the links were often tenuous or at best peripheral. Assessors commented that the
practice of assigning large numbers of Descriptors to single pieces of evidence weakened the
case being presented.

Evidence

Some of the concerns relating to Evidence have been addressed in the Annotations section
above, e.g. when applicants claimed that evidence related to numerous, sometimes all,
Descriptors. There were also similar concerns that related to the number of pieces of
evidence submitted by applicants. In some instances, assessors regarded the number of
pieces of evidence as being excessive, e.g. one Collection of Evidence contained 60 pieces of
evidence, which resulted in the issue of reasonableness being raised again in relation to the
time that assessors should spend assessing Collections of Evidence. Concerns were also
expressed when few pieces of evidence were submitted, especially when the assessors
perceived an over-reliance on particular pieces of evidence.

Assessors also raised queries and concerns about the nature of evidence. Assessors queried,
for example, whether Referee Reports could be regarded as evidence. They also queried
how certain aspects of the Standards, e.g. ethical practice, could be evidenced. They also
expressed concern about highly specialised pieces of evidence. Assessors who were
assessing a Collection of Evidence from a teacher of Chinese raised this concern. Many of the
pieces of evidence were in Chinese and the assessors expressed concern about their lack of
capacity to evaluate them. Assessors also raised concern when they thought that applicants’
claims were not substantiated by the evidence.
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Referee Reports

Concerns arising from Referee Reports were raised frequently, however, it was that same
concern that was expressed. Assessors were concerned when Referee Reports did not
support Applicants’ claims and they sought advice on how to proceed in that situation.

Lead Initiatives

Several concerns relating to Lead Initiatives involved attribution. Specifically, assessors
expressed concern when it was unclear whether applicants had led initiatives. This was
sometimes exacerbated by evidence of collaboration and by references to ‘we’ in
annotations. Thus, applicants did not always state explicitly the roles they had performed in
order to lead initiatives. Assessors also queried whether particular programs/projects
qualified as ‘initiatives’ as per the requirements stipulated in Certification of Highly
Accomplished and Lead Teachers in Australia (AITSL, 2012).

Overall, the assessors’ discussions with the Expert Panel indicated that applicants could
benefit from guidance concerning (i) how to make valid correspondence between pieces of
evidence and Descriptors explicit and (ii) the judicious selection of meaningful, relevant and
trustworthy evidence. The discussions also accentuated the need for consideration of
processes that can be implemented in schools to enable teachers to provide tangible, third
person documentation of their practice.

8.5.4 Feedback Moderation Meeting

The ACT TQI Certification Pilot team, the AITSL Certification team and the SIMERR research
team met to moderate all the Feedback templates (Appendices 10.6.6.14 & 10.6.6.8) that
the assessors had completed following the assessment of the Collections of Evidence and
interviews with Referees. Whilst guidelines for the completion of the Feedback templates
had been discussed at the Assessor Training Days, the completed Feedback templates
needed considerable editing. Figure 8.1 and Figure 8.2 illustrate an original section from a
Feedback report and editorial changes that were made, respectively. Edited templates were
returned to the assessors to check whether the edited versions adequately reflected the
meanings that they had intended to convey.
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Pre observation discussion

During this discussion We talked about some areas that had been asked for clarification
in the Stage One report. - discussed a ‘Family Celebration’ unit that she had taught
this year as well as activities and discussion on Ramadan an Eid that had occurred within
her small teaching group she takes. This indicated to me that she was working
effectively with Diverse Religious Backgrounds (1.3).

Although -'s current position has a heavy literacy base she pointed out that within
the last few years she had also been the Numeracy Coordinator and indeed, after we
looked through her evidence she had planned excursions and activities that involved
diverse mathematical strategies for child engagement (2.5).

- is using ICT in her small group teaching utilizing her own iPad to add interest and
stimulus to activities. Within the large classroom teaching situation, Cecilia Gordon
commented that “She was lucky to have - as a mentor” in regards to integrating the
IWB in her teaching strategies.(4.5)

Talking with -, she was able to confirm all the work she had completed with
Scaffolding Literacy (SL) in her small group teaching and her Stage One team. Indeed
- was able to demonstrate strategies and how she up skilled team members to
ensure that this new approach was being used to help the junior children.

Figure 8.1 First draft of a section of a report from assessors
# Pre observation and Professional discussion with the Applicant
+ this discussion, wpe talked about some areas jdentified from the Stage One report as a focus for the on
site visit. - discussed a ‘Family Celebration unit that she had taught this year as well as activities and
discussion o.’ Ramadan and mmat had?e{-uﬂ-eb-w-ﬂqﬁ' :ken place in her small teaching group shetakes,
n the discussion she articulated as spects of oy Hoctapaly wits
Diverse Religious Backgrounds (Focus Area 1.3).
Although -Srﬁﬂ-éf-i-’ olds the position of English as a Second Language or Dialect Teacher, fras-a-heavy
Htessey-base she pointed out that within the last few years she had also been the Numeracy Coordinator.
ﬂ—m-d-eed,—e—ﬂ-e-p—we—ee&ee—l—hfeutam Inspection of her evidence revealed shediad planned excursions
and activities that involved diverse mathematical strategies for ghild ctudent engagement (2.5).
is using ICT in her small group teaching, yjﬂuu hef—eaw- 1 jPad to add interest and stimulus to
activities. Within the ferge w > classroom teaching situation a colleague commented
that “She was lucky to have -—a: a mentor” jaregardste concerning the integration of the interactive
White Board in her teaching strategies, (4.5)
Iekm-:—wm-, outlined she—wasablote—cenfirmalthe work she had completed with Scaffolding
Literacy (SL) in her small group teaching group and ses the Stage One team. -a#eed--was also able to
demonstrate strategies that supported col M—m—w—ﬁﬂm—mto ensure that
this new approach was being used to ne#e—me—amef—fhdd-&en- pnefit students.
Figure 8.2 First edit of section from report
The moderation of Feedback templates indicated that more detailed guidelines were
required, especially concerning:

explicit incorporation of references to, and the language of, the Descriptors;
appropriate use of evaluative language; and
style, including the level of formality, tense, etc.
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8.5.5 Interviews with Applicants who withdrew

As noted previously, ten applicants withdrew from the Certification Pilot. They withdrew at
various times and for various reasons. Three of the applicants who withdrew agreed to be
interviewed, which enabled the documentation of rich contextual information concerning
the competing demands and priorities of personal life, teaching and Certification. The
interview questions are included in Appendix 10.6.10. The applicants who withdrew shared
their hopes and frustrations concerning their engagement with the pilot. The commentary
that follows is structured around the following themes that reflect the semi-structured
interview questions:

e motivation;

e reasons for withdrawal;

e positive outcomes from the pilot;

e future applications for Certification;
e advice for others;

e resources; and

e other.

Motivation

The three applicants who withdrew shared motivating factors that led them to apply for the
Certification Pilot. The motivating factors were diverse. Applicant 2 was motivated by a
single factor, whereas Applicants 1 and 3 were motivated by a range of factors. Applicant 2
attributed his/her motivation to a single belief: “I believe in the Standards”.

Applicant 1, however, specified two motivating factors: that Certification might enhance
career progression and a desire to stay up to date with current developments in education.
In relation to the former, s/he commented:

I’'m looking to move into a leadership role and | thought the Certification programme
would be a, a good way to, | suppose to consolidate my experience and my knowledge
and have it affirmed by the department and | thought it was just another step on the
way to, to promotion. (Applicant 1)

Applicant 3 identified numerous motivating factors, which included recognition and
acknowledgement of his/her practice at the Lead Career Stage, encouragement from the
executive team, the opportunity to reflect on his/her practice and his/her preference for
clearly defined work goals. In relation to the latter Applicant 3 stated:

I am somebody who likes to be able to have, maybe something that | can sort of have,
outlined in front of me and, and have sort of, some sort of documentation to say “Well
alright, that’s sort of where I’'m heading and that’s what I’m trying to get to”.

Reasons for withdrawal

Like the motivating factors, the reasons for withdrawal often involved multiple factors. The
overriding factor for Applicant 1 was the time required to prepare the Collection of
Evidence. Applicant 1 referred to time constraints throughout the entire interview. The
extended quote below has been compiled from statements made throughout the interview.
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It emphasises the amount of time that is required to plan and develop a Collection of
Evidence and conveys the applicant’s belief that time release from teaching ought to be
provided for teachers undertaking Certification.

There just wasn’t enough time for me to put the work together to the level and to the
quality that | wanted. So, to do with justice, | had to put in these hours and | really
couldn’t... | found that it was very demanding on time. That was the, that was the one
constraint ... We weren’t given time outside of our lessons to prepare anything ... We
just didn’t have the time given by the school to get together and actually consolidate
our portfolios and consolidate our discussion ... We’re enjoying it and actually wanted
to do it, but we, none of us could afford the time ... We all mentioned that if we’ve
been given a line off or it had been one period off during the week to actually
consolidate what we were doing, then | think we would have been, we would have
stuck with it, but the only time we had was our own time ... When we asked to be
released of our, of our subject areas, he [the Principal] said he just couldn’t give us the
time ... and that was, that was a bit desperate for all of us at one stage. We thought
“Just give us a bit of time”. (Applicant 1)

Applicant 2 shared multiple reasons. Firstly, Applicant 2 emphasised that s/he did not need
public affirmation and recognition of the calibre of his/her practice:

| don’t feel | need a certification; | think that | need to be satisfied. ... | would feel
satisfied within myself to be able to say to people, “Look, | meet these Standards”. |
know | don’t have a certification to back that up, ... but | don’t feel personally that |
need to have the certification.

Applicant 2 also prioritised the needs of his/her students above undertaking Certification
and raised the difficulty/disadvantage associated with teacher mobility:

The students, they’re my number one priority. ... It was taking my energy away from
my class so that was probably the other reason | started to withdraw from it.

| started in a new school this year and all of my evidence | gathered from the work that
I’'ve done at my other school and | know that when your going for a Lead, it’s, you need
to be seen as a leader and | felt like coming into a new school | wasn’t at that point. |
come into the school as a teacher, not an SLC, and | didn’t, | didn’t feel like the
management, like my executive team. | can, | felt like that they didn’t know what | was
capable of and | didn’t want to stand on their toes. | knew that | would be able to
continue with, with mentoring people or presenting or whatever, but | didn’t feel like |
kinda fit or gel with the school and | didn’t want to annoy them.

Applicant 3 also shared multiple factors that caused him/her to withdraw from the pilot,
including the difficulty/disadvantage that Principal mobility can pose to applicants. Applicant
3 shared “a lot of extenuating circumstances that, that came into play for my journey”,
including:

We suddenly had a new Principal. Now that Principal has no knowledge, prior
knowledge of, of where I’'m at and | can talk through the Standards with her and say
“This is what I’'ve done and this is what I’'ve done and this is what I’'ve done”. But, but
obviously for her or for him to feel comfortable, they, they would actually have the
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opportunity to see that evidence actually happening before they can put their hands
on their hearts and go “Yes”.

Applicant 3 also had a change of position in the school, moving from teaching to a leadership
role.

Positive outcomes from the Pilot

Despite withdrawing from the pilot, all three applicants reported positive outcomes from
their involvement. Two of the applicants specified that the cross-sectoral approach resulted
in positive outcomes, such as increased professional network and increased understanding
of the structures and processes in the different sectors, e.g.,

The positives were that | actually found it fantastic to actually get together with other
teachers. Because I've worked across every sector, | found it was really interesting to
bring us all together because each sector manages their teachers and their teaching
and learning programmes quite differently. So that was great. (Applicant 1)

I actually really enjoyed the opportunity that it gave me to broaden my network and |,
and | don’t just mean within the, the public school system. ...It was actually reaffirming
to have that opportunity to network with, with the Catholic and the private teacher
section, too. ...My personal gain was that, with that opportunity to, to network with,
with other people in the, in the public sector as well as the private and Catholic sector
too. To realise that actually, yes, we’re all going to be on the same boat in the end.
(Applicant 3)

Other positive outcomes that were reported included (i) an increased knowledge of the
Standards across the Career Stages, which had “given me more confidence to work with
beginning teachers” (Applicant 2) and (ii) “an affirmation for me that my philosophy on
education is quite concrete and aligned with where we’re going in education” (Applicant 3).

Future re-engagement with Certification

When asked whether they would re-apply for Certification in the future, the applicants’
responses were categorical. Applicants 1 and 3 indicated that would engage in the
Certification process in the future, whereas Applicant 2 was emphatic that s/he would not
re-apply: “l wouldn’t, no. | wouldn’t go for the Certification again.”

Advice for others

Only Applicant 2, who did not intend to re-apply for Certification in the future, offered
advice for future applicants. His/her advice concerned planning and preparation.

The advice that | would give to other people would be to read the Standards. Become
familiar with the Standards and think about if you want to go for that in the future.
Like if an individual wants to go for that in the future, then just keep all of your
evidence in one spot and have a look at when, when they’re writing. ... They need to
work on, gather evidence along the way to work towards going through Certification.
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Resources

When asked whether there were any resources that they considered to be essential to the
Certification process, Applicants 2 and 3 specified ‘time’.

The number one resource, | think, is time. (Applicant 2)
The practicality of having that time off class (Applicant 3)

Applicant 3 also specified the importance of “training people up” and support networks. In
relation to the latter, Applicant 3 provided a detailed overview of the types of support that
would benefit Certification applicants, e.g. advice/help lines and mentoring:

providing some sort of network where there are people that you can ring or, or speak
to face-to-face, just to have a look at something and go “Yes, you’re on the right lines.
That’s, that’s exactly what, what, what’s being looked for and being expected of you”,
to reassure you that your personal journey is, is on the right line, people to provide
that mentoring.

S/he then continued to outline a support system that was being introduced where s/he
worked:

What we’ve been doing is looking at ways how we can set up a support system within
the school for, for people next year and future years, who, who we would be
encouraging to take, take that journey, if they choose to do that so. | suppose that’s a
positive. ... We’re using my situation to set up some, some procedures and processes
we can put into place. We’re going to be able to give them the, the support they need
and, and time, | think, too. The support is in that time to, to get, get, gather the
evidence and, and obviously for next year’s group, they, they will automatically have a
little bit more information of what it needs to look like and, and how you could make
that journey easier.

Other

When asked whether there were any other matters that the applicants would like to
address, a range of matters were raised.

Applicant 1’s response conveyed a sense of futility. S/he had been motivated to apply for the
pilot because s/he thought it would enhance career progression into a leadership position. A
sense of futility was discerned in the statement: “we would be Certified ... but they were only
going to have so many leadership positions released next year or the year after”. S/he then
continued to discuss the reward payment for Certification: “That wasn’t in writing. The, the
incentive for the one off payment was not in writing so | suppose what we were also
challenging ‘[is] it really going to affect our career?” .

Applicant 2 presented the view that Certification was confronting and demanding.

It’s pinpointed a lot of holes in people’s teaching, that they weren’t addressing every
Descriptor and people were getting quite worried about that during the course [Pilot].
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There were a lot of youngies [sic] there who were very, very frightened and anxious
about what had to be done.

Finally Applicant 3 raised the topic of Principal training, “for the Principals to be trained up
into what exactly is, is expected from them and what they’re looking for”. S/he continued:

Had | had the support of my team leader and the Principal, getting them to, getting
their support and having them help me along, that probably would have made a
difference.

The rich, personal experiences that were shared by the applicants who had withdrawn
contain insights that can inform the processes and structures of schools and Certifying
Authorities.

8.5.6 Principal/Delegate Survey

As mentioned previously, the ACT TQl engaged school Principals in the Certification Pilot,
ensuring that they were well informed about the nature and progress of the Certification
Pilot. This was achieved by inviting Principals to attend key events, such as the launch and
wrap up celebration, and by email updates. The Principals were also invited to provide
feedback on the pilot by completing the online Principal / Delegate Survey (Appendix
10.6.8.2), which was developed and administered by the AITSL Certification Team at the
conclusion of the Certification Pilot.

The survey was completed by 13 respondents and the five Open Response questions each
received 2-7 comments. The low response rate prevents generalisations and
recommendations, but the responses that were offered still provide some insights into the
unique perspective of Principals/delegates, all of whom indicated that they received
sufficient detail about the Certification of Highly Accomplished and Lead Teacher’s process
(Survey Question 2).

The Principals/delegates were asked to comment on ‘further information that [they] would
have liked to receive to assist the teacher applicant or assessor from [their] school’ (Survey
Question 3). Six responses were received and they were varied. Two respondents indicated
that sufficient information was provided. Other respondents, however, indicated that they
would have liked to receive: “a specifically focused briefing package”, “models of letters of
reference, types of evidence and how best to map and annotate evidence to standards”,
information about moderation and notification about whether applicants had been
successful. The request for information about moderation was motivated by doubts about
an unsuccessful outcome for an applicant: “Moderation was the most difficult issue we
faced. It is difficult to know if our candidate who missed out was worthy of more as we may

have judged her too harshly”.

The Principals/delegates were asked to rate their ‘level of understanding of the
requirements for the Certification of Highly Accomplished and Lead Teachers’ (Survey
Question 4). Six respondents (46.2%) indicated that they had ‘a level of understanding of
requirements for all participants (Principals, applicant teachers, assessors) in the
Certification process’. Four respondents (30.8%) indicated that they had ‘a level of
understanding that relates to both the teacher and [their] involvement in the Certification
process’. Two respondents (15.2%) indicated that they had ‘a level of understanding that
relates only to [their] involvement in the Certification process’ and one respondent (7.7%)
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indicated that s/he had a ‘Low level understanding as [s/he] delegated the role to another
staff member’.

When asked whether they thought that ‘applicants [were] sufficiently informed to
undertake the Certification process’ (Survey Question 5), one respondent indicated that s/he
considered the applicants to be ‘extremely well informed’ (8.3%), nine respondents (75.0%)
indicated that they considered the applicants to be ‘well informed’, two respondents
(16.7%) indicated that they considered the applicants to be ‘somewhat informed but not to
an effective level’ and one respondent did not complete the question.

The Principals/delegates were also asked whether the process provided them with sufficient
information related to using the then National Professional Standards for Teachers to guide
their role in the Certification of teachers at their school (Survey Question 6). Five
respondents (38.5%) indicated that they had ‘an excellent understanding of how to relate a
teacher's evidence and classroom practice to the Standards’. The remaining eight (61.5%)
respondents indicated that the process provided them with sufficient information ‘to a
degree’ but that they needed ‘to consider the Standards in more detail’.

Six Principals/delegates commented on aspects of the on-site school observation visit,
(Survey Question 7). The responses were varied. One of the respondents affirmed the
importance of site visits and the associated classroom observation of applicants’ practice:
“the certification of teachers is not possible without observations, feedback and professional
discussions”. Another commented on the significant effect that unforseen circumstances had
had on a site visit: “There was a significant issue in the school - the untimely and sudden
death of a Year 12 student. This impacted on the whole process”. Other comments
questioned aspects of the Certification process per se, such as the involvement of only one
assessor in the site visit and raised moderation as a resultant issue.

When asked whether there had been any unanticipated or supplementary benefits from
their involvement in the Certification Pilot (Survey Question 8), five of the six
Principals/delegates who responded indicated that there had been benefits. One
respondent commented:

Yes, it has invigorated my belief in the profession of teaching and further raised the
status that | hold our classroom teachers in. It has given the school greater impetus in
implementing the school operating plan and by involving executive teachers in the
professional discussions has added to their leadership capacity.

Three other respondents reported increased understanding of the Standards as an
unanticipated or supplementary benefit and another reported increased knowledge
generally. The remaining respondent commented that s/he was not aware of any
unanticipated or supplementary benefits from involvement in the Certification Pilot.

Question 9 invited Principals/delegates to specify ‘recommendations or advice that [they]
would give to teachers considering Certification in the future’. Two respondents specified
time considerations:

The amount of work required is massive. Some of the best teachers have said that
their loyalties lie with doing the best they can for the students and they don't have the
time that is required to go through the application process.
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Be sure that you know what is expected and that you have spent considerable time
collecting your evidence.

Others commented on preparation and planning:
Be prepared
Prepare early.
Plan, consider the writing of annotations as a key activity to reflect understanding

Commence their evidence mapping early in the year and enter into a preliminary
professional discussion in semester one so that any areas of concern can be addressed.

Finally, another indicated that s/he was “Not sure | would recommend the process”.

Only two respondents responded to the final question, which invited the
Principals’/delegates’ views on ‘aspects of the process [that had] been difficult, challenging
and/or sensitive’, taking their school type into account. One respondent commented on the
difficulty faced when s/he did not feel that an applicant’s practice merited Certification.

We [were] not sure that our candidate should have progressed further and found it
difficult to be honest and open with [the] moderator when they are making
judgements about them.

The other respondent raised career trajectory and other issues for assessors.

Time frame and expectations on assessors as they already have a large workload, also
will they be given accreditation in the future as Lead teachers, they shouldn't be
discriminated against as APs for not being able to apply for lead, the Pilot Lead/HA
assessors should be given Lead status as acknowledgement of the trail blazing work
they did in the short time-frame

8.6 Additional Outputs

In addition to successfully training Certification applicants and assessors, and the successful
trial of the Certification process (AITSL, 20120) per se, additional outputs were produced.
The ACT TQl produced a large number of resources that can inform the work of certifying
authorities in other jurisdictions. The ACT TQl resources can be categorised into several
groups: Engagement; Administration; Pro-formas for applicants; Pro-formas for Assessors
and FAQs. There is some overlap between the categories; however, they will be treated
separately here to prevent duplication.

8.6.1 Engagement

The Engagement category concerns the promotional aspect of recruitment and ensuring
that all stakeholders remain engaged and supported throughout the pilot. As noted
previously, the ACT TQl paid careful attention to the interpersonal domain, which was
crucial to the engagement and support of all stakeholders. The attention to the
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interpersonal domain included keeping all stakeholders up to date, especially applicants,
trainee assessors and Principals from the participants’ schools. The ACT TQl used emails and
information sessions, which often included social functions, to keep stakeholders up to date
with background information, the progress of the pilot, forthcoming aspects of the pilot, and
participants’ roles and responsibilities. A sample of the resources that the ACT TQl produced
to engage all stakeholders is included in Appendix 10.6. Emails have not been included due
to confidentiality considerations. The following sample documents, however, have been
included in Appendix 10.6.1.

e Certification Pilot Flyer (Appendix 10.6.1.1)
e Launch Invitation (Appendix 10.6.1.2)

8.6.2 Administration

The ACT TQl produced a range of administration documents concerning recruitment of
teacher applicants and assessors, submission and collection of applications, process
flowcharts. The following administration documents have been included in Appendices
10.6.2, 10.6.3 and10.6.4.

8.6.2.1 Recruitment

e Expression of Interest: Applicant (Appendix 10.6.2.1)
e Expression of Interest: Assessor (Appendix 10.6.2.2)
e Participant Consent Form (Appendix 10.6.2.3)

8.6.2.2 Submission and Distribution of Collections of Evidence

e Acknowledgement of Receipt of Collection of Evidence (Appendix 10.6.3.1)

e Applicants — Receipt of Collection of Evidence (Appendix 10.6.3.2)

e Record of Collection — ‘Collection of Evidence’ Highly Accomplished (Appendix
10.6.3.3)

e Record of Collection — ‘Collection of Evidence’ Lead (Appendix 10.6.3.4)

8.6.2.3 Process Flowcharts

e Receiving Collections of Evidence Flowchart (Appendix 10.6.4.1)

e Certification and Assessment and Reporting Process (Appendix 10.6.4.2)
e Applicant Process Flowchart (Appendix 10.6.4.3)

e Feedback Flowchart (Appendix 10.6.4.4)

e ACT Certification Pilot Timeline — Applicants (Appendix 10.6.4.5)

e ACT Certification Pilot Timeline — Assessors (Appendix 10.6.4.6)

e ACT Certification Pilot Timeline — Principals (Appendix 10.6.4.7)

8.6.3 Pro-formas for Applicants

The ACT TQl produced a number of documents for Applicants. The documents concerned
Collections of Evidence and Applicants’ Referees. The following documents have been
included Appendix 10.6.5.

e Statement of Authenticity (Appendix 10.6.5.1)
e Sample Evidence Mapping — Highly Accomplished Standards (Appendix 10.6.5.2)
e Sample Evidence Mapping — Lead Standards (Appendix 10.6.5.3)
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e Submission of Collection of Evidence (Appendix 10.6.5.4)
e Letter for Referees of Applicants (Appendix 10.6.5.5)
e Referee Nomination Form (Appendix 10.6.5.6)

8.6.4 Pro-formas and Information for Assessors

The ACT TQI produced a large number of documents for assessors. The documents included
optional samples, mandatory templates and information sheets. The documents principally
concerned the Stage One Assessment of Collections of Evidence and discussions with
Referees, the Stage Two site visit and Feedback/Reporting for both stages. The following
documents have been included Appendix 10.6.6.

e Cover Sheet — Mandatory Template (Appendix 10.6.6.1)

e Assessment of ‘Collection of Evidence’ — Working Notes 1 — Stage One — Highly
Accomplished (Appendix 10.6.6.2)

e Assessment of ‘Collection of Evidence’ — Working Notes 1 — Stage One — Lead
(Appendix 10.6.6.3)

e Assessment of ‘Collections of Evidence’ — Working Notes 2 — Stage One — Highly
Accomplished (Appendix 10.6.6.4)

e Discussion with Referee Form — Optional (Appendix 10.6.6.5)

e Sample Referee Report Form (Appendix 10.6.6.6)

e Stage 1 Feedback — Highly Accomplished (Appendix 10.6.6.7)

e Stage 1 Feedback — Lead (Appendix 10.6.6.8)

e Classroom Observation Information (Appendix 10.6.6.9)

e Draft Classroom Observation Template (Appendix 10.6.6.10)

e Assessor Note Taking — Sample 1 (Appendix 10.6.6.11)

e Assessor Note Taking — Sample 2 (Appendix 10.6.6.12)

e Classroom Observation Record Sheet (Appendix 10.6.6.13)

e Stage 2 Report — Highly Accomplished (Appendix 10.6.6.14)

e Stage 2 Report — Lead (Appendix 10.6.6.15)

8.6.5 FAQs

Frequently Asked Question Fact Sheets were produced throughout the Certification Pilot.
The Following FAQ Fact Sheets have been included in Appendix 10.6.7.

e FAQThemes from Training Day 1 — Highly Accomplished (Appendix 10.6.7.1)

e FAQ Themes from Training Day 1 — Lead (Appendix 10.6.7.2)
e FAQThemes from Training Day 1 — Assessors (Appendix 10.6.7.3)

8.7 ACT TQl Concluding Recommendations

8.7.1 Recommendations relating to Applicants

Support: Applicants need support at both school and system levels.
Recommendation

1. AITSL communicate, through the Certifying Authority Network, the amount of time
required to complete the Certification process and the impact that this could have
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on other aspects of applicants” work. This would enable schools and systems to
identify and implement appropriate forms and levels of support.

Annotations: Clarity was a key issue relating to applicants' annotations. Applicants need to
be mindful that links between evidence (Artefacts of Practice) and Career Stage Descriptors
need to be explicit. Applicants also need to be mindful that they are presenting a case and
they should, therefore, support the assessors to appreciate the links between evidence and
annotations by providing sufficient contextual information. Fair and valid assessments are
compromised if assessors are required to make inferences. Applicants should also ensure
that they are highly discerning when aligning evidence with Descriptors. Aligning many
Descriptors with single pieces of evidence can weaken the presentation of a case, especially
if the links are peripheral or tenuous. Aligning many Descriptors to single pieces of evidence
also has implications for assessors' workload. Another issue concerned the use of
inappropriate evaluative language in the annotations, e.g. Affect, which compromised
relevance. Existing resources should be accessed by applicants to guide the preparation of
their annotations, e.g., Standards lllustrations of Practice on the AITSL website (AITSL now
has Certification lllustrations of Practice on its website).

Recommendations:

2. That certifying authorities make workshop and/or networking opportunities
available for potential applicants to develop approaches to the writing of
annotations that are clear, concise, meaningful, relevant and include appropriate
use of evaluative language.

3. That applicants consult a ‘critical friend' to provide feedback on the preparation of
annotations.

Evidence: Evidence needs to be verifiable and robust. Also, applicants need to cogently and
methodically present sufficient information to support assessors’ understanding and
assessments. If documents are associated with evidence, they should be included.
References to "differentiating the curriculum' or an excursion, for example, can be verified
and enhanced if select, key documentation is included.

Recommendations:

4. That certifying authorities make workshop and/or networking opportunities
available for potential applicants to evaluate the clarity, relevance, trustworthiness
and effective use of evidence types.

5. That applicants ensure that Collections of Evidence include sufficient supporting
documentation.

Lead initiative: Considerable variability was evident in the approaches to submitting the
necessary reflection on the Lead initiative. In line with advice related to annotations and
Collections of Evidence, applicants need to be explicit in the links that are made between
Descriptors and the detail of the Lead initiative being presented. Applicants also need to
ensure that they clearly establish that programs/projects satisfy the requirements of Lead
Initiatives specified in AITSL (2012), i.e. applicants must make explicit that
programs/projects: have been implemented over a minimum of 6 months; are linked to
school and/or system initiatives; demonstrate applicants’ leadership in design,
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implementation, evaluation and review; and demonstrate evidence of impact on colleagues’
knowledge, practice and/or engagement.

Recommendation:

6. That applicants ensure that the Lead initiative is prepared in accordance with the
requirements of the policy document, Certification of Highly Accomplished and Lead
Teachers: Principles and processes (AITSL, 2012).

Differentiation of Focus Areas: Applicants need to demonstrate a facility with the form
(language used) and substance (differentiation of Focus Areas across the Career Stages) both
in annotations and any reflections submitted. Any commentary provided should
demonstrate a sophisticated understanding of Descriptors through the use of appropriate
content and terminology.

Recommendation:

7. That certifying authorities make available workshop and/or networking
opportunities for potential applicants to develop detailed understandings of Focus
Area Descriptors at each of the Career Stages.

Format for Collection of Evidence: Applicants need to ensure that the format of the
Collection of Evidence is accessible. During the Pilot there were instances of non-user
friendly Collections of Evidence in the case of some electronic submissions, e.g., those that
were highly sophisticated with detailed 'site maps’, colour coordination and multiple
hyperlinks. In addition, there were Collections of Evidence in which the content was
secondary to the design and layout. There were also Collections of Evidence in which
applicants had made little or no attempt to support assessors in the reading and assessment
of the Collection through overall organisation, sequencing, layout, etc.

Recommendations:

8. That certifying authorities make available workshop and/or networking
opportunities for potential applicants to differentiate the applicant and assessor
responsibilities.

9. That applicants consult a 'critical friend' to provide feedback on the format of
Collections of Evidence.

School structures and processes for opportunity: School structures and processes can
potentially support or hinder teachers’ implementation of the Standards in their
professional practice and the documentation of their practice. School culture, therefore, can
potentially create equity issues for teachers seeking to apply for Certification. At the Lead
level particularly, a key issue that emerged was the 'blurring' of the roles of a Lead applicant
and school Executive. A consequence was the available opportunity at the school level. A
further issue included how applicants might negotiate the Lead requirements if the school
structure was limited, or if the applicant had recently moved schools.

Recommendations:
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10. That school Executives examine existing structures and processes that align with the
requirements of the Certification process for applicants.

11. That, where necessary, school Executives implement structures and processes that
enable Teachers to access and provide official documentation of their practice, as
well as other valid, authenticating, third person documentation.

8.7.2 Recommendations relating to Assessors

Support: Assessors need support at both school and system levels. Undertaking the role of a
Certification Assessor is a demanding task requiring time for assessors to undertake training,
review Collections of Evidence, confer with co-assessors, undertake site visits and write
feedback and reports. Such demands require support, such as time release, at the school
level. Assessors also require support from certifying authorities should issues arise, such as
conflict between assessors.

Recommendations:

1. AITSL communicate, through the Certifying Authority Network, the amount of time
required to complete Certification assessments and the impact that this could have
on other aspects of assessors’ work. This would enable schools and systems to
identify and implement appropriate forms and levels of support.

2. Certifying Authorities establish support structures such as advice/help lines.

3. The establishment of local, cross-sectoral Assessor Networks to provide support,
insights across sectors, and mentoring to assessors.

Resources: The ACT TQI Certification Pilot resulted in the generation of a substantial body of
information and administration documents to support assessors’ work. Such documents
included factsheets, templates, guides and flowcharts.

Recommendation:

4. Certification Authorities in other jurisdictions be made aware of the nature, content
and use of the documents produced by the ACT Teacher Quality Institute.

Correspondence: Valid assessments require assessors to be able to accurately and reliably
gauge the degree of correspondence evidence (Artefacts of Practice, Referee Reports,
professional conversations and observations of teachers’ practice) and the Descriptors.

Recommendation:

5. Assessor Training Programs should incorporate material and exercises on
correspondence, validity, accuracy and reliability.

Bias Awareness: The discussions held with the Expert Panel demonstrated that assessors
often brought preconceptions to their assessments of Collections of Evidence. In some
instances, assessors recognised and acknowledged such preconceptions. They sought
explicit advice about whether their preconceptions were appropriate in the context of
Certification and, if not, they sought clarification. Others, however, did not acknowledge
their preconceptions and may have been unaware of them. Preconceptions, especially those
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that are unacknowledged, can introduce bias into Certification assessments. Bias, if
unchecked, can result in inequitable outcomes for applicants and undermine the credibility
of the Certification process.

Recommendation:

6. Assessor Training Programs should incorporate material on bias awareness and bias
reduction exercises.

Professional Conversations: As professional communicators, teachers who undertake the
role of Assessor, should have well developed communication skills, including questioning
techniques. Such skills and techniques, however, which are honed in the classroom, are
different to the skills and techniques that are required when conducting professional
conversations with referees in Stage 1 and applicants and applicants’ colleagues in Stage 2 of
the Certification process.

Recommendation:

7. Assessor Training Programs should incorporate material on the nature and conduct
of professional conversations in order to obtain meaningful and relevant
information to add to the total body of evidence that underpins Certification
assessments.

Evaluative Language: Assessors need to be able to identify and analyse evaluative language
that may be used by applicants in Collections of Evidence and by applicants, referees and the
applicants’ colleagues during the site visit. Assessors need to be able to use appropriate
evaluative language effectively in professional conversations and the feedback and reports
that they provide to Certifying Authorities. Assessors need to be able to align the evaluative
language they use with the evaluative language used in the Standards.

Recommendation:

8. Assessor Training Programs should incorporate material that enables assessors to
identify, analyse and effectively use evaluative language.

8.8 Postscript

The AITSL Assessor Training Program has since been developed and trialled with
approximately 120 trainee assessors from New South Wales, Tasmania, Western Australia,
South Australia, the Australian Capital Territory and the Northern Territory. The Assessor
Training Program is a 50-hour, blended-delivery program that includes online learning and
face-to-face workshops. The face-to-face workshops mirror the Training Days and Assessor
Workshops in the ACT TQl Certification Pilot, which were deemed essential to ensure
consistency and valued by participants, who commented:

The opportunity to discuss many aspects has been particularly helpful.

Professional dialogue was useful in trying to formulate consistent judgements —
moderation
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Great to be able to debate and engage in professional dialogue with colleagues from
all sectors.

Good chance for discussion. Excellent to get to know other assessors and begin the
discussion about how we will work though the process.

It was very good to have the time to discuss professional consistent judgement.

The Assessor Training Program contains five modules that have been informed by the
Certification Pilot. Table 8.14 below summarises the Aims of each Module, the Components
contained within each Module and the links to the ACT TQl Certification Pilot.

The Assessor Training Program was not conducted at the same time as teachers in the
Jurisdictions were submitting applications for Certification. As a result, the Expert Panel and
Site Visits were not part of the Assessor Training Program. Should Certifying Authorities
choose to conduct the Assessor Training Program at the same time as teachers are
submitting Certification applications, it is highly recommended that Expert Panels be
convened.
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Table 8.14 Structure of the Assessor Training Program and its relationship to the ACT TQl
Certification Pilot

Assessor Training Program Relationship to Certification Pilot

Module 1: Understanding the Standards (10 hours)
Aim: The potential Certification assessors will develop a
comprehensive understanding of the Australian Professional
Standards for Teachers (AITSL, 2011) with specific knowledge of the
Highly Accomplished and Lead Teacher Standards.

Component 1: Situating professional standards in education Training Day 1

Component 2: Career Stages and Descriptors: An Training Day 1
examination of terminology

Component 3: Standards lllustrations of Practice Training Day 1

Module 2: Understanding the Certification Process (5 hours)

Aim: The potential Certification assessors will develop an
understanding of the Certification process, and in particular of the role
of assessors.

Component 1: The Certification process Training Day 1

Component 2: Evidencing the Standards: An introduction through Training Day 2
the Lead initiative

Component 3: Workshop Training Days 1 and 2 & Assessor
Workshop

Module 3: Engaging in the Certification Process (10 hours)

Aim: The potential Certification assessors will be capable of engaging
in the Certification process and making valid and consistent
judgements when assessing an applicant’s evidence against the Highly
Accomplished and Lead teacher Standards.

Component 1: Walking in the Applicant’s Shoes Recommendation for Assessors 5

Component 2: Developing the mindset of an assessor: Bias, bias Recommendations for Assessors 5 & 6
reduction, accuracy and reliability in Certification assessments
. Recommendations for Assessors 5 & 6

Component 3: Becoming an Assessor

Module 4: Classroom Observations (10 hours)

Aim: The potential Certification assessors will be capable of

undertaking classroom observations of applicants and reporting their

findings using the appropriate tools and pro-formas.

Component 1: Certification and classroom observation Training Day 1 & Assessor Workshop
Component 2: The classroom Training Day 1 & Assessor Workshop

Module 5: Best Practice Communication (5 hours)

Aim: The potential Certification assessors will be able to engage in
effective communications to work with teachers and in schools, and
with fellow assessors, Principals and referees.

Component 1: Stage 2 professional conversations Assessor Workshop &
Recommendation for Assessors 7

Component 2: Stage 2 site visit and best practice Certification Training Day 2, Assessor Workshop &
feedback / recommendation writing Recommendation for Assessors 8

Component 3: Assessor Training Program Review

Component 4: Workshop Training Day 2, Assessor Workshop &
Recommendation for Assessors 6 & 7
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10 Appendices

10.1 DECD SA Appendices

10.1.1 APST Mapping Your Evidence Tool (MYET) and The Observation Tool
with Pre- and Post-observation Conversation (OT)

http://www.decd.sa.gov.au/hrdevelopment/pages/workforcedevelopment/Standards/
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10.1.2 List of Evidence Types to Move From Graduate to Proficient (ET)

COLLECTING EVIDENCE FOR PROFICIENCY

Fuiting together evidence is an ongoing process, so you should retain copies of evidence and recond your
Fhinking aboed yiur diseiopmant i you proDid.

In g:umrqamuumrm accreditation decksion, you could;

colkect lesson plans and units of work of other planning dotumants you have devaloped

o oollech student work samples (beariog in mird issues of condidentiality)

o Collech raports o parents and ¥ 1= g in mind issses of confidantiality and
sensitivity to sbudent background)

= follect notes on obserdabions of your beaching

o {ollech nobes from team beaching or collaborative planning opportunities

« o il gt ] i strabegies.

& collect nobes from mestings with supensising teacher regarding beacking cbservations, kesson
plarning and student achieversent

«  discuss sy prolessional ksaming cpportunities you hine participated in and the offect this has had
‘on your beaching and your students’ learming

& make nobes relating bo your personal practice, sbout relevant articies: you have read and webstes
wou hawe visibed

»  inchude your profiessional learning plan or program.

Subsrmil anly an appropriste number of well avrolated doosments linked 5 the oritena rathes than a large
rigmber of documents that de not contribute to evidence for National Professional Standards Tor Teachers,
For example, you should submit:
« arnotated excerpts from lessons plans andfor programs you have develgped that hive been
signed and dated by your supervising teacher
s annotated student work samples.

Quality Examples
Lesson Plans and for Lessons

Lessan plans where planming and evaluation are evident; hes desr plars for teaching, leaming and
aszeszment wihich ane completed prior to teaching; ersunes leszon plans are not only conbent based but
|mmmwmwm \=szon plans that reflert understanding of lesson

o and the teaching/ W cyche; Mexibility within the lesson plang program cutines of kegical
and sequential kessons; ummmm:mmmmm

»  Prowide a rationaks for feaching ard kaming choies,

& Plarping documents. annotabed i ensure they deseribe your knowiedge of: content and ourriculom
requirements, student learning, pedagogy when planning for effective leaming.

» Reference the selection ard varety of resources you use (o design resource and refiect on the
lEaming.

s Reference to the teaching and leaming cpde and sope and sequence of teaching.

+ Show a wanety of activities that engage students [differentiabed curriculum, Higher Order Thinking,
ICT, coliaborative learming, Enks. bo curmiculum)objectives])

« Aprobabe how you are Bulding on prior knowledge and leaming of sudents — how do you find oot
about your shudents ¥ { Shudent files at schoal, discussions with teachers, nokes from previous
Teacher, pre-lests, work samples from previus years &0

= ‘Wntten evaluations of programs or kesson plans with specific information to improvements and
successes bolh in your leaching and with shudents,

& Annotabed notes: or reflectie writing on how programs and lesson plans desslop logical
sequencing of actiities opportunities for students to practios skills; adhene to the imelines and
seguerce of the program; diferentiates curriculum to ersune relevarce to students and to cater
for eaming resds.

« Fhotographs of resournces being used by students alongside lesson plan, planning of a unit of work
wihich showes how rescunces are deployed in the dass, purchase order that shows new resources
Bsing Found Bnd scquistioned for specific students in your dess (spedal nesds Literacy support ).

& Summarise, highlght or wibe about how 1CT is used in your praciice b support teaching and
Izaming — hiow do you challenge: yoursslf, what do you role modsl to your class, s 1CT modeled
a4 & ool rather than a standalone kessonsession

& 'What plans, conversations hawe you had that support. shudent safety - bang a dgital ctizen —
proteciive behaviours?

» Annotabed motes on planning or writing that acinowiedges outurl sensithities; recogrises divenss
rebgious and cultural practices; show how appropriste matenals are sensitre and indusive
language.

- mmmmmmmmm:mmmmmmﬂmqmﬁmrm
shoe Bow you support inclusie learning in your dass,

®  biow are lesaming goals explict and dear to students? Displayed in dess? On work? Shansd?

= How 0o you manage resounces professionally; how are you familiar with existing resounces; are
you wiling b share rescurces with coleagues and Taculty; do you criically evakisbes resounces
s} inCorporals rescuUnEs Nt Classroom ervdrenimant; Lse curiulum support maberials
effectively; develop reusabls rescurces.

Studant work samples [madntain confidentiality ):

= & piece of student work with annotated nobes, a copy of the program or lesson plan attached and
& summary as to why this piece Iits the evidenie,

& Annotatons may cover how a student is progressing towards learming goaks, effectieness of
teaching and ksaming in the lesson, extend of which different learning needs were catered,
feeciack from the student o panentcaregiver o that you Comeumicatid,

& Manbon where in the sequence of leaming this work fils and the condiiors of production
{homewark/group task assesoment pleoe) test).

Recording and Raporting Student Progress:

= Feedback ghven to shudents on thar work {or writben recollectian).

s Recond seping sysbem.

=  Parentiteacher mesting — plans, reconds, writben communication, record of letbers sent home.

= Arourate record keeping of assessment, attendance and any discipline: matters

=  Dooument or summary of assessment strategies = planning which indudes allocated time for
assessment.

= Conversations, doouments, fesdheck, sscessments that ane wsed &0 inform support personneld {ESL,
250, Reading Recovery Teacher, AEW, Speech Therpist, specalist teacher) with students in cane.
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»  Cogy of divelopid and!or complited assessment nubrics, feedback shoets, courss outlines,
assassment regonding sheets, #ic,

= ‘Written summary of how you provide timely, effective, monsistent feedback (oral and written)) bo
alicwy shudents bo reflact and monitor their leaming includs what & you turnamund of returring
mmmﬁwwmmﬁmmmmmmmt
thoughthul/meaningful coemments on work ac ges shudent achi

»  Imphementing school policy on reporting and assessment = annotated policy, annotated program

= Copy of partioular shudent report comments {confidentiality maintained ).

= Fhobographs of a display of student work in school {noticeboard) summarising the leaming
PrOcies, Task, urniry, ¢xpedabons e

[u' I o i
& Annotsted copees of polices you have in place in your dase | behia E i code of
conduct] and how Deng implemented in your dassroom.
«  Imiplemeniation of school siratoges desigrad 1o mansge ol L ing [oagy of 1

from meetings annctated with how pou have acted to support the schoolflesrning ervinorment).

«  Evidence of implementing mandatory poboy documents | reflective writing or annotated spedific
pans of doturments)

# Excursiors, camps and sporting events — how do you keep your students safe, how do you plan
for these events.

#  Phobographs of how you onganise he dassmom 10 aoceemmodate shudent's niesds (pirysicalisozial!
emotionalfinteliectual]. What resources are sround your dessroom to support students in being
indeperdent, organized, follow time lines, homework expectations etc.

»  Copy of timetable annotated to how it was devised and meets expectsd amount of leaming time.

+ What mandatory notification documents and learning heve you used)' know about

* How do you follow OHSW at school — wihere ane the doouments, have you read them — what
documents do you keep to protect yourset! and your students {accurate il marking, reporting of
isspes, crical nodent forms).

» Invibes community groups into the dassnoom (police, fire, mayor) or organise visits commnity
onganisitions.

Professional Learming examples:

= Your own Professional Development Plan (PDP) conkaining:
= Self-sralyss and reflection
»  Atterclance and participation in professional learming opportunities
& Usi of implementation of professional leamming activities

+  Memibership bo a professicral organisation (CEGSA, ECHIO, LTASA efc.]

+ Wi 00 il Seek advion/guidance/sssitance irom, and wihy? &g supenisans, collsagies,

WEMWMFS,TRT&W“MMS#WM
oourssllon and other relevant professionals,

& How do you support your colleagues? Ofering helsfadvics/ planning/ supporting inkistiees in e
school, Writing, referee comments, staff meeting minutes, photos of plarring groups, decuments
from planning sessions, varitten feedback yow provide to others.

+  Attendance al parent rights, school events, panent teacher'shudent interviews, participating in the
sohoal community maybe in the form of written reflaction, photos, programes, newslettens.

» Ewaluabes practice by a reflection on writhen programs and assessment to plan for the
futurg/change plard, fakes feedhack on boaed from obsaraation) ng managar/coleagus. ACCipts
corsinudtive leatback on a professional rather than personal level and spplies | 1o improving
wark.

- E!ummmmmummmmwmmmnmm

etiic, good behawiour, politensss and positive: language and bone when dealing with students,

Collpaguis and paries and Carng s

Observing other teachers in the school and refleds constrctively on own and others practice.

Attending beginning beacher and professioral network mestings.

Fanticipation cn onfing sducational forums.

Esblicgraphy (o socal bookmarking) of professional reading - reflective commisnt/summany shiows

‘Higher Order’ use of this reading.

Masting Records

&  Mirotes of mestings with line manager showing fesdback from obesrvations, lesson plans reviews
or disoession of shadent schewement.

»  Miraities from staff meting o othar masings that shows contribution o collaboraticn.

»  Notes o evifience from beam teaching, collaborative planning, corsultations with ESP teacher)
Courmellarn, Abonging Education Worker, 550, Agency personns ],

MNHWMWMMMMMMWTMW“M“H
ditsitian & Brofe Py PR ——— [
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10.1.3 APST Matrix of Graduate to Proficient Focus Areas (MFA)

ptisdaa Fe s Slambaide Foul Toom lin

Professional Knowledge

1.1 e e o o e | et e e P e ™7
Physical, social and

intellectual

development and

characieristics ol

students

12 D et e et b e . | i g e 4 e o
Understand how

students |earn

= rsgrarncn s o ey e
e, R

1.3

Students with diverse
linguistic, cultural,
religious and
socioeconomic

backgrounds

dadidudl Fiofovasial §lsdedde fe Toa bein

1.4

Strategies for leaching
Aboriginal and Torres
Sirait Islander students

sinn marbery kst Bl arn wrnen v e e
Imgen bk e et b a

1.5 Meramrrym baimie g e oy ey o e by e s [mry ey w aper e e T g T

Ditferentiate teaching —
to meet the speciflc

learning needs of

students across the full
range of abilities

1.6

Strategies to support
full participation of
students with disability
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Professional Practice

Fotum ws Srsoume Profcent

3.1 e T T e ] S A P W T W Ol ) e

Establish challenging
learning goals

3_.2 .-".-hlu.-u-u.-.mn.u-u---\.nhl.-n.lqahI-.|-|a.aw'.-u: II‘J B e P Y B L T R R e N Ty
fehmyerie s i L g £l i e

Plan, structure and

seguence learning

programs

3 3 P e e .\.-.- amd vim vl v I d g halogen b dwekes 1namtdg ik s sl

Use teaching stralegies

g =
3.4 -

Select and use

H

amra e Predremenr Simderis s |im b

Bt e o ol i vt Pl gl i s et el vl i sl et
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classroom
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Engage parents/ carers
im the educative
process
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Professional Practice

4.1
Support student
participation

A LAY HL T G T B e | [ 5 e e BT RS e . s B Rar o
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4.2 e A 8 g A o T | ESt bt vty et e e e e e
Manage classroom

activities
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. Lo i Sckretn ARt et ER. fat I Seap ey

Manage challenging
behaviour

e e
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preaciar smmem, rerde e camam g e

Maintain student safety

A e T

4.5 Use ICT safely, B e e Tt | Dy oo e i et s s T
responsibly and S
ethically
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learning and improve
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Professional Engagement
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7.9 e e ey et T Sk 20 s e e
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10.1.4 The Performance and Development Plan in DECD (PDP)

http://www.decd.sa.gov.au/hrdevelopment/pages/traininganddevelopment/PerformanceD

evelopment/
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10.2 VIT Appendices

10.2.1 Appendix 1: Example Workshop

10.2.1.1 Program

5 Bl ey
§.30 e

LELT ]

1015 am

1030 s

1L am

1150 s

12781

Proficient Standards for Teachers PLs

Theachiig

Warkshop 19 July 2012

derbupl - 1ea and cofee
Wl e
illas|
Rbaody Mo Phee
Chusnben ardd dod s
Imtrouctian ta the tnal
Ahaada M Phes
& The standands
& The pros
& W i giasithens
Chembion and dacusucn
Lnsking o1 the wandards For graficient teachers in mare deisil
e CpdoT
Acireby 1: dufimieg the dllarerce betwean gradusts snd prehicant praclis
Chseptipns arad dRCEEOn
ARG TES
Thar riretiand prodania for full raghitration - cearview
Dawn Dokt B fhonds Mofher
The: pracest
Lhing Th nEmplane
Thie rofe of the manior
hisreeaes 3 dEeEion
Sephretin of Sluderts ard Frograem of Leerng
mirod uchion
Actiwry X meerngrs wnd FATE working rogether 10 idennfy toerksniy for inguny and e
SIOETa of W B0 4 wedhs
fesdback and Sncuwon
Tha Shudenin
TlF O] Ll i
Actiety ¥ menlans and PATS Bentiy U vt of aming and dacten a¥ecing
Searning of gheir 1pedents, Cormider krasdedge of prior laming and svidence ta
U This.

106 prn.

T g

518 pe

2
Proficient Standards for Teachers #

Workshop 19 July 2012

—
Tt

Feedback ard desnistbon

Thee Liearming Cutommet
IO

Betivity & mantors and PATy identify lsarnisg cutcaman for the progrem of karmning
Fewdback ard deossion

Thee Chussrann for Inguary

introdustion

Betivity & mantors and FRTs develop draft geestion for inguiny relate 1o the
uthears o kea reng oulcomes

Pk dfl desiisibsn

Twachar Profauiznal Laarsing

W T e

BTty boade o lyiag fERian 0e5 dnd dilopeng 3 Tvari Tor profeas ol aeing
Ouetons and dicunuson

lizing the Recommendition Repon

D Cidpent

Userg the recommandabion report 4o aude Padesce
The full regiretos procen for part icipanis
AT s 3 JHCLH S0

Henary

Mhondzs Mcither

= Thetmekne
& Arkrosdedpermani of parteizanon
*  Final quesions

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 187




10.2.1.2 Workshop slides
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+ 37 general areas of focus
+ 37 descrptors related to the standards at each level

leadung " hoaching

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 189



Tleadung " hoaching

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 190



a2 2
N—— e S
“teaching “eaching

Tvadung

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 191



§

The question for inquiry & professional keaming ~ €1,6.2,6.3,64
Implementing the action plan 41.42,43,44,45 71 |partial)

35,3651,53545586173

TTwadung " hoaching
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TTwadung " hoaching
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TTwadung " hoaching
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TTwadung " hoaching
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10.2.2 Appendix 2: Evidence of Professional practice for full registration (manual for teachers)

EVIDENCE OF PROFESSIONAL PRACTICE
FOR FULL REGISTRATION

MANUAL FOR TEACHERS
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eaching

GATHERING EVIDENCE FOR FULL REGISTRATION - TIMELINE
Provisionally registered teachers will need to identify the learning needs of their students, establish their
area of focus and undertake professional learning to address their students’ learning needs over an
extended period of time. However, they should implement and evaluate their action plan over a period of
about 4 — 6 weeks. If they are a specialist teacher or do not have regular contact with their chosen
students, they will need to extend the implementation time.

A template is provided to assist in the of evidence to the standards of
professional practice for full registration. This is not mandatory and teachers may use other ways of
this ion. However, all

The following timeline gives a guide to when the components of this process could take place:

of the evidence must be addressed.

A Possible Timeline for Evidence Gathering

Term 1 «  Establish student learning levels using a range of evidence sources; determine factors affecting learning
« Use curriculum and school expectations to identify what students need to know and do
* Identify question for inquiry
Term2 « Develop knowledge around inquiry question ~ professional learning
Term3 « Develop detail of action plan
«  Implement action plan with students; including revision and adjustment as required
« Evaluate impact of practice on student learning
* Reflect on implications for future learning
Term4 « Organise evidence and plan for school recommendation meeting
«  Application for full registration
Teacher manual - revised process June 2012 1309434-v1 5

Teaching Content and
the Program of
Teaching

The program of teaching
you select should be
long enough to provide
time for students to
demonstrate learning
but not so long that the
documentation is

onerous.

Your content should
relate directly to
curriculum
requirements for your
students at the
appropriate stage such
as VELS, VCAL or VCE, 1B
etc.

Literacy and numeracy
development applies
across curriculum.
Information can be
found on the ACARA
website -

INVESTIGATING STUDENT LEARNING

1. ESTABLISHING CONTENT AND CONTEXT FOR STUDENT LEARNING

When identifying the knowledge and skills their students need, teachers can, at the
same time, identify areas of their own practice that can be developed to support
student learning.

Teachers need to know the level of learning and the range of factors affecting
learning to understand the learning needs of their students. They should consider
student learning needs in relation to the content they are teaching and what their
students already know.

l.a) Your students

Select a class or group of students

Select the students whose learning you want to develop further. Your inquiry can
focus on one or more groups of students within a class or a whole class of students.
If teaching individual students or small groups of students they will become your
selected group. If you select one of your classes or a small group of students within
your class give reasons for your choice.

1.b)  Content for the program of learning

Provide documentation about the content you will be teaching for a program of
learning that will span 4-6 weeks. (Where a teacher sees their students less
frequently, the learning may take place over a longer period of time)

Indicate where this content is placed within the wider curriculum.

Show how the content you are teaching addresses development of the literacy
and/or numeracy of your students.

Where relevant, show how your content provides opportunities for students to
develop understanding and respect for Aboriginal and Torres Strait Islander
histories, cultures and languages. In addition, identify any information
communication technologies (ICT) you will use.

Required documentation
Identify your students and give reasons for their selection.

Provide documents that outline the content of your selected program of learning and
link this to the broader curriculum requirements for the semester or year. These may be
existing Include the levels of and skills you would expect students
to achieve.

Annotate the program documentation to show how you:
Develop literacy/numeracy
Promote understanding and respect for Aboriginal and Torres Strait Islander
histories, cultures and languages

. new for teaching and learning.
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Assessing Prior
Learning

The following are

suggestions for

establishing what your

students know and are

able to doin relation

to the content you are

teaching:

« Questioning students

* Pre-testing

« Using data from
previous reports and
assessments

« Talking to teachers
who have previously
taught your students
in that content area.

« Classroom
observation of
students’
engagement with
learning

« Organisational
charts, KWL, mind
maps

You should use a

combination of these

and other activities to

establish the prior

learning of your

students.

1.c)  The context of your students’ learning

What is the range of learning levels in your class or group of students?
Show this by discussing the learning levels of groups of students and/or particular
individuals. Explain how you have made these judgements.

What are the factors affecting the learning of your students?

Identify any linguistic, socioeconomic or religious characteristics of your students
that affect their engagement with the content you are teaching. What will you need
to do to address these?

Consider any aspects of the cultural backgrounds of your students that affect the
way they learn and the way you teach them. Consider particularly any Aboriginal or
Torres Strait Islander students you may teach. What will you need to do to address
these?

Do any of your students have intellectual or physical disabilities? How will you
ensure their participation in learning and include them in learning activities?

1.d) ‘What do your students already know?

Assessment of prior knowledge enables teachers to effectively plan for next steps in
students’ learning.

How have you have established the prior learning of your students in relation to the
content of your program of learning? What can they do well? What areas need
development?

Professional discussions with your mentor and other colleagues and the
opportunity for your mentor to work with you in your classroom will allow you to
share observations about the current levels of learning of your students. Use this
data and other information you may have to consider learning outcomes that
develop further what your students already know and are able to do.

Required documentation
Describe the range of levels of learning these students and how you know this.
Describe the characteristics of your students that impact on your teaching or affect the
way they learn. You should consider the:
o socioeconomic;
o religious;

o linguistic; and
o cultural backgrounds of your students, including those from Aboriginal and |

Torres Strait Islander backgrounds.

Discuss any students who have physical or intellectual disabilities and how you will
ensure they are able to participate in the learning of the class.

Describe any other characteristics of students that may impact on teaching and learning.

Identifv the prior learning of vour students, including the evidence of this.
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le) The student learning outcomes

Drawing on the content of your program of learning, and the prior knowledge of your students,
establish the learning outcomes. These learning outcomes should be achievable for students but

also able to challenge them and develop their knowledge.

List the learning outcomes for your students.

Required documentation

Outline the learning outcomes for your students (dot points). Discuss how they build on
their prior learing. Use the evidence of prior learning to explain how you know these
learning outcomes are both achievable and challenging for your students.

| Identify any students whose learning may need to be extended or who may need to be

given particular support to achieve the learning outcomes. Explain what you will do for
them.

By the end of this section you should have a clear idea of:

the students whose learning is your focus
the teaching content for your program of learning

the factors affecting the learning of your students

the prior learning of your students

any additional learning needs of students

student learning outcomes for the program of learning

This information will assist in establishing a question for inquiry.

Teacher manual - revised process June 2012 1309434-v1
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2. THE QUESTION FOR INQUIRY AND PROFESSIONAL LEARNING

2.a) lIdentifying your question for inquiry
Understanding the backgrounds and levels of learning of their students helps teachers understand the
challenges they may face in ensuring all students achieve the learning outcomes for the program of
learning. Teachers need to identify an aspect of teaching and learning they want to develop to maximise
learning for their students. This can be framed as a question for inquiry. Teachers then need to consider
what they need to learn to be able to address this question.
The following examples may help in framing an inquiry question:

o How do I cater for the diversity of learning needs of my students? (you may focus on the
whole class, small groups of students or specific individuals within the range of learning
levels)

o How do | manage the behaviour of individuals or groups of students to ensure learning
occurs? Within this area of inquiry you may want to focus on specific behaviours (e.g. when
students are working in groups or when they are engaging in practical classes).

o How do | use a range of resources and strategies to engage students?
o How do | use ICT to engage students with learning?
o How do | develop students as independent learners?
o How do | work with parents to improve student learning?
o How will | develop my knowledge when | am working in an area that is not my method?
o How will | cater for the literacy and/or numeracy needs of my students?
It is important that the inquiry question identified is manageable within the time frame of the program

of learning. Therefore, it may not address all challenges you face and may develop only one aspect of
your teaching practice.

Discussing your inquiry question with your mentor/experienced teacher may assist in delving deeper
and dealing with any complexities that may emerge This in turn may enable the targeting of professional
learning required to support effective practice, which is the next step in the inquiry.

2.b) Your professional learning

Teachers need to identify their own learning needs to ensure that they are effective in the areas of
student need. Questions to ask include:

e Whatdolalready know?
. What do | need to learn?
. What resources can be utilised?

Using the professional standards and the descriptors attached to them at the proficient level can assist
to identify areas for professional learning that will help you address your inquiry.

You can access the professional
standards at:

‘Teacher manual — revised process June 2012 1309434-{ [www.teacherstandar edu.au/] 9
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Observing the Practice of
Experienced Colleagues

When you spend time in the
classroom of a colleague
ensure that you establish a
focus for your observation.
This should relate to your
inquiry question.

In the classroom:

« Think about what you see

« Think about what you hear

* Observe the students
Question the students
about what they are trying
to achieve

The following questions may
be helpful to focus your
observation:

« How does the teacher deal
with difficult situations?

 How does the teacher
address diversity in student
learning needs?

* What does the teacher do
that engages the students
with the learning?

 How does the teacher
present knowledge, skills
and ideas?

« What sort of resources
does the teacher use and
how do the students react
to them?

Working with in your school or

There is much you can learn from your mentor or experienced colleagues, both in
and out of your school or workplace. This learning can occur through professional
discussions that explicitly address your question for inquiry. Visiting the classroom
of your mentor or experienced colleagues to observe their practice will also
develop your knowledge about content and/or practice in relation to your
question for inquiry.

Undertake at least one observation of your mentor or an experienced colleague.

Engage in professional conversations with your mentor or experienced colleague.
One of these can be i with your cl; or they can be
quite separate conversations.

Professional reading and other activities

You can also expand your by undertaking professional reading that
relates to your area of inquiry. Your mentor or other colleagues may be able to
assist you with this.

If you belong to a teaching network or professional teaching association, consider
how they may be able to assist your professional learning.

Sometimes there are relevant professional development activities available.

Search Pdi for these at

You must keep records of this professional learning, including documentation of
at least two professional conversations and one classroom observation.

Required documentation
Drawing on your previous information about prior learning and the factors that affect
the learning of your students, establish your question for inquiry.
Describe the area of your practice you intend to develop and how that will assist the
learning of your students.
Document:

Atleast 2 i ions & ing reflections

At least 1 observation of a colleague’s classroom practice & reflections

Other activities that have contributed to your i ige & practice

Explain what you have learnt and how that address your question for inquiry.

By the end of this section you will have:
identified your question for inquiry
identified your professional learning needs
Engaged in professional development activities, including:
at least one observation of a colleague’s practice
at least two professional discussions

Teacher manual - revised process June 2012 1309434-v1 10

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 199




3. APPLYING KNOWLEDGE TO PRACTICE

The knowledge you have gained through your professional learning needs to be applied to your
particular teaching context to address your inquiry question and develop the learning of your students.

3.a) The action plan
You need to develop an action plan that outlines how you will apply the new learning.

It is recommended that you work with your mentor and/or experienced colleagues to develop your
action plan.

You will be drawing on your learning from the professional discussions and classroom visits you have
undertaken with your mentor or experienced colleagues. Further advice from them can assist you to
develop the teaching activities, strategies and assessment tasks you will use in your plan.

By assisting with the action plan your mentor will understand what you are trying to achieve and how
you are trying to do this. Consequently, their time in your classroom when you implement your action
plan will be effective because they will be directly focussed on your inquiry question. This will support
targeted feedback.

3.b) Components of the action plan
Your action plan should include:
e learning outcomes in relation to content. These may have been modified as a result of
delving deeper into student need and your professional learning;
o learning resources, practices and activities you will use to teach the content; and

e assessment practices and tasks you will use to evaluate student learning of the content.

Content and learning outcomes
You have already established the content for your class or group of students over a 4 - 6 week period
and how this relates to broader curriculum expectations. You have also identified achievable and
challenging learning outcomes related to the content to be taught that are based on the prior
knowledge of your students.

Your inquiry question may require you to develop your learning outcomes further, either for the whole
class or for selected students or groups of students.

Think about how you will know your change in practice has improved your students’ engagement in
learning. What evidence do you need to collect to evaluate the effectiveness of your practice? Include
this in your action plan.

Developing learning resources, teaching practices and activities

You have identified the characteristics of your class of students and the factors affecting their learning. If
you haven't already done so, relate these to your inquiry question. What do you need to include in your
action plan that accommodates these factors?

Teacher manual - revised process June 2012 1309434-v1 11
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In your planning also consider:

o the coherence and structure of the program you develop to facilitate learning for the
selected students

o the resources you will use to teach the content (including ICT where relevant ) and how they
will engage your selected students

o the teaching strategies you will use to develop knowledge, skills, problem solving or critical
thinking in your selected students

o how you will use verbal and non-verbal communication strategies to support student
understanding and engagement with learning

o how and when you will provide feedback to your selected students on the progress of their
learning in relation to the learning outcomes

o how you will engage parents or carers with the learning of your students

Developing assessment activities and practices
To be able to reflect on the effectiveness of your practice you need to be able to assess the learning of
your students in your area of inquiry. Your assessment of learning should include both formative and
summative assessment strategies and activities and these should be identified in your action plan.

* Formative assessment (for learning and as learning)

Formative assessments will often be classroom based and will allow you to monitor the progress of your
selected students as they engage in the content of the lessons. It also provides the basis for feedback
that assists students to develop their learning to reach the learning outcomes. You can use strategies
such as student observation and questioning or provide specific activities such as quick multiple choice
tests or problem solving to determine the level of understanding. Your feedback to students on their
understanding may be verbal or written.

Formative assessment enables you to evaluate the effectiveness of your action plan as you implement.

o Summative assessment (of learning)

This type of assessments usually relates to a finished product or the culmination of learning to reach all
identified learning outcomes. It is where you make a judgement about achievement of the learning
outcomes based on the work a student produces. Often summative assessments are conveyed to
students and parents through a formal reporting process.

Required documentation
Document your action plan ensuring that reference is made to:
resources and teaching practices and activities to support student learning
« activities and methods to provide feedback and assess student learning

Show how these will address the question for inquiry and improve the learning of students

At the end of this section you will have developed an action plan to address your question for inquiry
that includes:
learning outcomes
the learning resources, practice and activities
assessment practices and tasks
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4. IMPLEMENTING YOUR ACTION PLAN
Your action plan will be implemented with your selected students over a period of 4-6 weeks.

During this time your mentor will work with you in your classroom on at least three occasions. There

are two purposes for this collaboration:

. to provide you with feedback about the effectiveness of your action plan to develop
student learning; and

. to witness your practice and therefore verify areas of competence in relation to the
standards.

4.a) Providing feedback on the action plan

Your mentor provides another set of eyes when you are implementing your action plan. Your
perceptions and their observations will form the basis for discussions that are focused on the
effectiveness of your action plan to address the inquiry question you have identified.

Collegial work is best supported by using a three-step sequence of:
« joint planning
o collegial interaction
* professional discussion and feedback

Joint planning/collegial interaction

Your mentor’s role in the cl should be i . They may team teach with you
or interact with your students as a ‘helper’ in the classroom. Their role is not to run the activity but to
assist you and observe the effect of your practice on the students you have selected for focus. Their
feedback helps you evaluate the effectiveness of your practice and any modifications you may need to
make to your action plan.

To do this effectively, you need to ensure that your mentor is adequately briefed about the progress of
your action plan before they enter the classroom and any specific aspects you wish them to look at in
particular. You will need to be very clear about what you want your students to achieve by the end of
the lesson and how this fits with your learning outcomes for the program of learning.

Your mentor/experienced teacher should visit your classroom at least three times while you are
implementing your action plan. This does not need to be weekly. For instance, they may visit twice in
the first week and then again in the third week. You need to work out the times for collaboration that
will provide you with the best opportunity for constructive feedback on your action plan.

Professional discussion and feedback
It’s important to find time to meet with your mentor after they have visited your classroom. The
professional discussion you have will focus on the effectiveness of your action plan to develop the
learning of the content you are delivering for your selected students.

The professional discussion should be evidence-based. This means that the evaluation of student
learning should be based on observations of what students were doing and what they produced. You
may want to discuss artefacts of learning that you have collected from the lesson. These can be
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included in your evidence of professional practice to show the learning of the students you are
teaching and the effect of your practice.

During this discussion you may identify areas of the action plan that will be revised. These changes
could be the focus for subsequent visits to your classroom by your mentor.

You must record a summary of the professional discussions that arise from collegial practice in your
classroom during implementation of your action plan.

Witnessing your practice
The presence of another teacher in your classroom can be a way to verify that your practice is
competent in relation to the standards.

Your mentor will observe your capability and reflect on this in relation to the standards for proficient
teachers. The feedback they give you should be primarily focussed on your inquiry question. However,
at times they may also be able to provide feedback on other areas of practice. Where this feedback
indicates competent practice this should be included in the summary of the professional discussion, as
it will strengthen your evidence of professional practice.

Required documentation
Note the dates of at least three mentor visits to your classroom

Summarise the outcomes of the collegial visits ~ what did you learn about the

development?

Include evidence of those aspects of your practice that were effective and explain what you

I i
I I
I I
I I
I I
I I
I I
I I
} effectiveness of your practice and what areas did you identify for revision or further }
I I
I I
} 1
I
| didtosupport student learning I

I
[ |

By the end of this section you should have implemented your action plan and:

worked with your mentor/experienced colleague in your classroom on at least three
occasions

engaged in professional conversations and received feedback on the effectiveness of
your action plan to address your question for inquiry

modified your teaching strategies and/or teaching and assessment resources in relation
to feedback and personal observation

gathered evidence about the effectiveness of your action plan
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Annotating student
work samples

Student work samples
provide the means to
understand learning.

The annotations you
include on the sample
willindicate the
learning the student
demonstrates. You
should also analyse and
annotate areas where
there are errors or
misunderstandings.
This will help you focus
on your future teaching.
and identify areas for
revision and
reinforcement.

Looking across more
than one student
artefact will provide a
better understanding
of learning.

5. EVALUATING THE EFFECTIVENESS OF YOUR PRACTICE

It’s important to evaluate the full impact of your practice at the conclusion of your
implementation. Your prime purpose is to see whether your focussed practice
improves the learning of the students.

5.a)  Assessing the learning of your students

To do this you will need to look at and assess student work samples against the
learning outcomes you established at the beginning of the program of learning. This
could include work that your students have produced that shows the level of learning
at the beginning, during and at the end of the program. It is preferable that these
artefacts show a range of different learning activities and include more than one
method of assessment, as this will offer a broader understanding of student learning.
Where you are investigating a group of students choose a selection of those students
to represent the whole. Alternatively, you may wish to aggregate evidence of
learning where this is able to show the impact of your teaching practice.

The best way to evidence student learning is to annotate student work samples to
show the level of learning and to compare this with the expected learning outcomes.
In areas of study where the artefacts of learning are not static and able to be
reproduced (i.e. the production of a dramatic narrative in a Drama class, the
development of physical skills in Physical Education, a performance in Music) teacher
observational notes and rubrics become the artefacts of student learning.

5.b) ing the effecti of your practice

[ ing the learning your students achieved during the program assists you to

Your reflection on
learning

When you reflect on
learning consider both
the learning of your
students and your own
learning

Think about how you
can apply what you
have learnt during your
period of inquiry more
broadly to you other
students and in the
future.

Also consider what
comes next to further
develop this area of
student learning and
your teaching practice.

evaluate the effectiveness of your teaching practice. Did the revisions to your
practice make a difference to the engagement of your student in learning? Did your
students achieve the expected learning outcomes by the end of the program and
how had their level of learning increased?

What will you do next to continue to support the learning of your students?

If there was little impact on student learning, what has that told you about your
practice and what might you try next?

What aspects of your own learning will you apply to other teaching situations in the
future?

How will you continue to develop your knowledge and practice?

Use these questions and others you may have to guide a reflection on your
professional learning during the inquiry period, the effectiveness of your practice to
support the learning of your students and your future actions as a teacher, including
your future learning.

Teacher manual - revised process June 2012 1309434-v1 15

aa

o .
wachurgg

Required documentation

Annotate student work samples to indicate the level of learning and achievement of the learning
outcomes.

Evaluate the effectiveness of your practice sing the evidence of student learning.

Reflect on what you learnt and how that may be applied to other students and teaching contexts.
Consider what professional learning you would like to engage in to further develop your practice.

Atthe end of this section you should have an understanding of the impact of your teaching practice on
the learning of your students and:

gathered artefacts of student learning

assessed artefacts of student learning in relation to your learning outcomes

annotated the artefacts to indicate student achievement of learning outcomes

analysed the effectiveness of your practice to address your question for inquiry

reflected on your learning and how it may be applied to future teaching

identified areas for further professional learning

USING THE TEMPLATE

A template has been provided to guide your collection of evidence of professional practice. The
sections of the template relate to each section of your inquiry into student learning.

You do not have to use the template. If you prefer, you can present your professional practice in a
different format. However, because the inquiry has been designed to ensure that all aspects of teacher
practice are referenced and evidenced, all aspects must be presented.

The template provides a broad framework. Use the detailed explanation to understand what needs to
be included in the template. A shaded box and checklist at the end of each section is provided to
summarise the requirements.

Annotations can be added to the template if preferred.

Teachers are advised to be succinct and to the point. They should include as many working documents
as possible and annotate these as an efficient and effective way to present practice. Dot points and
sub-headings can be used where relevant.

THE RECOMMENDATION REPORT

A school panel uses the r ion report to whether a teacher’s evidence of
professional practice demonstrates proficient practice in relation to the seven professional standards
and their associated descriptors.

It is that a p teacher, with the assistance of their mentor or
experienced colleague, audits their evidence using the recommendation report. This is a helpful way to
identify any evidence that needs strengthening or adding and it highlights areas where the evidence is
strong. This gives a teacher confidence that they have addressed all areas required and have evidence
that indicates their practice is proficient.

Include this with the evidence of professional practice that is submitted to the school panel.
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10.2.3 Appendix 3: Template for evidence

EVIDENCE OF PROFESSIONAL PRACTICE FOR FULL REGISTRATION EVIDENCE OF PROFESSIONAL PRACTICE FOR FULL REGISTRATION

TEMPLATE FOR EVIDENCE

X . X L X X Prior learning of students based on evidence
The following template is provided to assist in the documentation of evidence. Teachers may use other

ways of completing this documentation. In doing so they need to ensure that all components of the
evidence are included.

Refer to the teacher manual for detailed information to guide the content of the template.

ESTABLISHING CONTENT AND CONTEXT FOR STUDENT LEARNING

The students
Identify your students and reasons for selection

Learning outcomes for the program of learning

Content for the program of learning
Annotated program of learning showing relevance to curriculum requirements, literacy/numeracy
development, incorporation of ICT and understanding of ATSI histories, cultures and languages

What will be done for .....

students who need developing beyond the

learning outcomes
Context of student learning - range of learning levels

students who need support to meet the
Context of student learning — factors affecting learning learning outcomes

1275030-v1
1

1275030-v1
2
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EVIDENCE OF PROFESSIONAL PRACTICE FOR FULL REGISTRATION EVIDENCE OF PROFESSIONAL PRACTICE FOR FULL REGISTRATION

QUESTION FOR INQUIRY AND PROFESSIONAL LEARNING

What is your question for inquiry and how does it relate to the improved learning of your students? Talking to colleagues (based on at least 2 discussions)

DATES:

TEACHERS INVOLVED:

WHAT WAS DISCUSSED?

Observing the practice of others (at least one observation)

WHAT DID YOU LEARN?
DATE:

TEACHERS INVOLVED:

WHAT WAS OBSERVED? HOW DOES THIS HELP YOU ADDRESS YOUR QUESTION FOR INQUIRY?

WHAT DID YOU LEARN?

Other professional learning and how it helps you address your question for inquiry

HOW DOES THIS HELP YOU ADDRESS YOUR QUESTION FOR INQUIRY?

1275030-v1 1275030-v1
3 4
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EVIDENCE OF PROFESSIONAL PRACTICE FOR FULL REGISTRATION

APPLYING KNOWLEDGE TO PRACTICE

The action plan

Use the learning outcomes already identified and the working documents you have to develop an action
plan addressing your question for inquiry.

Annotate your action plan to show how you intend to support the learning of your students based on your
knowledge of their learning needs.

Include a discussion of how you have applied your new knowledge to your action plan

EVIDENCE OF PROFESSIONAL PRACTICE FOR FULL REGISTRATION

EVALUATING THE EFFECTIVENESS OF PRACTICE

Assessing the learning of students
Attach annotated samples of student work and discuss achievement of learning outcomes.

IMPLEMENTING THE ACTION PLAN

Based on at least 3 visits. You may record these separately or consolidate them into one entry.
Mentor/experienced colleague visits — date:
Signature (mentor/experienced colleague):

Summary of discussion and actions arising:

Areas of practice not evidenced

You may not have evidenced the following areas of practice within your inquiry, however they form
essential aspects of your teaching practice and may have been witnessed by your mentor and/or
experienced colleague.

This section to be completed by your mentor and/or experienced colleague. Boxes to be ticked and evidence
described as appropriate.

O Program of learning is coherent and well structured

O Uses effective verbal and non-verbal communication strategies

O Parent/carers involved in their children’s leaning

O Ensures students’ well-being and safety

O Uses strategies to promote safe, responsible, ethical use of ICT

O Demonstrates professional ethics and responsibilities

O Complies with legislative, administrative & organizational requirements

O Engages with teaching colleagues, professional networks or the broader community

1275030-v1
5

1275030-v1
6
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EVIDENCE OF PROFESSIONAL PRACTICE FOR FULL REGISTRATION

EVALUATING EFFECTIVENESS OF PROFESSIONAL PRACTICE

1275030-v1
7
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10.2.4 Appendix 4: Draft Recommendation Report

Recommendation report

Standard 1: Know students and how they learn
Evidence provided of this standard:
[0 Teaching programs use research and collegial advice about how students learn (1.2)
[0 Activities and teaching practices are differentiated to engage students and meet specific learning needs
across a full range of abilities and physical, social and intellectual development (1.1) (1.5)
This could include:
(a) Activities support the participation and learning of students with disability (1.6)
a Strategies used are responsive and inclusive of students’ strengths, needs and background to make
the learning accessible to all students (1.3)
This could include:
(a) Awareness and responsiveness to the background of Aboriginal and Torres Strait Islander students (1.4)
Standard 2: Know the content and how toteach it
[J Able to apply knowledge of content/teaching strategies of a teaching area to develop engaging
teaching activities (2.1)
Organizes content into coherent, well-sequenced learning and teaching programs (2.2)

[0 ICT is integrated effectively into programs ensuring meaningful learning (2.6)

Where is it in my evidence?

[0 Design and implement learning and teaching programs using knowledge of curriculum, assessment
and reporting requirements  (2.3)
This could include:

(a) Opportunities are provided for students to develop, understand and respect Aboriginal and Torres
Strait Islanders (2.4)

[0 Effective strategies are used to support literacy and numeracy achievement (2.5)

Standard 3: Plan for and implement effective teaching and learning

O Explicit, challenging learning goals are set for all students (3.1)

[0 Activities are planned and structured to provide for engagement and meaningful learning (3.2)

[0 Strategies and resources, including ICT, are used to provide opportunities to engage students in deeper
understandings and higher order thinking (3.3) (3.4)

[ Uses effective communication strategies to support student understanding, participation, engagement
and achievement (3.5)

[J A variety of data, including student feedback, is used to inform planning, teaching practice and student
feedback (3.6)

[0 Parent/careers are provided with opportunities to be involved in their children’s learning (3.7)
Standard 4: Create and maintain supportive and safe lear ning environments

[ Establishes and implements inclusive and positive interactions to engage and support all students (4.1)

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 206




[ Establishes and maintains orderly, workable routines to create an environment where student time is
spent on learning (4.2)

[] Manages challenging behavior by establishing and negotiating clear expectations with students.
Addresses discipline issues promptly, fairly and respectfully (4.3)

[J The teacher recognizes and supports the physical and emotional wellbeing of students (4.4)

[ Teachers promote the safe, responsible use of ICT (4.5)

Standard 5: Assess, provide feedback and report on student learning

[ Developed selected and used informal, formal, diagnostic, formative and summative assessment strategies
to assess student learning (5.1)

[ Effective feedback given to students related to their learning goals  (5.2)

[ Participates in assessment moderation activities to support judgements of student learning  (5.3)

[0 Uses student assessment data to analyse and evaluate student understandings, identify interventions and
modify teaching practice. (5.4)

[ Engages with parents/careers regarding their children’s” learning and wellbeing which includes

reporting on achievement (5.5) (7.3)

Standard 6: Engage in professional learning
0 Uses the professional Standards for Teachers and advice from colleagues to identify and plan for

professional learning needs  (6.1)

[0 Teacher plans and engage in continuing professional learning to update knowledge and practice (6.2)
[J Contributes to collegial discussions and applies constructive feedback from colleagues to practice  (6.3)
[J Undertakes professional learning designed to address perceived student needs (6.4)

Standard 7: Engage professionally with colleagues, parents/carersand the community

[J Meets codes of ethics and conduct established by regulatory authorities, systems and schools (7.1)

[0 Complies with professional requirements, policies and processes (7.2)

[ Participates in professional and community networks and forums (7.4)
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10.2.5 Appendix 5: Survey 1 PRT
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10.2.6 Appendix 6: Survey 2 Mentor

W in avked fo compéets s
Thos parvery fies hean 3art 15 mardsrs whi S90ring Irovissnaly regeiaid eachars 1 e il 51 the Nesonal
Professiacel Sy for Profciet Taectens n 2012

woy?

ThE Brvry W IMpOnan 50 e INEELAN 15 B Mo Use of Tn Natonal Btancards ae they relaie 5 provmsnelly
TR Ieachien and s mentons. | proviaes you win e SORenaney 13 priakde Seedback et wil Be peed ¥
refine ared rewae processes (tet will sflect sl PRT s arcd Sher martors s Vietona sed nesanally.

1 50U Bave dny SUEKII Of CUNCRN RQITng 1N Survey. phessy conlect
o S ssoaiEve e st m

e of the dets
Thw cate caleciet 1 i survey Wit Se storsd and Used by e rattile. Mo etasdeal or schoct wil De chenttbed =
oy Aporm. AN el ration & 1 edted will IhG srictent cunbivoie

Maw fong in the aurvey” What Aappans ¥ | v out of fime 10 comyvoss Y7
The wirvey sheshl tnhe ssout 20-50 wurnses 81 complele. it comprises n ast of guastons that ask you ks reiec) @

You arel your pravionally repatered iaschier's sae of he Naarad Sandants = owkedon 15 yaur mentonng snd e
Derskapeaert of Tw Cie sy mdmmn.nmbmnm Y st revin! B survey £ you Degm A
e Deirow % el Belare you Yow wili b 80 e potrl et adach you el B ey
Survey Colles fon

Piaans comgists fim wurvey no tater an Pridey 2t Novemter

*1. Name of Schosl

* 2 Position in School

Lo O Vet Commuss © D Caatane s  ome

¥ 3. How leng have you been 4 »
T

LR Y

SR T

TR e

SFRO

* 4. Have you attended any VIT conductod manter training?

-

prior to this proj

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 211




*3, Please indi

Warking wen f)w Natonw
Standarts supportod the
Aacussn of eftective
Prolussons practice with
my provisseally mgiteret
Twactier

Discussaon with sy
provitcraty (eosteced
feacher anssted me 5
UGt STANG 1Pl Dracncey
n relatan W the Nasonsl
Seanaarty

Warkmg wim (he Nitonw

practics 1 Ow eiaasrcom

Working win tive Natens!
Blandanls suppérted my
privaanaly regstorsd
Teacher 10 meestgate an
aea of Inquey 1o Imp/ove
prafensions oracsce

VORI WER e Notonnt
Stnawits suppared &
fncus far my provisisnally
regaternvd aachar an
morovag sudeat
learnmg.

Warking wen fhw Nasonnt
STNGands Fetped me o
wndersiand my cwn
practicn

‘O.Yo-hnm“ywm P

In the p

*10.70“.”“,..00 mp

* 11, To what extent did you see impr

e

‘ﬂ.huﬂumu“ | Professional Standards for Teachers which descrip
were the sasiest to collect avidence and to make decisions sbout?

Wy
=
=
'18..!“.0.“ | Professional Standards for Teachers which descriptors,

apart from 1.4 and 2.4, were the most difficult to callect evidonce and to make
about?

Metet Doz — " I m-i = -,
=

A
‘i‘.milnﬂuu, dealing with ATSI stud and communities
and the concept of reconciliation. Was your PRT able to evidence :

-~
S - ¢
4 e
=
5
*45. ptor 2.4 top g with ATSI and itios
and the concept of reconciliation. Was your PRY able to evidence:
e .
(e e 1 4
o

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 212




‘1r.romuum“mmmmmmen“-um
2

|
* 18, Te what extant was the template useful?

=
‘1!.0&:-'”mw-qm.m&.mm1
=

o
*20. Were app to the wsed for

a

o . i —

3 2
*21. Ploase ostimate the number of hours you spent working with your PRT.

*22, This process was : (tick as many as applicable)
D a good way for me to interact with school leadership
D a good way for my PRT to interact with colleagues

D a good way for my PRT to interact with school leadership
D confusing and difficult to understand

D easy to follow

D professionally challenging and rewarding for me

D professionally challenging and rewarding for my PRT
D intrusive and took my PRT away from their teaching work
D time consuming for me

D time consuming for my PRT

D an opportunity to reflect more deeply on my practice
D an opportunity for my PRT to reflect on their practice

D relevant to the teaching context of my PRT

*23. Is there anything that you have learnt during this trial that you will use in either
your own work or in working with a PRT?

O Yes
O No

If yes, please elaborate

Tigrvk s Tor FOUF DiTel. 00 GEANOng. B CoriTiely wllsnbie gna your wilingPass 1D Bhare T B apprensied by
B “icaonan irsbiuie of Teschng and AITSE

Plaass de not henlils 1o contact Dawn Saloo f you hites sy geesies about Bl iurey

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 213




10.2.7 Appendix 7: Survey 3 Principal
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10.2.8 Appendix 8: Links to Samples of Evidence

http://www.vit.vic.edu.au/SiteCollectionDocuments/PDF/SPL%20events%202013/Full%20sa
mple%20PRT evidence%20April%202013.pdf

http://www.vit.vic.edu.au/SiteCollectionDocuments/PDF/Sample of evidence 2 .pdf
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10.3 CDU NTRB Appendices
10.3.1 Appendix 1: Self evaluation tools

== CHARLES . TEACHER

&) DARWIN rporsian: g i = =] REGISTRATION
7 UNIVERSITY | &0 BOARD

of the Northern Territory

Self evaluation

Please rate yourself on the following continuum in response to the following statements.

| rate my understanding of what is required for me to move from provisional (Graduate Career
Stage) to full registration (at the Proficient Career Stage).

0 3 5

No idea Some idea Excellent understanding

| rate my understanding of what is required to meet the requirements of the Australian
Professional Standards for Teachers at the Proficient Career Stage as

0 3 5

No idea Some idea Excellent understanding

Please write down three to five words you think would describe the best characteristics of
school Principals assisting you to meet the requirements of full registration?

Please write down three to five words you think would describe the best characteristics of
school Principals assisting you to meet the requirements of the Australian Professional
Standards for Teachers?

Please write down three to five words you think would describe the best characteristics of a
mentor assisting you to meet the requirements of the full registration or the Australian
Professional Standards for Teachers?
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10.3.2 Appendix 2: Planning Pro-forma

Which Standard are you going to focus upon?

What activity or activities that you plan to
work on in your daily work will enable you to
meet this Standard?

What sorts of evidence will you collect to
enable you to meet this Standard?

What is your expectation of your school
Principal to support you to achieve the
collection of evidence to meet this Standard?

Do you have a mentor at this stage?

If so, what position does this person hold?
Inside or outside of your school?

Do you plan to have a mentor available to you
during this project? If so, what position does
this person hold? Inside or outside of your
school?

When do you plan to work on collecting and
organising the evidence you will collect?

How much time do you plan to allocate?

Any other thoughts at this stage?
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10.3.3 Appendix 3: Interview questions

Interview 1: Provisionally registered teachers

1. How are you going with your plans?

2. Has anything changed?

3. What have been the things you’ve found easy?
4. What are the things you've found difficult?

5. s there any support you would like?

6. Anything else you would like to say?

Interview 2: Provisionally registered teachers

1

Have you had a chance to collect evidence against the National Professional Standards at
the Proficient Career Stage?

What's going well? What was easiest/hardest?

What has enabled you to collect evidence?

What has got in the way of you being able to collect evidence?

What would be your advice to other provisionally registered teachers?

Anything else you would like to say?

Interview 1: School leadership and mentor

3.

Please describe the school context in relation to the numbers of provisionally registered
teachers on your staff: how many Graduate Teachers do you have on staff, and how do you
go about providing support for them?

What sorts of strategies do you use to support new teachers to your school, and especially
those who are provisionally registered?

What sorts of support would you like to have access to, to support the introduction of the
Australian Professional Standards for Teachers?

What are the key challenges for you in relation to your whole teaching staff profile?

Anything else you would like to see?
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10.4 Australind Appendices
10.4.1 Appendix 1: Sample Student Survey

Survey Questions - Foci 3.1
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10.4.2 Appendix 2: Executive Team Classroom Observation Sheet

Date: Teacher’s Name: Observer:
28/08/12
LESSON FEEDBACK
Set e Lined up students to settle class.
e Link to past experiences or knowledge of the e Set up class for face to face interaction.
students e Strong relationships with students evident.

e Actively involve the students
e Relevant to the objective of the upcoming
lesson

Linked to POV and character - prior learning.

Objective and Purpose
e Share with students what they are learning or
will be able to do
e  Why the lesson is important

Objectives not clearly displayed, e.g. | was given them
but not students...

Verbally discussed purpose but not explicit.

Some clear connection to character traits and how
they are developed in texts.

Input
e Relevant information, skills and
understanding needed for success

Connected to prior learning, engaging task.
Instructions were at times misunderstood by students,
some confusion.

Clear written steps could have assisted lower ability
students.

Modelling
e Examples, illustrations or demonstrations
e Label critical attributes of the learning

The exercise was well suited to lower ability students,
safe for all to contribute.

No clear scaffold for students initially, instead
developed on the computer during lesson.

This led to some confusion over task.

An example needed to be modelled first.

Check for understanding
e Checking if students understand what they
are learning

Attended to questions well and motivated students.
Engaging, high energy.

Accountability could be enhanced through questioning
techniques.

Guided Practice
e Give students the opportunity to practise with
teacher guidance
e Provide immediate and specific feedback with
knowledge of results

Encouraged students to engage.

Animated engaging delivery.

Cautioned students to use appropriate language.
Scaffold needed with clear instructions.

Used names to connect with students.

Independent Practice 3. Used a Round Robin strategy with each student
1. Practise the skill contributing to final product. Use names of
2. Encouragement strategies to train students.
4, Students felt safe to contribute.
5. Students enjoyed task.
6. Moved student when needed.
Closure Overall
1. Teacher summarizes key points of lesson 1. A well suited topic and task for students.
2. Students summarize what they have learned 2. Strong relationships and engagement.
3. Summarize why lesson is important 3. More student accountability needed.
4. Connect to future learning 4. More explicit training regarding group work

behaviour.
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10.4.3 Appendix 3: ASHS Performance Management Overview

ASHS Performance Management Overview
LINE MANGER: | | LEARNING AREA: | |
STAFF MEMBER: | | pare [ ]
AITSL Developmental Phase Graduate [ | Proficient [ | Highly Proficient | | Lead [ ]
AITSL Focus Areas for 2012 1.
NB: 2 Focus Areas maximum
R
AITSL Focus Areas for 2013 is
NB: 2 Focus Arezs maximum
2
Student Feadback
NB: 2 - 3 main pointers b
B.
J
Cofeague Feadback T
NB: 2 - 3 main pointers b
3.
HOLA/TIC Feedback
NB: 2 Focus Areas maxmum b
B.
K.
.
Executive Feadback
NB8: 3 - 5 main pointers L
B
M.
3
Areas for inprowement Summary i
N8: 3 - 5 main arsas b
B.
.
=3
PD Desired for 2013 IE
NB: 2 - 3 main areas
E.CL ICT, Reporting, Classroom 2.
Manygement, Lesson Flanning,
Instructscnal Strategies, Aboriginal P
Education, Spectal Education, Gifled &
Talentod Education, eic.,
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10.4.4 Appendix 4: Instructional Strategies Program (IS)

Provider

The Instructional Strategies programme is run through the Department of Behaviour and Well-
being (DoE WA), building on the work of Barry Bennett and Peter Smilanich’s (1994) on positive
classroom behaviour management and student engagement. Bennett and Smilanich personally
facilitated the development of the Classroom Management and Instructional Strategies
facilitator programmes, which have been running across WA schools for over a decade.

Purpose [Engaging students in learning]:

To develop teachers’ skills in the classroom with a focus on classroom management and
interactive instructional strategies. The programme helps to bring to the conscious mind the
skills that teachers sub-consciously use in their daily classroom practice. This is to enable them
to self-reflect upon and thus improve their practice. There is also a major focus on increasing
student safety (willingness to take risks in public) and accountability (all students are expected
and structures provided to enable them participate to their full potential).

Structure:

e 3 x|dayworkshops conducted by highly trained Department staff
e 3 x1 hour conferences (observing classroom practice and providing feedback)

Instructional Strategies (IS) Implementation Strategy for ASHS:

May to July 2012 - > Oct to Dec 2013 - 5 ASHS p | All staff trained during School
ASHS  Administration staff trained to become Development Days (Terms 1 — 3,
Team  trained by Classroom Accredited 2013) Followed by In-Class
Department Trainers (CATs) Conferencing

specialists.

We are in our final stages of IS training for our staff with on more training workshop and
conference planned for Term 3, 2013. It is intended that the 5 CATs will conduct conferences
with teaching staff bi-annually as part of the school’s performance appraisal and development
cycle.

URL Link for additional Information

http://www.det.wa.edu.au/studentsupport/behaviourandwellbeing/detcms/navigation/positiv
e-classrooms/classroom-management-strategies/
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10.5 DoE Tas Appendices

10.5.1 Professional Learning Institute

http://www.education.tas.gov.au/SearchCentre/results.aspx/Results.aspx?k=tased-4-1192

10.5.2 Self Evaluation Template
10.5.2.1 Instructions

Professional Le' rﬂlﬂg Institute

T ————

LEAD » EMPOWER » ASPIRE « DEVELOP

Notes:

You may need to click enable editing ( see ton of screen) before you begin and do a SAVE AS to your computer before starting,
1t is suggested you give it & name such & AITSL Seif Review 2011 Fred Smith 30 you can keep » permansnt copy each year and identify that it belongs to you,

The questions and your responses are entered on the “Enter your Ratings” Shoet. See TAS bolow
Please read the questions carefully and try to interpeet tham with due consideration to the key work in bold,

flespond 1o each question with = rating betwaen 1 and 4 with - 1: Never/rarely; 2: Occasionaily: 3: Often; 4: Frequantly/almost always

SUGGESTION: There are 111 quastions that will take about 3 hour to complete It Is suggestad that you do it in two or thrue sessions.
Make sure you click SAVE at the end of each session

DOnce completed your feedhack i available on the Feedback TAB

10.5.2.2 Rating Entry
A sample 20 from the full list of 112 feedback questions is provided.

" o Statemass « Racs eack watemen 1 Aaretyfoaver 3 Gucaasonaly -3 ORen 8. Froaatotiy/abnost sharyy pres ot
; -.nn- 2 Wty 1o AT 8 e e g Y e et 0er] 1he P et 7 CERAgI R V1 SIS 8 Rt e CUge e ey D:n '::
1t vy rowhadgn o9 SIS B ORI S LIRS W Satse Serds (0 RN cTIagaay et a0E COR D HEACh g AR (Pl Inerten wereeg by o stade e ,':;"
1 1w Wb seleagurt [ Srvwes LrOut ve ey of the remd L0 e @ A€ g 3 e Cation 1Rl ied i tape 0o "';"
© ) e et A0 10 eveRmte ST At Battg 54 RSN TE PR ETD S0 ERed 13 FRE T 00005 tare Fg PeSs ¥ 1hade T arre @ 40] g of ab 0o _'::"
LBy ORI g PO ey E 008 g er0ecta a7 | e T3 Masgar 1T ArCTe g LSRN T Sutel (A PEe 8200 1 o NSErD o 1het ezasatne w "";'
I 1 veve deweiopet sne cae 8 1uog O TTENEWE BOTT 3T B8] £RIITIE, SUERICIE. TTRETY W LTI AC T BT SO NEmTeg we "-'_:
| T VEWTETY #T S vETe KB g g1 ET 00t TEvELS 1LdeTs T Ty e wa .’:-"‘
0 EIEEARE MESITETI MO30MIST AT TEE FUE 1IEEST DTN MET! ENE SETEA RN LOQETITIS M0 LR RATT g ™ "':“'
b anhey oS 12 Ihage T9CAITIE 303 3Dk GO Ieedack hem Coilsagest th ieTreve Piy (rofeciIiE kaTaledge 8°C 303c10e wa ":"'
W) g ohlagues 11 SEPE LT Wil CIEratmre Uswegs of My 18STER] S0 10 SHETY SEREN €3I 87 1RACRg COPU turitiat um "’_‘"
L | e el st cobangut WitV the atc S 1 et S wes KT 53 wgand arring pEOMATESEL 358 SRemias BT Waching 1HIERg e w ".':
1) Cmtats T 3rEECES Metean 200 MIACH0N Il Bedd S13ductive ST WL e widhs QML) £ TTPIAE THOPNG W laaTVRg = ".'_"'
B | it colaagins 30 BIORN KNI KNt T AEAIAE o T3 CRwatd TR CFOSTNTE S0 SAROT THE BATSCIGANON 38 Wareng of Euoert) wiN Sty "» “.':"
18 Throgh FROLEIIN BAE PRpITITIN 11 41y LRV | ive aesabiutund Aenr SopBNTAIABNY Mof VEAMOE DOTHERa ! BEE The OV IR INRE OTECT I WET) TEIBEN S . "'_:
10 LT s b der i g MdrrAng Goms I W/t oAlh ERA RS TH FEn el RSB ST ROOK ol MR Sl g ww :'::"
I8 1 OUVIY SSfONT Py wa80rMaNTing ¥' Saw Vit P11 BT TV (SASMTY $0] WOINEAE SATWRERS »~ :_"'
LT L b alergrg bea trg e anl By Naveg Hgh pernienel Bnpaciatarn Sy GRS eeh A & Gt oF g sepecatinn Ar of ader iy » ,"t:
I I8 ROy A e [ O et KPRt A Uy BATres s WML PG 1) I NN 008 S e Phe peskerrer o @ enth o s i = l"':"
19 ome meaarch and COVREW At e ST LCRTg ey Lt rogr ety » ...::

e

D | Sev dewrrpet Leoching PragreTe 10 1apeet! 1he Erga vy Ptawse of Aloragedd a8 1arE St WenIe HaBeet 1 rugh S0l e ative vt omeees L o
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10.5.2.3 Feedback Template

-‘—"‘—
Feedback Report Stage Rating by Standard E2= S 5

e gy Ansinihbd
— v Sm

8+
Name; | | 54
L — r— - 3 ES
date of self assessement ‘1
21 » - - - - - -
On balance oveesll sell ! 01
ssessment A 1 4 s i i 4 " L é
4
(nEF: AITSL for
—fy
Stage Rating across Foclii T b o
—and

Stage Rating
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10.6 ACT TQIl Appendices (Documents Produced in the Pilot and Survey
Instruments)

10.6.1 Appendix 1: Documents: Engaging the Profession
10.6.1.1 Recruitment Flyer

% &
PGS Slobr st

@ Government
I( ache o B K7 Paspesed Education and Training

(,Umm\
aital I T

Pestiute

Cross Sectoral Information Session:
ACT Pilot of Certification against the National Professional
Standards for Teachers - Highly Accomplished and Lead Teacher

Would you like to be involved in the ACT Pilot of the Certification process that aims to:
* recognise and promote quality teaching
* provide an opportunity for teachers to reflect on their practice
* provide information on quality teaching that can be used to identify and recognise
Highly Accomplished and Lead teachers?

We are seeking:
A group of 30 teachers from ACT Independent, Public and Catholic schools (primary,
secondary, early childhood, VET and specialist roles) to participate as applicants in the
certification pilot against the Highly Accomplished or Lead level of the National
Professional Standards for Teachers. Multiple applicants from the same school will be
considered.

and

A cross-sectoral group of 15 Deputies/Assistant Principals to undertake training and
assess the teachers in the certification pilot.

If you are interested in participating in either of the pilot groups please come to one of the
Information sessions detailed below. The session will include an overview of the
certification pilot and outline the expression of interest process for your involvement.

The north-side and south-side options are:

Date Time Location
Wednesday 415- Upstairs
6 June 5.00pm ACT Teacher Quality Institute — Higgins Annexe
86 Fullagar Cres, Higgins
Tuesday 415~ Hedley Beare Centre for Teaching and Learning
12 June 5.00pm Fremantle Dr, Stirling

Afternoon tea will be provided from 3.45pm
RSVP: email tqi@act.gov.au with your name, school name and session date.

Contacts:

(TQl Standards Implementation Team)
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10.6.1.2 Launch Invitation

Tl A2 AcT
Y S Ok

atel == Ao

Applicants and Assessors from ACT ETD, CEO and Independent Schools and their Principals are
cordially invited to attend the launch of the Certification Pilot program to be followed by social
drinks with fellow participants and invited guests.

Date: Wednesday 27 June, 2012
Time: 4.45pm - 6.00pm

Location: ACT Teacher Quality Institute
Higgins Annexe (upstairs)

86 Fullagar Cres, Higgins

Applicants and Assessors from ACT ETD, CEO and Independent Schools are required to attend the
Introductory Training Day for the Certification Pilot program .

Date: Thursday 28 June, 2012

Time: 8.30am - 5.00pm

Location: ACT Teacher Quality Institute
Higgins Annexe (upstairs)

86 Fullagar Cres, Higgins

All materials, funch, morning & afternoon tea will be provided.
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10.6.2 Appendix 2: Documents: Administration - Recruitment

10.6.2.1 Expression of Interest: Applicant

J 4

Teact 2 Amociacion of Idepemdent Schools
Quality e

Insttus
el

@ Government
Education and Training

ACT Pilot of Certification against the National Professional Standards for Teachers -
Highly Accomplished and Lead Teacher

Expression of Interest:
Applicant

Certification of Highly Accomplished and Lead teachers is an important element in a broader teacher quality
strategy that develops, recognises and supports excellent teachers. Recognising the work of exemplary
teachers can make an important contribution to quality teaching and leadership in schools.

The Pilot

The ACT Pilot of Certification against the National Professional Standards for Teachers - Highly Accomplished
and Lead Teacher, will be conducted in partnership with AITSL and SIMERR. The pilot will include a controlled
sample of participants across schooling levels in ACT Public, Catholic and Independent schools, including
classroom, specialist and executive (SLCs/Coordinators) teachers. The purpose of the pilot is to trial the
recently endorsed certification process to evaluate and determine evidencing and assessor reguirements.
The assessment process in the Pilot will be rigorous and credible. Applicants who are successful through the
Pilot Certification process will be eligible to be awarded with certification at the Highly Accomplished or Lead
career stage.

Eligibility requirements for applicants
Teachers intending to participate in the pilot must:
& have Full registration with the ACT Teacher Quality Institute
*  have been assessed as satisfactory in their most recent annual performance assessments, i.e. two
assessments for the Highly Accomplished career stage and three for the Lead career stage.

Certification Applicants in the Pilot will be required to:

» Submit an Expression of Interest which includes an initial professional statement of strengths and
context against the Standards

» Progress through stage one and two of the certification process

Stage One:

* gather annotated evidence that collectively demonstrates achievement of each of the seven
standards and takes account of each of the descriptors at the Highly Accomplished or Lead career
stage

* provide documentation of an observation report by Principal or Delegate

* submit evidence for assessment by external Assessors

Stage Two:

¢ participate in an onsite school visit which includes direct observation of the applicant’s teaching
practice and professional discussion with the external assessor.

Key dates: Training and Support
28 June, 29 August and site visits intended to be during the period 29 October - 2 November 2012.

For further information contact:
Anna McKenzie, Cherie Kelly and Carmel Luck (TQI Standards Implementation Team)
email: tgi@act.gov.au phone: 620 59231 or 620 59396

Closing Date: Expressions of Interest must be emailed to tgi@act.gov.au by close of business, Tuesday
19 June 2012.

Certification of Highly Accomplished and Lead Teachers — Principles and
Processes and the National Professional Standards for Teachers can be
downloaded from the AITSL website www.aitsl.edu.au or through the TQI Portal.
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ACT Pilot of Certification against the National Professional Standards for Teachers -
Highly Accomplished and Lead Teacher

I(Q-I Expression of Interest Cover Sheet - H‘(:'

Tesacher

Quality Applicant
Mame: TQl Registration Number:

School name:

ACT School: & Catholic % Independent & Public

MNumber of years teaching experience:

School/s: Current grade/s:

Early Childhood

Primary Subject/s:
Secondary
College

Specialist School Specialist area:
Support/specialist role

ARAARA

| am seeking certification as: & Highly # Lead
Accomplished

& | confirm that | meet all eligibility requirements
& | have Full registration with the ACT Teacher Quality Institute,

* | have provided an initial professional statement against the Standards,

* | have been assessed as satisfactory in my most recent annual performance assessments,
i.e. two assessments for the Highly Accomplished career stage and three for the Lead career
stage.

# | have attached the names and contact details of 3-5 professional referees (one of whom is my
Principal or supervisor)

® | have provided an initial professional statement of my strengths and context against the Standards.
The Statement should be o maximum of half on A4 page for each domain

{size 11 font).

Teacher Signature:

Principal to complete:

# | agree that the information provided on this form is correct.

# | agree to the participation of in this Certification Pilot should they
be selected.

MName: Signature:

Closing Date: Expressions of Interest must be emailed to tgi@act.gov.au by close of business, Tuesday
19 June 2012.
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10.6.2.2 Expression of Interest: Assessor

Tl 4
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ACT Pilot of Certification against the National Professional Standards for Teachers -
Highly Accomplished and Lead Teacher

Expression of Interest:
Assessor

Certification of Highly Accomplished and Lead teachers is an important element in a broader teacher
quality strategy that develops, recognises and supports excellent teachers. Recognising the work of
exemplary teachers can make an important contribution to quality teaching and leadership in schools.

The Pilot

The ACT Pilot of Certification against the Naotional Professionol Standards for Teachers - Highly
Accomplished and Lead Teacher, will be conducted in partnership with AITSL and SIMERR. The pilot will
include a controlled sample of participants across schooling levels in ACT Public, Catholic and
Independent schools, Including classroom, speclalist and executive (SLCs/Coodinators) teachers. The
purpose of the pilot is to trial the recently endorsed certification process to evaluate and determine
evidencing and assessor requirements. The assessment process in the Pilot will be rigorous and
credible. Applicants who are successful through the Pilot Certification process will be eligible to be
awarded with certification at the Highly Accomplished or Lead career stage. Through involvement in the
pilot, participants will be eligible to be trained assessors.,

Eligibility requirements
To be eligible to apply as an Assessor for the Highly Accomplished or Lead teacher career stages the
applicant must:

& have full registration with the ACT Teacher Quality Institute

& be acurrent Deputy or Assistant Principal in an ACT school.

Certification Assessors will be required to:
* submit a written statement of experience that details involvement in teacher mentoring
and development, and teacher assessment and feedback
¢ complete Assessor training
* liaise and work with other Assessors

* assess evidence, observe teaching practice, participate in professional discussions and provide
feedback and a written report for each Applicant (approximately two per Assessor).

Key dates: Training and Support
28 June, 29 August, 24 & 25 October, proposed school visits 29 October — 2 November 2012.

For further information contact:
Anna McKenzie, Cherie Kelly and Carmel Luck (TQI Standards Implementation Team)
email: tqi@act.gov.au phone: 620 59231 or 620 59396.

Closing Date: Expressions of Interest must be emailed to tqi@act.gov.au by close of business, Tuesday
19 June 2012,
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Certification of Highly Accomplished and Lead Teachers — Principles and Processes

and the National Professional Standards for Teachers can be downloaded from the
AITSL website www.aitsl.edu.au

ACT Pilot of Certification against the National Professional Standards
for Teachers - Highly Accomplished and Lead Teacher

'l(\l! Expression of Interest Cover Sheet N H_ Q'
Toouher Assessor (
Qality -
Name TQl Registration Number:
School name:
ACT School: & Catholic € Independent & Public

Number of years teaching experience:

Number of years as a Deputy or Assistant Principal:

Your School:

Early Childhood
Primary
Secondary
College
Specialist School

& Aafaan

I confirm that | meet all eligibility requirements
@ | have Full registration with the ACT Teacher Quality Institute.
& | am acurrent Deputy or Assistant Principal in an ACT school.

® | have attached a written statement of experience that details my involvement in teacher
mentoring and development, and teacher assessment and feedback.

Statements should be a maximum of one A4 page, size 11 font minimum.

Deputy/Assistant Principal:

Principal to complete:

® | agree that the information provided on this form is correct.

& | agree to the participation of in this Certification Pilot should they
be selected.

Name: Signature:

Closing Date: Expressions of Interest must be emailed to tgi@act.gov.au by close of business,
Tuesday 19 June 2012.
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10.6.2.3 Participant Consent Form

62 ACT
Government
[ducason and Training - =) — P

ACT Pilot of Certification of Highly Accomplished and Lead Teachers (National
Professional Standards for Teachers)

Participant Consent Form

I, e vvvecieieenee hawe been provided with information about the
reqmrements fc:r partn:lpatlnn in the Certification Pilot and any questions | have asked have been
answered to my satisfaction.

Yes/Mo

| agree to participate in the Certification Pilot, realising that | may withdraw at any time.

Yes/Na

| agree that any research data gathered for the Certification PFilot may be published using a
pseudonym

Yes/No

| agree to any formal interview and to having my voice recorded and transcribed.

Yes/Mo

| understand that commentary | provide may be quoted in reporting, and that personal and school
information will be de-identified through the use of pseudonyms.

Yes/No
Participant Date
Researcher Date

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 233




10.6.3 Appendix 3: Documents: Administration — Submission & Distribution of
Collections of Evidence

10.6.3.1 Acknowledgement of Receipt of ‘Collection of Evidence’

@ ACT lf‘l g@? @ ‘A{TNM ﬂ&d

ACT Pilot - Certification of Highly Accomplished and Lead Teachers

Acknowledgement of Receipt of
‘Collection of Evidence’

Applicant's Name:

Applicant’s School:

Contact Number:

Application for: & Highly Accomplished
& Lead

Format: (e.g. USB)

Received by:

Signature:
Date:

Time:
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10.6.3.2 Applicants — Receipt of ‘Collection of Evidence’

APPLICANTS = Receipt of ‘Collection of Evidence’

NAME Received by Date Time Format
=2
D
2 lxx | | & :Eu
g18 |5 |8 |%
Highly Accomplished

Lead
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10.6.3.3 Record of Collection - ‘Collection of Evidence’ (Highly Accomplished)

Record of Collection - ‘Collection of Evidence’

Assessor 1 | Assessor 2 | Assessor 2B Tal AITSL SIMERR

Highly Accomplished
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10.6.3.4 Record of Collection — ‘Collection of Evidence’ (Lead)

Record of Collection - ‘Collection of Evidence’

Assessor 1 | Assessor 2 | Assessor 2B Tal

AITSL

SIMERR

Lead
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10.6.4 Appendix 4: Documents: Administration — Process Flowcharts
10.6.4.1 Receiving ‘Collections of Evidence’ Flowchart

Receiving ‘Collections of Evidence’

e
\/‘ |
R A A |

]
e

1
-l
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10.6.4.2 Certification Assessment and Reporting Process
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10.6.4.3 Applicant Process Flowchart

Gi) Acr Q) IS @aa  aitsl
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Certification Pilot Applicant Process

Cortification of Highly Accamplished and Lead Teachers:
*  helps to achieve the student learning goals of the Melboume Declaration and has three grimary purposes:
umummm
- for teachers to reflect on their practice
- hnoidtl“mdww

STAGE 1
Refor to pages 788 of ‘Certification of Mighly Accomplished and Lead Teachers Principies and Processes”

‘Collectively, eoch of the seven Standords must be oddressed by ot feast two pleces of evidence, and
each of the descriptors at the relevant career stage will be occounted for of least once.”

Collect evid Contact referees: Two classy Teacher reflection || LEAD Applicants -
«  Refloct Select the observations: on the direct Description of their
¢ Conmect the Stancards they will * Principal or evidurce initiative
avidonce provide evaluatve delegate
across the statement to and *  Anexisting
Standards and Inform them about chservation
Gesceiptory the process record (eg.
. Write : QY] or new
Annotations observation
by a schaok
Iwader or
l
v
Compile ‘Collection of Evidence”
@ Covar page with applicant’s dotais
& A Mop of Evidence ogainst the Stondords is not compulsory, but highly recommended 10 0555 Gssessorn
@ List of Referees — contact details and focus areas or Standard/s for each
@  Classrcom Observation Report from their Principal or Delegate
8  SecondCl ob Report
€ “Collection of Tldence’ ~ incluting teacher’s reflection annotations ond for Lead appiiconts a description of thelr inltiative
Submit 10 TQS by Spem, Monday 15 October
Refer to Submissian of Colection of Evidence Guide'
Notification of result of stage 1 by phone 25-26 October
1_,
The assessor emails the apphcant the
age 1 report and tefephones
appleant STAGE 2
Onite visit

Date set and preparations made for
the nssessor’s onsite visit

Notification of result of stage 2 by phone 1923 November

Lo |

1 YO contact the successful apphicant to
naotify them of their success in gaining
certification.

2 Report emafied and hard cogy posted 1o : !
the applicant by TQI
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10.6.4.4 Feedback Flowchart

Dra @ A5 @ @ 2l
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Pilot Certification Feedback Process
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10.6.4.5 ACT Certification Pilot Timeline — Applicants

\/l
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10.6.4.6 ACT Certification Pilot Timeline — Assessors
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10.6.4.7 ACT Certification Pilot Timeline — Principals

ACT Certification Pilot - Timeline
Principals
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10.6.5 Appendix 5: Documents: Proformas for Applicants
10.6.5.1 Applicant Statement of Authenticity

@ Q A @) O aitsl:

Mmoo e

=
—

Certification Pilot of Highly Accomplished and Lead Teachers

Applicant Statement of Authenticity - Please attach to Applicant Cover Page

Name of Applicant:

| declare that the information that | have provided in this application is true and correct to
the best of my belief and knowledge. | declare that the evidence and annotations contained
in documents accompanying this application are my own work, except where my work
builds on the work of others which has been acknowledged and proper attribution made.

Signature of Applicant:

Date:
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10.6.5.2 Sample Evidence Mapping — Highly Accomplished Standards

1 Standard 1 - Know students and how they leamn
Focus
areas

11 Sedect from a flexible and effective repertoire of teaching strategies to suit
the physical, social and intellectual development and characteristics of
students.

12 Expand understanding of how students learn using research and workplace
knowledge.

13 Support colleagues to develop effective teaching strategies that address the
learning strengths and needs of students from diverse linguistic, cultural,
religious and socioeconomic backgrounds

14 Provide advice and support colleagues in the implementation of effective
teaching strategies for Aboriginal and Torres Strait Islander students using
knowledge of and support from community representatives.

15 Evaluate learning and teaching programs, using student assessment data,
that are differentiated for the specific learning needs of students across the
full range of abilities.

16 Work with colleagues to access specialist knowledge, and relevant policy and
legislation, to develop teaching programs that support the participation and
learning of students with disability.
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21 Support colleagues using current and comprehensive knowledge of content
and teaching strategies to develop and implement engaging learning and
teaching programs.

2.2 Exhibit innovative practice in the selection and organisation of content and
delivery of learning and teaching programs.

23 Support colleagues to plan and implement learning and teaching programs
using contemporary knowledge and understanding of curriculum,
assessment and reporting requirements,

24 Support colleagues with providing opportunities for students to develop
understanding of and respect for Aboriginal and Torres Strait Islander
histories, cultures and languages.

2.5 Support colleagues to impl t effective teaching strategies to improve
students’ literacy and numeracy achievement.

26 Model high-level teaching knowledge and skills and work with colleagues to
use current ICT to improve their teaching practice and make content relevant
and meaningful.

-3 | Standard 3 - Plan for and implement effective teaching and learn
Focus
areas

31 Develop a culture of high expectations for all students by modeling and

setting challenging learning goals.
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Work with colleagues to plan, evaluate and modify learning and teaching
programs to create productive learning environments that engage all
students.

Support colleagues to select and apply effective teaching strategies to
develop knowledge, skills, problem solving and critical and creative thinking.

Assist colleagues to create, select and use a wide range of resources,
including ICT, to engage students in their learning.

Assist colleagues to select a wide range of verbal and non-verbal
communication strategies to support students’ understanding, engagement
and achievement,

Work with colleagues to review current teaching and learning programs using
student feedback, student assessment data, knowledge of curriculum and
workplace practices.

S

Work with colleagues to provide appropriate and contextually relevant
opportunities for parents/carers to be involved in their children’s learning.

Model effective practice and support colleagues to implement inclusive
strategies that engage and support all students,

Model and share with colleagues a flexible repertoire of strategies for
classroom management to ensure all students are engaged in purposeful

Develop and share with colleagues a flexible repertoire of behaviour
management strategies using expert knowledge and workplace experience.

—
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4.4 Initiate and take responsibility for implementing current school and/or

system, curriculum and legislative requirements to ensure student well-being
and safety

Model, and support colleagues to develop, strategies to promote the safe,
responsible and ethical use of ICT in learning and teaching.

areas

5.1 Develop and apply a comprehensive range of assessment strategies to
diagnose learning needs, comply with curriculum requirements and support
colleagues to evaluate the effectiveness of their approaches to assessment.

5.2 Select from an effective range of strategies to provide targeted feedback
based on informed and timely judgements of each student’s current needs in
order to progress learning.

5.3 Organise assessment moderation activities that support consistent and
comparable judgements of student learning.

54 Work with colleagues to use data from internal and external student
assessments for evaluating learning and teaching, identifying interventions
and modifying teaching practice.

5.5 Work with colleagues to construct accurate, informative and timely reports
to students and parents/ carers about student learning and achievement,
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areas

6.1

Analyse the National Professional Standards for Teachers to plan personal
professional development goals, support colleagues to identify and achieve
personal development goals and pre-service teachers to improve classroom
practice.

6.2

Plan for professional learning by accessing and critiquing relevant research,
engage In high quality targeted opportunities to improve practice and offer
quality placements for pre-service teachers where applicable.

6.3

Initiate and engage in professional discussions with colleagues in a range of
forums to evaluate practice directed at improving professional knowledge
and practice, and the educational outcomes of students.

Engage with colleagues to evaluate the effectiveness of teacher professional
learning activities to address student learning needs.

71 Maintain high ethical standards and support colleagues to interpret codes of
ethics and exercise sound judgement in all school and community contexts.

7.2 Support colleagues to review and interpret legislative, administrative, and
organisational requirements, policies and processes.

7.3 Demonstrate responsi inall ications with parents/carers
about their children's learning and well-being.

7.4

Contribute to professional networks and associations and build productive
links with the wider community to improve teaching and learning,
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10.6.5.3 Sample Evidence Mapping — Lead Standards

1 Standard 1 - Know students and how they leam
Focus
areas

11 Lead colleagues to select and develop teaching strategies to improve
student learning using knowledge of the physical, social and intellectual
development and characteristics of students.

12 Lead processes to evaluate the effectiveness of teaching programs using
research and workplace knowledge about how students learn.

13 Evaluate and revise school learning and teaching programs, using expert and
community knowledge and experience, to meet the needs of students with
diverse linguistic, cultural, religious and socioeconomic backgrounds.

14 ) ) .
Develop teaching programs that support equitable and ongoing participation
of Aboriginal and Torres Strait Islander students by engaging in collaborative
relationships with community representatives and parents/carers.

15 Lead colleagues to evaluate the effectiveness of learning and teaching
programs differentiated for the specific learning needs of students across the
full range of abilities.

16 Initiate and lead the review of school policies to support the engagement and
full participation of students with disability and ensure compliance with
legislative and/or system policies.
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2
Focus
areas

21 Lead initiatives within the school to evaluate and improve knowledge of
content and teaching strategies and demonstrate exemplary teaching of
subjects using effective, research-based learning and teaching programs,

22 Lead initiatives that utilise comprehensive content knowledge to improve the
selection and sequencing of content into coherently organised learning and
teaching programs.,

23 Lead colleagues to develop learning and teaching programs using
comprehensive knowledge of curriculum, assessment and reporting
requirements,

24 Lead initiatives to assist colleagues with opportunities for students to
develop understanding of and respect for Aboriginal and Torres Strait
Islander histories, cultures and languages.

25 Monitor and evaluate the implementation of teaching strategies within the
school to improve students’ achievement in literacy and numeracy using
research-based knowledge and student data.

26 Lead and support colleagues within the school to select and use ICT with
effective teaching strategies to expand learning opportunities and content
knowledge for all students,

3 G >
Focus
areas

3.1 D strate plary practice and high expectations and lead colleagues
to encourage students to pursue challenging goals in all aspects of their
education,
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3.2

Exhibit exemplary practice and lead colleagues to plan, implement and
review the effectiveness of their learning and teaching programs to develop
students' knowledge, understanding and skills.

33

Work with colleagues to review, modify and expand their repertoire of
teaching strategies to enable students to use knowledge, skills, problem
solving and critical and creative thinking.

34

Model exemplary skills and lead colleagues in selecting, creating and
evaluating resources, including ICT, for application by teachers within or
beyond the school.

35

Demonstrate and lead by example inclusive verbal and non-verbal
communication using collaborative strategies and contextual knowledge to
support students’ understanding, engagement and achievement.

36

Conduct regular reviews of teaching and learning programs using multiple
sources of evidence including: student assessment data, curriculum
documents, teaching practices and feedback from parents/carers, students
and colleagues.

3.7

Initiate contextually relevant processes to establish programs that involve
parents/ carers in the education of their children and broader school
priorities and activities.

Focus
areas
41 Demonstrate and lead by example the development of productive and
inclusive learning environments across the school by reviewing inclusive
strategies and exploring new approaches to engage and support all students.
4.2

Initiate strategies and lead colleagues to implement effective classroom
management and promote student responsibility for learning.
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43 Lead and implement behaviour management initiatives to assist colleagues
to broaden their range of strategies.

44 Evaluate the effectiveness of student well-being policies and safe working
practices using current school and/ or system, curriculum and legislative
requirements and assist colleagues to update their practices,

4.5 Review or implement new policies and strategies to ensure the safe,
responsible and ethical use of ICT in learning and teaching.

| ‘ |
Focus
areas

5.1 Evaluate school assessment policies and strategies to support colleagues
with: using assessment data to diagnose learning needs, complying with
curriculum, system and/or school assessment requirements and using a
range of assessment strategies.

5.2 Model exemplary practice and initiate programs to support colleagues in
applying a range of timely, effective and appropriate feedback strategles.

53 Lead and evaluate moderation activities that ensure consistent and
comparable judgements of student learning to meet curriculum and school
or system requirements.

5.4 Co-ordinate student performance and program evaluation using internal and
external student assessment data to improve teaching practice.

55 Evaluate and revise reporting and accountability mechanisms in the school to
meet the needs of students, parents/carers and colleagues.
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‘ Focus

areas

6.1 Use comprehensive knowledge of the National Professional Standards for
Teachers to plan and lead the development of professional learning policies
and programs that address the professional learning needs of colleagues and
pre-service teachers.

6.2 Initiate collaborative relationships to expand professional learning
opportunities, engage in research, and provide quality opportunities and
placements for pre-service teachers.

6.3 Implement professional dialogue within the school or professional learning
network(s) that is informed by feedback, analysis of current research and
practice to improve the educational outcomes of students.

6.4

Advocate, participate in and lead strategies to support high-quality
professional learning opportunities for colleagues that focus on improved
student learning.

71 Model exemplary ethical behaviour and exercise informed judgements
in all professional dealings with students, colleagues and the
community.

7.2

Initiate, develop and implement relevant policies and processes to
support colleagues’ compliance with and understanding of existing and
new legislative, administrative, organisational and professional
responsibilities.
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7.3

Identify, initiate and build on opportunities that engage parents/carers
in both the progress of their children’s leaming and in the educational

priorities of the school,

74

Take a leadership role in professional and community networks and
support the involvement of colleagues in external learning

opportunities.
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10.6.5.4 Submission of ‘Collection of Evidence’

M l-(:?p 04\{51' @ ‘ :fm'“ _a ite| s===
- = TS

Pilot Applicant- Submission of ‘Collection of Evidence’
Requirements for Submission of Various formats

‘Collection of Evidence’ Requirements for Submission of Various formats
format
All ‘Collections of Evidence’ must reach TQl Higgins by Spm October 15, 2012
Hard Copy Submit m of the ‘Collection of Evidence’ by personal delivery or secure post to TQl
Higgins.
Computer Disk Submit 5 Computer disks by personal delivery or secure post to TQI Higgins.

Attach each computer disk to a hard copy of the cover page with Applicant’s details.
Included documents need to be clearly named and well organised/indexed.

Items requiring signatures need to be scans of the original

UsSB Submit SUSBs by personal delivery or secure post to TQI Higgins,

Attach each USB to a hard copy of the cover page with Applicant’s details. Included
documents need to be clearly named and well organised/indexed.

Items requiring signatures need to be scans of the original

Emailed Submit via an email that contains the applicant’s details. Attachments need to be clearly
named and well organised/indexed.

Email to Cherie Kelly@act.gov.au

Items requiring signatures need to be scans of the original

eportfolio Submit via an email that contains the applicants details and a link to the eportfolio.

Email to Cherie Kelly@act.gov.au

Items requiring signatures need to be included as scans of the original

All ‘Collections of Evidence’ must include the following:
Cover page with applicants details
List of Referees ~ contact details and focus Standard/s for each
Classroom Observation Report from their Principal or Delegate
Second Classroom Observation Report
‘Collection of Evidence’ - including teacher’s reflection statement, annotations and for Lead applicants a
description of their initiative
A Map of Evidence against the Standards is not compulsory, but highly recommended to assist assessors

“ AAAAR

Templates and pro formas for documents can be found on the Certification Pilot USB
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10.6.5.5 Sample Letter for Referees of Applicants

D) AT aitsl==
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Thank you for agreeing to be a Referee and support my application for Certification as a Highly
Accomplished/Lead teacher.

The Australian Institute of Teaching and School Leadership, together with Teacher Quality Institute, ACT and
research partners at SIMERR are undertaking a Pilot program to investigate the evidencing requirements and
assessor training linked to the implementation of voluntary Certification of Highly Accomplished and Lead
teachers.

This Pilot will contribute to a national approach to certification that will recognise and promote excellent
teachers, provide opportunities for teachers to reflect on their practice and to provide a reliable indication of
quality teaching that can be used to identify, recognise and/or reward Highly Accomplished and Lead
teachers. The Pilot will inform decisions on the implementation of Certification nationally in 2013.

The Pilot program is working with teachers who have been asked to provide evidence and examples of their
work that demonstrates that they meet the National Standards at Highly Accomplished or Lead level. This
evidence is reviewed by Assessors from within the profession. These assessments together with referee
reports and documentation of classroom observation are considered in order to determine whether the
teacher is operating at the designated level for certification.

I am a participant in this Pilot and appreciate that you have agreed to be a Referee. Through my work with
you | have nominated you to provide evaluative statements regarding my evidence and performance against
the following specific focus areas of the National Professional Standards for Teachers:

FOCUS AREAS TO BE INSERTED BY APPLICANT

Your feedback or report is confidential and will only be used by me and the Assessors within the Certification
Pilot program.

If you choose to provide a written statement could you please complete the report and return it to me by
email before INSERT DEADLINE .

Alternatively you may be contacted by an Assessor. | will submit your contact details to the Assessor who
may contact you during the week commencing XXXXX as they are required to contact at least two of my
referees. If | have been in my current position for less than one year an Assessor requires the contact
details of the previous principal.

Thank you for your support and for your contribution to the Certification Pilot.

Yours sincerely
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10.6.5.6 Referee Nomination Form
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Referee Nomination Form for Certification Pilot

&)

ACT

(A mon ane lawrwry

S e

Pilot Project

school principal;
a teaching colleague; and
a member of the school community

Teacher participants are required to provide details of the following referees, for example:

others e.g. education consultants, specialist staff, community members, parents etc

APPLICANT DETAILS

School

Registration
Number

REFEREE DETAILS - Schoal principal

Telephone

E-mail

Standard/s that
the discussion
will include

REFEREE DETAILS - Teaching colleague

Telephone

E-mail

Standard/s that
the discussion
will include

REFEREE DETAILS

Telephone

E-mail

Standard/s that

the discussion
will include
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10.6.6 Appendix 6: Documents: Pro-formas & Information for Assessors

10.6.6.1 Cover Sheet — Mandatory Template

M Q) A @ @ _ aitsl== aitsl=

-

Certification of Highly Accomplished and Lead Teachers Pilot

Cover Sheet — Mandatory template

This section is completed by Teacher Quality Institute

Applicants Name:

Date and time application received:

Registration verified YES / NO

Certification application for: D Highly Accomplished I:] Lead
Name of Assessor One: Name of Assessor Two:

School Name and Address: School Name and Address:

Contact Phone Numbers: Contact Phone Numbers:

J.-r
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10.6.6.2 Assessment of ‘Collection of Evidence’ — Stage One — Highly Accomplished — Working Notes 1

<l s
Educasion and Training ‘.9:'4:....{\‘- gt

e

Assessment of ‘Collections of Evidence’ — Stage One — Highly Accomplished - Working Notes 1 Applicant’s Name:
Standard and Descriptors Evidence Supplied (y/n) If yes: If yes:
Is the evidence for this Standard... Making an on-balance judgment;

does the evidence demonstrate
achievement of this Standard at the
Highly Accomplished level? Y/N

Standard 1 - Know students and how they learn

Select from a flexible and effective repertoire
of teaching strategies to suit the physical, e Demonstrated
social and intellectual development and
characteristics of students.

e Explicit

Expand understanding of how students learn
using research and workplace knowledge.

e Articulated

Support colleagues to develop effective
teaching strategies that address the learning
strengths and needs of students from diverse
linguistic, cultural, religious and
socioeconomic backgrounds.
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Provide advice and support colleagues in the
implementation of effective teaching
strategies for Aboriginal and Torres Strait
Islander students using knowledge of and
support from community representatives.

Evaluate learning and teaching programs,
using student assessment data, that are
differentiated for the specific learning needs
of students across the full range of abilities.

Work with colleagues to access specialist
knowledge, and relevant policy and
legislation, to develop teaching programs
that support the participation and learning of
students with disability.
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Standard 2 - Know the content and how to teach it

Support  colleagues using current and
comprehensive knowledge of content and
teaching strategies to develop and implement
engaging learning and teaching programs.

e Demonstrated

Exhibit innovative practice in the selection and
organisation of content and delivery of learning
and teaching programs.

e Explicit

e Articulated

Support colleagues to plan and implement
learning and teaching programs using
contemporary knowledge and understanding of
curriculum, assessment and reporting
requirements.

Support colleagues with providing opportunities
for students to develop understanding of and
respect for Aboriginal and Torres Strait Islander
histories, cultures and languages.

Support colleagues to implement effective
teaching strategies to improve students’ literacy
and numeracy achievement.

Model high-level teaching knowledge and skills
and work with colleagues to use current ICT to
improve their teaching practice and make
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content relevant and meaningful.
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Standard 3 - Plan for and implement effective teaching and learning

Develop a culture of high expectations for all students
by modeling and setting challenging learning goals. e Demonstrated

Work with colleagues to plan, evaluate and modify
learning and teaching programs to create productive
learning environments that engage all students.

e Explicit

e Articulated
Support colleagues to select and apply effective

teaching strategies to develop knowledge, skills,
problem solving and critical and creative thinking.

Assist colleagues to create, select and use a wide
range of resources, including ICT, to engage students
in their learning.

Assist colleagues to select a wide range of verbal and
non-verbal communication strategies to support
students’ understanding, engagement and
achievement.

Work with colleagues to review current teaching
and learning programs using student feedback,
student assessment data, knowledge of curriculum
and workplace practices.

o  Work with colleagues to provide appropriate
and contextually relevant opportunities for
parents/carers to be involved in their
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children’s learning.

Standard 4 - Create and maintain supporting and safe learning environments

Model effective practice and support
colleagues to implement inclusive strategies
that engage and support all students.

e Demonstrated

Model and share with colleagues a flexible
repertoire of strategies for classroom
management to ensure all students are
engaged in purposeful activities.

e Explicit

e Articulated

Develop and share with colleagues a flexible
repertoire  of behaviour = management
strategies using expert knowledge and
workplace experience.

Initiate  and  take responsibility  for
implementing current school and/or system,
curriculum and legislative requirements to
ensure student well-being and safety.

Model, and support colleagues to develop,
strategies to promote the safe, responsible
and ethical use of ICT in learning and
teaching.
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Standard 5 — Assess, provide feedback and report on student learning

Develop and apply a comprehensive range of
assessment strategies to diagnose learning e Demonstrated
needs, comply with curriculum requirements
and support colleagues to evaluate the
effectiveness of their approaches to

. .
assessment. Explicit

Select from an effective range of strategies to e Articulated
provide targeted feedback based on informed
and timely judgements of each student’s
current needs in order to progress learning.

Organise assessment moderation activities
that support consistent and comparable
judgements of student learning.

Work with colleagues to use data from
internal and external student assessments for
evaluating learning and teaching, identifying
interventions and  modifying  teaching
practice.

Work with colleagues to construct accurate,
informative and timely reports to students
and parents/ carers about student learning
and achievement.
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Standard 6 - Engage in professional learning

Analyse the Australian Professional Standards
for Teachers to plan personal professional e Demonstrated
development goals, support colleagues to
identify and achieve personal development
goals and pre-service teachers to improve

; o ..
classroom practice. Explicit

Plan for professional learning by accessing e Articulated
and critiquing relevant research, engage in
high quality targeted opportunities to
improve  practice and offer quality
placements for pre-service teachers where
applicable.

Initiate and engage in  professional
discussions with colleagues in a range of
forums to evaluate practice directed at
improving professional knowledge and
practice, and the educational outcomes of
students.

Engage with colleagues to evaluate the
effectiveness of teacher professional learning
activities to address student learning needs.
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Standard 7 - Engage professionally with colleagues, parents/carers and the community

Maintain high ethical Standards and support
colleagues to interpret codes of ethics and
exercise sound judgment in all school and
community contexts.

e Demonstrated

e Explicit

Support colleagues to review and interpret
legislative, administrative, and organisational
requirements, policies and processes.

e Articulated

Demonstrate responsiveness in all
communications with parents/carers about
their children’s learning and well-being.

Contribute to professional networks and
associations and build productive links with
the wider community to improve teaching
and learning.
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10.6.6.3 Assessment of ‘Collection of Evidence’ — Stage One — Lead — Working Notes 1

Assessment of ‘Collections of Evidence’ — Stage One — Lead — Working Notes 1

4 Indepentent Schocls
of the ACT Incorparated

@ overnement
[ducation and Trpining

Applicant’s Name:

it s

e

cnrnbarce i eyt

Standard and Descriptors

Evidence Supplied (y/n)

If yes:

Is the evidence for this Standard...

If yes:

Making an on-balance judgment;
does the evidence demonstrate
achievement of this Standard at the
Highly Accomplished level? Y/N

Standard 1 - Know students and how they learn

Lead colleagues to select and develop teaching
strategies to improve student learning using
knowledge of the physical, social and intellectual
development and characteristics of students.

Lead processes to evaluate the effectiveness of
teaching programs using research and workplace
knowledge about how students learn.

Evaluate and revise school learning and teaching
programs, using expert and community knowledge
and experience, to meet the needs of students with
diverse linguistic, cultural, religious and

Demonstrated

Explicit

Articulated
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socioeconomic backgrounds.

Develop teaching programs that support equitable
and ongoing participation of Aboriginal and Torres
Strait Islander students by engaging in collaborative
relationships with community representatives and
parents/carers.

Lead colleagues to evaluate the effectiveness of
learning and teaching programs differentiated for the
specific learning needs of students across the full
range of abilities.

Initiate and lead the review of school policies to
support the engagement and full participation of
students with disability and ensure compliance with
legislative and/or system policies.
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Standard 2 - Know the content and how to teach it

Lead initiatives within the school to evaluate and
improve knowledge of content and teaching
strategies and demonstrate exemplary teaching of
subjects using effective, research-based learning
and teaching programs.

e Demonstrated

e Explicit

Lead initiatives that utilise comprehensive content
knowledge to improve the selection and sequencing
of content into coherently organised learning and
teaching programs.

e Articulated

Lead colleagues to develop learning and teaching
programs using comprehensive knowledge of
curriculum, assessment and reporting requirements.

Lead initiatives to assist colleagues with
opportunities for students to develop understanding
of and respect for Aboriginal and Torres Strait
Islander histories, cultures and languages.

Monitor and evaluate the implementation of
teaching strategies within the school to improve
students’ achievement in literacy and numeracy
using research-based knowledge and student data.

Lead and support colleagues within the school to
select and use ICT with effective teaching strategies
to expand learning opportunities and content

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 274




knowledge for all students.

Standard 3 - Plan for and implement effective teaching and learning

Demonstrate exemplary practice and high expectations and
lead colleagues to encourage students to pursue challenging e Demonstrated
goals in all aspects of their education.

Exhibit exemplary practice and lead colleagues to plan, * Explicit
implement and review the effectiveness of their learning and

teaching programs to develop students’ knowledge,

understanding and skills. e Articulated

Work with colleagues to review, modify and expand their
repertoire of teaching strategies to enable students to use
knowledge, skills, problem solving and critical and creative
thinking.

Model exemplary skills and lead colleagues in selecting,
creating and evaluating resources, including ICT, for
application by teachers within or beyond the school.

Demonstrate and lead by example inclusive verbal and non-
verbal communication using collaborative strategies and
contextual knowledge to support students’ understanding,
engagement and achievement.

Conduct regular reviews of teaching and learning programs
using multiple sources of evidence including: student
assessment data, curriculum documents, teaching practices
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and feedback from parents/carers, students and colleagues.

Initiate contextually relevant processes to establish programs
that involve parents/ carers in the education of their children
and broader school priorities and activities.

Standard 4 - Create and maintain supporting and safe learning environments

Demonstrate and lead by example the development
of productive and inclusive learning environments e Demonstrated
across the school by reviewing inclusive strategies
and exploring new approaches to engage and

support all students. .
PP e Explicit

Initiate strategies and lead colleagues to implement
effective classroom management and promote e Articulated
student responsibility for learning.

Lead and implement behaviour management
initiatives to assist colleagues to broaden their range
of strategies.

Evaluate the effectiveness of student well-being
policies and safe working practices using current
school and/ or system, curriculum and legislative
requirements and assist colleagues to update their
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practices.

Review or implement new policies and strategies to
ensure the safe, responsible and ethical use of ICT in
learning and teaching.
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Standard 5 — Assess, provide feedback and report on student learning

Evaluate school assessment policies and strategies
to support colleagues with: using assessment data
to diagnose learning needs, complying with
curriculum, system and/or school assessment
requirements and using a range of assessment
strategies.

e Demonstrated

e Explicit

Model exemplary practice and initiate programs to
support colleagues in applying a range of timely,
effective and appropriate feedback strategies.

e Articulated

Lead and evaluate moderation activities that ensure
consistent and comparable judgements of student
learning to meet curriculum and school or system
requirements.

Co-ordinate student performance and program
evaluation using internal and external student
assessment data to improve teaching practice.

Evaluate and revise reporting and accountability
mechanisms in the school to meet the needs of
students, parents/carers and colleagues.
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Standard 6 - Engage in professional learning

Use comprehensive knowledge of the Australian
Professional Standards for Teachers to plan and lead e Demonstrated
the development of professional learning policies
and programs that address the professional learning

needs of colleagues and pre-service teachers. ..
e Explicit

Initiate  collaborative relationships to expand
professional learning opportunities, engage in e Articulated
research, and provide quality opportunities and
placements for pre-service teachers.

Implement professional dialogue within the school
or professional learning network(s) that is informed
by feedback, analysis of current research and
practice to improve the educational outcomes of
students.

Advocate, participate in and lead strategies to
support high-quality professional learning
opportunities for colleagues that focus on improved
student learning.

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 279




Standard 7 - Engage professionally with colleagues, parents/carers and the community

Model exemplary ethical behaviour and exercise
informed judgements in all professional dealings
with students, colleagues and the community

e Demonstrated

Initiate, develop and implement relevant policies
and processes to support colleagues’ compliance
with and understanding of existing and new
legislative, administrative, organisational and
professional responsibilities.

e Explicit

e Articulated

Identify, initiate and build on opportunities that
engage parents/carers in both the progress of
their children’s learning and in the educational
priorities of the school.

Take a leadership role in professional and
community networks and  support the
involvement of colleagues in external learning
opportunities.
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10.6.6.4 Assessment of ‘Collections of Evidence’ — Stage One — Highly Accomplished — Working Notes 2
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Assessment of ‘Collections of Evidence’ — Stage One — Highly Accomplished — Working Notes 2

Applicant’s Name:

Written Statement Evidence Collection | Referees On-site Visit

Standard 1 - Know students and
how they learn
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Standard 2 - Know the content and how to teach it

Standard 3 - Plan for and implement effective teaching and learning
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Standard 4 - Create and maintain supporting and safe learning environments

Standard 5 - Assess, provide feedb

ack and report on student learning

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 283




Standard 6 - Engage in professional learning

Standard 7 - Engage professionally

with colleagues, parents/carers and the community
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10.6.6.5 Discussion with Referee Form — Optional

corntares m emcrne

Discussion with referee form - optional

This form is designed to assist the Assessor during discussions with Referees.
Name of Applicant

School of Applicant

Name of Referee and contact details (include school name and telephone)
Role of Referee

Comments relevant to the Referees knowledge of the teacher’s role in relation to the
Standard/s:

Standard Focus Area Supporting Statements

Additional comments in relation to the teacher’s role and the Australian Professional Standards
for Teachers:
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10.6.6.6 Sample Referee Report Form — Optional
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Sample Referee Report Form - optional

Certification of Highly Accomplished and Lead Teachers Pilot

Name of Teacher:
Name Referee:
Referee Position: (how do you know this teacher — what is your link to the teacher’s professional work?)

If the applicant has been in @ new position for less than one year and you are the previous school principal/delegate
you may decide to outline the school context and other relevant information

National Standards and focus areas being focussed on in this Referee Report:
Standard 7 - Engage professionally with colleagues, parents/carers and the community
Professional Comments: at this stage these are examples only - focussing on what the teacher may have identified

Consider the work of the teacher with colleagues - how does XX meet professional ethos and responsibilities?
A

What evidence do you have of XXX complying with legisiative, administrative and organisational requirements?

Discuss how XXX engages with parents and carers.

C
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To what level does XXX engage with professional teaching networks and broader communities?

0.

Confidentiality agreement
I confirm that in providing the reference on the applicant for Certification of Highly Accomplished/Lead teacher |
agree to maintaining confidentiality at all times.

Signed:

Dated:
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10.6.6.7 Stage One Feedback — Highly Accomplished
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Certification Pilot — Highly Accomplished Teachers — Stage One Feedback

Stage One Feedback for

(Applicant’s name)

The feedback detailed below is based on an on-balance Assessor assessment of evidence submitted
against and accounting for the Descriptors at the Highly Accomplished level of the Standards, which
included annotated evidence of teacher practice, a written statement addressing the Standards,
classroom observation reports and referee comments.

NB: Applicants must be assessed as meeting all seven Standards to proceed to Stage Two.

Professional Knowledge
Standard 1 — Know students and how they learn (at the Highly Accomplished level)
Focus Areas and Descriptors 1.1 to 1.6

Standard 2 — Know content and how to teach it (at the Highly Accomplished level)
Focus Areas and Descriptors 2.1 - 2.6

Professional Practice

Standard 3 — Plan for and implement effective teaching and learning (at the Highly
Accomplished level)

Focus Areas and Descriptors 3.1 —3.7
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Standard 4 — Create and maintain supportive and safe learning environments (at the Highly
Accomplished level)
Focus Areas and Descriptors 4.1 — 4.5

Standard 5 — Assess, provide feedback and report on student learning (at the Highly Accomplished
level)
Focus Areas and Descriptors 5.1 — 5.5

Professional Engagement
Standard 6 — Engage in professional learning (at the Highly Accomplished level)
Focus Areas and Descriptors 6.1 — 6.4

Standard 7 — Engage professionally with colleagues, parents/carers and the Community (at
the Highly Accomplished level)
Focus Areas and Descriptors 7.1 - 7.4
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10.6.6.8 Stage One Feedback — Lead
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Certification Pilot — Highly Accomplished Teachers — Stage One Feedback

Stage One Feedback for

(Applicant’s name)

The feedback detailed below is based on an on-balance Assessor assessment of evidence
submitted against and accounting for the Descriptors at the Highly Accomplished level of the
Standards, which included annotated evidence of teacher practice, a written statement
addressing the Standards, classroom observation reports and referee comments.

NB: Applicants must be assessed as meeting all seven Standards to proceed to Stage Two.

Professional Knowledge
Standard 1 — Know students and how they learn (at the Highly Accomplished level)

Focus Areas and Descriptors 1.1 to 1.6

Standard 2 — Know content and how to teach it (at the Highly Accomplished level)

Focus Areas and Descriptors 2.1 - 2.6

Professional Practice

Standard 3 — Plan for and implement effective teaching and learning (at the Highly Accomplished
level)

Focus Areas and Descriptors 3.1 — 3.7
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Standard 4 — Create and maintain supportive and safe learning environments (at the Highly
Accomplished level)

Focus Areas and Descriptors 4.1 — 4.5

Standard 5 — Assess, provide feedback and report on student learning (at the Highly Accomplished
level)

Focus Areas and Descriptors 5.1 — 5.5

Professional Engagement
Standard 6 — Engage in professional learning (at the Highly Accomplished level)

Focus Areas and Descriptors 6.1 — 6.4

Standard 7 — Engage professionally with colleagues, parents/carers and the Community (at the Highly
Accomplished level)

Focus Areas and Descriptors 7.1 —7.4
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10.6.6.9 Classroom Observation Information
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Certification of Highly Accomplished and Lead Teachers Pilot

The place of classroom observation in the Certification Pilot
The Certification of highly accomplished and lead teachers has three primary purposes:
= torecognise and promote quality teaching
= to encourage and assist teachers to improve their practice and
= to provide a reliable indication of teacher quality that can be used to identify,
recognise and/or reward highly accomplished and lead teachers.

The major features of the assessment linked to the teacher’s role in the school include:
= Evidencing of the Standards through various forms and sources
= QObservation of a teacher’s classroom practice
= Avisit by an external assessor together with Referee statements

Why is classroom observation important?

Research continues to confirm teacher quality as a primary correlate for student
achievement. Educational jurisdictions are increasingly focussing their attention on
teacher performance and developing methods to evaluate, develop, observe and recognise
teacher effectiveness. Direct observation is one major source of evidence for studying how
teachers teach and determining what highly effective teachers do in their classroom that
distinguishes their practice from less effective teachers and what instructional practices
correlate most highly to achievement.

What will the classroom observation component of certification entail?

The classroom observation can be conducted as a part of routine classroom observation
arrangements in the school, but the focus is on particular Standards as determined by the
teacher as their classroom focus.

While each of the seven Standards must be addressed in at least two pieces of evidence, and
each of the Descriptors at the relevant Career Stage accounted for at least once, there are
only some of the Standards that can be evidenced through direct observation. This has
implications on what can be the focus during the observation - the teacher will discuss and
provide evidence on the major focus of the lesson.

It is recommended that the process include a pre observation discussion, observation of the
classroom practice and then be followed by a post observation discussion - this may be
used by both you and the teacher to clarify aspects of the experience.
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How will I know what to focus on during the observation?
Discuss the planned classroom observation with the teacher. Have them tell you about their
class.

You might also ask:
=  Whatis the context of this lesson in terms of what has gone before?
=  What can I expect to see during the observation?
=  What is the learning intention of the lesson?
= How are you planning to achieve this?
=  Are their special needs students you will be catering for in this lesson?
= How will you know if you are successful?
= Which Standards is the lesson focussing on?

Debrief

It is advisable to have a discussion with the teacher after the classroom observation to
discuss what happened, were there any unanticipated outcomes?

Were your planned learning outcomes achieved? How do you know that?

Were there any surprises in terms of the student’s actions during the session?

What will your next lesson focus on?

Report Writing

The observer/assessor documents the observation and submits their Classroom
Observation Report to the teacher for inclusion in their evidence at Stage One of the
Certification process.

During the Pilot we want to investigate a range of approaches to classroom observation. We

have provided a template for your report but its use is not mandatory. If you have a
preferred way of documenting this activity we encourage you to use it.
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10.6.6.10 Draft Classroom Observation Template

Site visit: Classroom Observation National Professional Standards for Teachers

Professional Practice Examples of Evidence Assessor observations
Domain

Standards 3,4 &5

Plan for and implement
effective teaching and learning

3| Establish challenging learning Determines readiness for learning — prior knowledge

goals Determines appropriate level of challenge for students

Develop a culture of high

expectations for all students by
modeling and setting challenging Students can articulate lesson intentions and quality criteria
learning goals

Clearly explains learning objectives and quality criteria

Aligns learning objectives with learning activities

Annotated student work samples provided to students to
illustrate high quality performance based on explicit criteria

3| Plan, structure and sequence Clearly defined structure of lesson

learning programs Appropriate pacing of lesson for students to intellectually

Work with colleagues to plan, engage in learning
evaluate and modify learning and
teaching programs to create

productive learning environments | Purposeful grouping strategies
that engage all students

Student choice in completion of learning tasks

Learning tasks that engage students in application of
content knowledge to real world issues and actual student
lives

Sequencing of instruction to enable students to apply new
knowledge and make connections

Balance between surface, deep and conceptual
understanding involved in lesson intentions
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Use teaching strategies

Support colleagues to select and
apply effective teaching
strategies to develop knowledge,
skills, problem solving and critical
and creative thinking

Use of multiple representations to make content accessible
to students

Linking new concepts to familiar concepts and making
connections to students’ experiences

Identifies student misconceptions
Explicit teaching of metacognitive strategies

Provide differentiation in content, processes, outcomes to
engage all students in learning

Flexibility in approach to respond to students’
needs/interests

Provides opportunities for students to evaluate, manipulate
and transform information

Poses questions that can have multiple answers or
possibilities and asks students to justify their responses

Extends student thinking beyond recall by using follow up
questions

Select and use resources

Assist colleagues to create,
select and use a wide range of
resources, including ICT to
engage students in their leaming

Selection of resources aligns with leaming objectives
Modification of resources to suit student needs

Design of learning environment as a resource to enhance
learning

Room displays that are an integral part of learning activities
Student choice in selection of resources to support leaming
Multiple opportunities for practice
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Use effective classroom
communication

Assist colleagues to select a wide
range of verbal and non-verbal
communication strategies to
support student understanding,
engagement and achievement

Clear directions and routines

Accurate spoken language and vocabulary appropriate for
students

Substantive conversation, use of open ended guestions and
wait time

Scaffolding of conceptual understanding

Prompts/questions that challenge students cognitively and
promotes metacognition

Teaches the language of the discipline
Encourages student talk

Provides opportunities for students to use the target
language for purposeful communication

Frames questions that require reciprocal interactions

Evaluate and improve teaching
programs

Work with colleagues to review
current teaching and learning
programs using student feedback,
student assessment data, and
knowledge of curriculum and
workplace practices

Uses student feedback to inform/adjust instruction
throughout lesson(s)

Engage parents/carers in the
educative process

Work with colleagues to provide
appropriate and contextually
relevant opportunities for
parents/carers to be involved in
their child's learning

Classroom conversations that include explicit
acknowledgement of role of parents/carers in students’
learning

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 296




Create and maintain

supporting and safe learning
environments

Support student participation

Model effective practice and
support colleagues to implement
inclusive strategies that engage
and support all students

Modeling of respectful interactions
Explicit teaching of strategies to work effectively in groups
Acknowledgement of effort and constructive feedback

Displays of positive affect and interest in students’ opinions
and interests

Use of verbal and non-verbal behaviors to convey high
expectations for learning and behavior

Students seek support, share ideas and respond to teacher
requests

Disagreements and conflict resolved in a constructive way
Explicit teaching of consensus building, active listening,

Manage classroom activities

Model and share with colleagues
a flexible repertoire of strategies
for classroom management to
ensure all students are engaged
in purposeful activities.

Lesson time maximized due to efficient routines and
transitions

Teacher supporting students to self-monitor time on task

Teacher movement around the room to provide feedback to
all students

Organisation of materials and resources
Pacing of instruction to include review and closure of lesson
Deals efficiently with managerial tasks

Selects strategies and structures that all students to
contribute and collaborate
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Manage challenging behavior

Initiate and take responsibility for
implementing current school
and/or system curriculum and
legislative requirements to ensure
student wellbeing and safety.

Clear classroom norms/protocols

Monitoring of classroom to anticipate and respond to
behavior issues

Respectful interactions
Use of verbal and non-verbal behaviors

Calm voice, positive communication and subtle cues to
redirect misbehavior

Maintain student safety

Ensure students’ wellbeing and
safety within school by
implementing school and/or
system curriculum and legislative
requirements

Clear standards of conduct reinforced during lesson
Monitoring of classroom environment

Models fair and respectful interactions with students
Clear expectations and consequences

Use ICT safely, responsibly
and ethically

Model and support colleagues to

develop strategies to promote the
safe, responsible and ethical use

of ICT in learning and teaching

Explicit teaching of protocols for safe. responsible and
ethical use of ICT

Clear guidelines and explanations about plagiarism
Protocols for student online communication
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5| Assess, provide feedback and
report on student learning

Assess student learning

Develop and apply a
comprehensive range of
assessment strategies to
diagnose learning needs, comply
with curriculum requirements and
support colleagues to evaluate
the effectiveness of their
approaches to assessment

Frequent use of strategies to elicit student understanding
Development of assessment criteria with students
Students self-assess their own work

Explanation of how learning tasks are aligned with
assessment criteria and rubrics

Explicit teaching of strategies to enable student s to identify
quality work

Provide feedback to students
on their learning

Select from an effective range of
strategies to provide targeted
feedback based on informed and
timely judgments of each
student’s current needs in order
to progress leaming

Teacher feedback throughout lesson on task, process and
self-regulation

Reference to data charts/walls that reflect learner progress
Teacher feedback on use of metacognitive strategies
Use of teacher scaffolding to support student understanding

Modelling questioning technique to prompt student s to
explain their thinking

Deliberately teaches students how to ask for, understand
and use feedback provided

Make consistent and
comparable judgments

Organise assessment moderation
activities that support consistent
and comparable judgments of
student learning
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Interpret student data

Work with colleagues to use data
from internal and external student
assessments for evaluating
learning and teaching, identifying
interventions and modifying
teacher practice

Report on student achievement

Woark with colleagues to construct
accurate, informative and timely
reports to students and
parents/carers about student
learning and achievement
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10.6.6.11 Assessor Note Taking —Sample 1
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Standard 1 ~ Know students and how they learn

; Focua ares Highly Accomplished l Written Statement Ewvidence Portfolio Referees Otmvervatian visit

Physical, social
and intellectual
development
and
characteristics
of students

1.2
Understand how
students loarn And wWorkplacs knos

1.3

Students

with diverse
linguistic,
cultural,
rolighous and
socioeconomic
backgrounds
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10.6.6.12
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Evidence validation during the school observation visit

Standard

Know how students
learn

Evidence cited by
teacher

EG. Referee report,

Unit of work sample

What does the
teacher’s evidence
validate?

What needs to be
focused on during
school visit

Record of observations

1.1
Physical,
intellectual
and characteristics
students

Select from a flexible and
effective repertoire of
teaching strategies to suit
the physical, social and
intellectual development
and characteristics of
students.

social and
development

of
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1.2
Understand how students
learn

Expand understanding of
how students learn using
research and workplace
knowledge.

1.3

Students  with  diverse
linguistic, cultural,
religious and
socioeconomic
backgrounds

Support colleagues to
develop effective teaching
strategies that address the
learning strengths and
needs of students from
diverse linguistic, cultural,
religious and
socioeconomic
backgrounds.

14

Strategies for teaching
Aboriginal and Torres
Strait Islander students
Provide advice and support
colleagues in the
implementation of effective
teaching strategies for
Aboriginal and Torres Strait
Islander students using
knowledge of and support
from community
representatives.
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10.6.6.13 Classroom Observation Record Sheet

Certification of Highly Accomplished and Lead Teachers — Pilot

Classroom Observation Record sheet

School:

Observer/assessor:

Teacher:

Level of Certification sought:

Year Level or curriculum area:

Date of classroom observation:

Period/s of time spent on the observation:

Context of the classroom session:
As detailed by the teacher during the pre-classroom visit discussion

Other teachers or support people involved during the classroom visit:
Team teachers, colleague, parent, teacher aide

Major Standard as identified by the teacher:

Minor Standards as determined by the teacher:

Ll
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Standards and Learning Intentions
Descriptors
identified by the
teacher as a focus

Records of
observation during
visit

Evaluative comment

Classroom Observation documentation:

Comments:

Observer

(D | (O PRURRRRNt

Teacher
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10.6.6.14 Stage Two Report — Highly Accomplished
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Certification Pilot — Highly Accomplished Teachers — Stage Two Report/ Feedback
Final Report when added to Stage One Feedback

Stage Two feedback for [NAME]

Stage Two of the certification process supports the ‘Collection of Evidence’ provided in Stage
One and involves an on site visit by an assessor. The on site visit includes a pre observation
discussion, observation of classroom practice, discussion with the Principal/supervisor,
discussion with other colleagues, observation of other activities within the school and a
professional discussion with the applicant.

e Pre observation discussion
Boxes will expand as you type.

e Observation of classroom practice

e Discussion with the Principal/Supervisor

e Discussion with other colleagues

e Observation of other activities within the school
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e Professional discussion with the applicant

Your on site visit has been assessed as achieving / not achieving stage two.

Assessor One Name: Signature:
Date:

Assessor Two Name: Signature:
Date:
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10.6.6.15 Stage Two Report — Lead
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Certification Pilot — Lead Teachers — Stage Two Report/ Feedback
Final Report when added to Stage One Feedback

Stage Two feedback for [NAME]

Stage Two of the certification process supports the ‘Collection of Evidence’ provided in Stage
One and involves an on site visit by an assessor. The on site visit includes a pre observation
discussion, observation of classroom practice, discussion with the Principal/supervisor,
discussion with other colleagues, observation of other activities within the school and a
professional discussion with the applicant.

e Pre observation discussion
Boxes will expand as you type

e Observation of classroom practice

e Discussion with the Principal/Supervisor

e Discussion with other colleagues

e Observation of other activities within the school
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e Professional discussion with the applicant

Your on site visit has been assessed as achieving / not achieving stage two.

Assessor One Name: Signature:
Date:

Assessor Two Name: Signature:
Date:
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10.6.7 Appendix 7: Documents: FAQs
10.6.7.1 FAQ Themes from Training Day 1 — Highly Accomplished
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FAQ Themes from Training Day 1

Highly Accomplished Applicants

The questions from Training Day 1 have been grouped into themes with a heading for that theme.
Below the heading answers and clarifications for this theme are given in dot points. A number of
question areas from the day will be covered in the further training session.

Feedback on Collections of Evidence prior to submitting
= Assessors will not give feedback to applicants prior to them submitting their Collection of

Evidence at Stage One.

=  There is no provision for the submission of a draft in the process.

= Applicants will receive formal feedback at the end of Stage One and again at the end of Stage
Two.

=  Applicants may seek a critical friend or network with other applicants as they construct the
Collection of Evidence

=  Training will be provided by looking at illustrations of practice by other teachers. Final
decisions about evidence need to be made by the applicant.

Communication with Assessors
= Assessors and applicants will have their first contact when negotiating the organisation of
the on-site visit.
=  Applicants will have a professional conversation with one of their Assessors during the on-
site visit and will also receive formal feedback at the end of Stage One and again at the end
of Stage Two.

Evidencing Requirements and Presentation of Collection of Evidence

= Applicants are required to submit a Collection of Evidence (6-10 pieces)

=  The requirements of the collection of evidence are clearly explained on page 7 & 8 of
‘Certification of Highly Accomplished and Lead Teachers’.

=  Evidence can be digital, paper, photo, video etc, or a mix of these mediums — the applicant
makes this decision.

= The Standards are not designed just to be a check list — professional reflection should
highlight the connections that a piece of evidence can make across Standards and
Descriptors and this is then expressed in your annotations.

= The evidence applicants present should reflect experience — this might include roles in other
schools and situations — maybe back even 5 years

=  Evidencing some Descriptors e.g. If there are not ATSI students at your school, then applying
evidence and annotations that demonstrate how individual or cultural difference is catered
for can account for this area.

=  Evidence is an area that the Pilot is exploring

= Evidence will be a topic at the next Training Day.

=  Keep a copy in case something untoward happens to the original

=  Provide an index or overview so that Assessors may easily access your information and know
which piece of evidence or Referee is relevant to particular Standards
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Support and Networks with other Applicants

2 Training days

Networking opportunities with other applicants in informal afternoon gatherings at TQl —

beginning on 2 August

Applicants can gain the assistance of a ‘critical friend’

Further training will highlight the role of reflective question development

No feedback on evidence prior to submission can be given by any assessor, member of the
Pilot Team or TQl. However other questions can be answered by the contact people listed
below.

Referees

Referees are chosen to speak about your work in particular areas of the Standards. You as
the applicant will nominate what area of the Standards each referee can speak to.

Referees need to know you have listed them and that they may be contacted to speak to an
assessor

List of Referees is to be included when you submit your Collection of Evidence for Stage one.

Evidencing Tools and Templates

A number of tools, templates and guides are currently being developed for the Pilot. These
will be available as the Pilot progresses to support each stage of the Certification process.
Examples of evidence will be used in training. The Pilot will provide exemplars that can be
used in future Certification work.

Feedback on the tools, templates and guides developed and used in the Pilot will be
gathered from participants.

Time is recognised as an issue and is part of the nature of this Pilot.

Participants can negotiate with their schools to access support for their Pilot work.
Participants have key dates for the Pilot and are encouraged to plan their work around these
dates.
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10.6.7.2 FAQ Themes from Training Day 1 — Highly Accomplished
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FAQ Themes from Training Day 1

Lead Applicants

The questions from Training Day 1 have been grouped into themes with a heading for that theme.
Below the heading answers and clarifications for this theme are given in dot points. A number of
question areas from the day will be covered in the further training session.

Feedback on portfolios prior to submitting

= Assessors will not give feedback to applicants prior to them submitting their Collection of
Evidence at Stage One.

=  There is no provision for the submission of a draft in the process.

= Applicants will receive formal feedback at the end of Stage One and again at the end of Stage
Two.

=  Applicants may seek a critical friend or network with other applicants as they construct the
Collection of Evidence

Case Manager
=  There are no specific ‘case managers’ provided — but you may negotiate this with another
member of staff at school —i.e. a mentor or critical friend role

Evidencing Requirements and Presentation of Collection of Evidence

= Applicants are required to submit a Collection of Evidence (6-10 pieces)

=  The requirements of the collection of evidence are clearly explained on page 7& 8 of
‘Certification of Highly Accomplished and Lead Teachers’.

=  Evidence can be digital, paper, photo, video etc, or a mix of these mediums — the applicant
makes this decision.

=  The Standards are not designed just to be a check list — professional reflection should
highlight the connections that a piece of evidence can make across Standards and
Descriptors and this is then expressed in your annotations.

= The evidence applicants present should reflect experience — this might include roles in other
schools and situations — maybe back even 5 years

=  Evidencing some Descriptors e.g. If there are not ATSI students at your school, then applying
evidence and annotations that demonstrate how individual or cultural difference is catered
for can account for this area.

=  Evidence is an area that the Pilot is exploring

=  Evidence will be a topic at the next Training Day.

=  Keep a copy in case something untoward happens to the original

=  Provide an index or overview so that Assessors may easily access your information and know
which piece of evidence or Referee is relevant to particular Standards

Clarity about ‘Lead’ initiative requirements
=  The ‘Lead’ initiative will be a topic at the next Training Day.

Referees

= Referees are chosen to speak about your work in particular areas of the Standards. You as
the applicant will nominate what area of the Standards each referee can speak to.
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= Referees need to know you have listed them and that they may be contacted to speak to an
assessor

= Referees list is included when you submit your Collection of Evidence for Stage one.

Support and Networks with other Applicants

= 2 Training days

=  Networking opportunities with other applicants in informal afternoon gatherings at TQl —
beginning on 2 August

=  Applicants can gain the assistance of a ‘critical friend’

=  Further training will highlight the role of reflective question development

= No feedback on evidence prior to submission can be given by any assessor, member of the
Pilot Team or TQl. However other questions can be answered by the contact people listed
below.

Evidencing Tools and Templates
= A number of tools, templates and guides are currently being developed for the Pilot. These
will be available as the Pilot progresses to support each stage of the Certification process.
=  Examples of evidence will be used in training. The Pilot will provide exemplars that can be
used in future Certification work.
=  Feedback on the tools, templates and guides developed and used in the Pilot will be
gathered from participants.

= Time is recognised as an issue and is part of the nature of this Pilot.

=  Participants can negotiate with their schools to access support for their Pilot work.

= Participants have key dates for the Pilot and are encouraged to plan their work around these
dates.

Common Expectations and Consistency
1. Training, tools, templates and guides along with professional conversation and moderation will
build common understandings and expectations.
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10.6.7.3 FAQ Themes from Training Day 1 — Assessors
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FAQ Themes from Training Day 1
Assessors

The questions from Training Day 1 have been grouped into themes with a heading for that theme.
Below the heading answers and clarifications for this theme are given in dot points. A number of
question areas from the day will be covered in the further training sessions.

Common Expectations, Consistency and Moderation

2. Training, tools, templates and guides along with professional conversation and moderation will
build common understandings and expectations.

3. Assessor training sessions will have a particular focus on expectation and consistency.

4. Moderation is an important aspect of the work of assessors

Feedback on portfolios prior to submitting

5. Assessors will not give feedback to applicants prior to them submitting their Collection of
Evidence at Stage One.

6. Thereis no provision for the submission of a draft in the process.

7. Applicants will receive formal feedback at the end of Stage One and again at the end of Stage
Two.

8. Applicants may seek a critical friend or network with other applicants as they construct the
Collection of Evidence

Evidencing Requirements and Presentation of Collection of Evidence

=  Applicants are required to submit a Collection of Evidence (6-10 pieces)

=  The requirements of the collection of evidence are clearly explained on page 7& 8 of
‘Certification of Highly Accomplished and Lead Teachers’.

=  Evidence can be digital, paper, photo, video etc, or a mix of these mediums — the applicant
makes this decision.

=  The Standards are not designed just to be a check list — professional reflection should
highlight the connections that a piece of evidence can make across Standards and
Descriptors and this is then expressed in an applicant’s annotations.

= The evidence applicants present should reflect experience — this might include roles in other
schools and situations — maybe back even 5 years

=  Evidencing some Descriptors e.g. If there are not ATSI students at the school, then applying
evidence and annotations that demonstrate how individual or cultural difference is catered
for can account for this area.

=  Evidence is an area that the Pilot is exploring

=  Evidence will be a topic at the next Training Day.

= Applicants should keep a copy of their Collection of Evidence in case something untoward
happens to the original

=  Applicants should provide an index or overview so that Assessors may easily access the
information and know which piece of evidence or referee report is relevant to which
particular Standard.

Evidencing Tools and Templates
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A number of tools, templates and guides are currently being developed for the Pilot. These
will be available as the Pilot progresses to support each stage of the Certification process.
Examples of evidence will be used in training. The Pilot will provide exemplars that can be
used in future Certification work.

Feedback on the tools, templates and guides developed and used in the Pilot will be
gathered from participants.

Assessors will have supporting tools and templates and guidelines for most aspects of the
work required in their role.

Preparation and Practice in the Assessor Role

Assessors training days will cover the specific aspects of the assessor role.

Tools, templates and guides are being developed for assessors to support in the preparation
for their work.

Assessors will have opportunities to look at examples of evidence; and to have a go at
assessing, discussing and moderating this evidence.

Professional conversations with applicants, Principals and referees are a key part of the
certification process and templates and guides are being constructed to support these.

The assessment process and the logistics and expectations of each aspect will be explored in
the further training sessions.

Support and Networking with other Assessors

Time

Training days and optional networking and catch up session are a part of the Certification
Pilot.

As part of the research aspect of the Pilot, assessors are asked to keep a tally of the time
spent on assessor related work and tasks.
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10.6.8 Appendix 8: Survey Instruments
10.6.8.1 Training Day 1 Participant Survey

1. What is your role in the Certification Pilot?

e Applicant
e Assessor
e Other

2. Which was the most valuable session of the training day?

e Introduction including the ACT context, links to the national agenda, certification in
terms of your work, collecting evidence to support attainment of National Standards

e National Certification process overview including the Pilot, features, Career Stages
and assessor training

e AITSL overview of the Highly Accomplished and Lead Standards and group activity

e lllustrations of practice, appraisal process links and referee evaluative comments

e Thinking about your evidence

e Questions and communication strategies for the future

3. What would you change or add to improve the impact of the training day?

4. Following the training day - to what level has your understanding of the requirements for
the Certification Pilot program improved?

e Improved my understanding extremely well

e Improved my understanding but | still have some questions

e Did not improve my understanding and | have many questions
e Other (please specify)

5. How effectively did the training prepare you for the decision making process related to
either gathering or assessing evidence?

e Extremely well prepared
e Well prepared
e Somewhat prepared

6a. Did the training day provide you with sufficient examples of using the Australian
Professional Standards for Teachers to guide the evidence you will present?

e Yes | have an excellent understanding of how to relate my evidence to the Standards
e To adegree but | need to consider the Standards in more detail

e | am a little confused but will review my work and ask further questions

e No | have no understanding of how to relate the Standards to evidence of my work

6b. What further explanation do you need to help you prepared the evidence for meeting
the National Standards?
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7. When you began thinking about preparing the evidence to support your certification
application or the process of assessing an application which of the groups listed did you
contact to discuss your questions or concerns?

< TQl

«* SiMERR

< AITSL

+«* Principal

«» Member/s of the school leadership team
+ Colleague/s

«» Other

8. What major questions do you still have about the Certification Pilot process? What aspects
would be beneficial in the next training day?

9. Are the resources provided at the training assisting with your preparation for the next steps
in the Certification process?

** Yes—valuable
+* Somewhat - but | need more guidance
+* No - not useful

10. How well did the training day improve your knowledge of the Certification of Highly
Accomplished and Lead teachers?

Improved my knowledge extremely well

Improved my knowledge but | still have some questions
Did not improve my knowledge and | have many questions
Other comments (please specify)

7 7 7
0.0 0.0 0.0

3

%
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10.6.8.2 Principals / Delegates Survey

e What is your role in the school?
e Did the information you received provide sufficient detail about the
Certification of Highly Accomplished and Lead teacher’s process?

Yes

No

3. From your perspective comment on what further information you would have
liked to receive to assist the teacher applicant or assessor from your school?

4. What is your level of understanding of the requirements for the Certification of
Highly Accomplished and Lead teachers?

A level of understanding of

requirements for all
participants (Principals,
applicant teachers,
assessors) in the Certification
process

A level of understanding that
relates to both the teacher
and my involvement in the
Certification process

A level of understanding that
relates only to my
involvement in the
Certification process

Low level understanding as |
delegated the role to another
staff member

5. From your perspective were applicants sufficiently informed to undertake the
Certification process?

Extremely well informed

Well informed

Somewhat informed but not to an
effective level
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Not informed resulting in little
understanding

6. Did the process provide you with sufficient information related to using the
Australian Professional Standards for Teachers to guide your role in the
Certification of teachers at your school?

Yes | have an excellent understanding of
how to relate a teacher's evidence and
classroom practice to the Standards

To a degree but | need to consider the
Standards in more detail

No | still have little understanding of how
to relate the Standards to a teacher's
evidence and classroom practice

7. What aspects of the on-site school observation visit would like to comment on,
especially in terms of what worked well and considerations for future planning?

8. Have there been any unanticipated or supplementary benefits from your
involvement in the Certification Pilot?

9. What recommendations or advice would you give to teachers considering
Certification in the future?

10. What aspects of the process have been difficult, challenging and/or sensitive -
also take into account your school type? Eg specialist school
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10.6.9 Appendix 9: Activity 3 Feedback — Types of Evidence

10.6.9.1 Teachers applying for Certification at the Highly Accomplished Career

Stage

Standard 1: Know Students and How They Learn

Focus

Descriptors

Example

1.1 Physical, social and
intellectual
development and
characteristics of
students

Select from a flexible and effective
repertoire of teaching strategies to suit
the physical, social and intellectual
development and characteristics of
students.

Use a variety of different tasks/activities that
cater/suit the needs of all students, e.g., teaching
program, lesson plans that are annotated

Video evidence of a whole lesson

Kagan’s Cooperative Learning Strategies — show
evidence of classroom set up and desk
arrangements — photographic evidence that is
annotated

Survey student/parents about how the students
learn best, types of things they enjoy ... and use
these surveys to direct our selection of teaching
strategies. This can be evidences in
program/planning

1.2 Understanding how
students learn

Expand understanding of how students
learn using research and workplace
knowledge.

Professional learning log and reflections of
relevance to classroom practice

1.3 Students with
diverse linguistic,
cultural, religious and
socioeconomic
backgrounds

Support colleagues to develop effective
teaching strategies that address the
learning strengths and needs of students
from diverse linguistic, cultural, religious
and socioeconomic backgrounds.

Team planning meetings

Teaching programs

Sharing resources

Use of ICT, Literacy and Numeracy skills

Sharing professional knowledge and understandings
gained from attendance at PD sessions at Grade and
Faculty levels

1.4 Strategies for
teaching Aboriginal and
Torres Strait Islander
students

Provide advice and support colleagues in
the implementation of effective teaching
strategies for Aboriginal and Torres Strait
Islander students using knowledge of and
support from community
representatives.

Work with teachers of ATSI students to determine
learning needs

Set up IASs/ILPs with student and parents using
teacher input

Provide teachers with a copy of the IASs/ILPs to
direct classroom teaching

Work with Aboriginal Contact Teachers or
Indigenous Officers to get support

1.5 Differentiating
teaching to meet the

Evaluate learning and teaching programs,
using student assessment data, that are

Annotations

e Personal reflections
specific learning needs differentiated for the specific learning e Pre-and post-tests
of students across the needs of students across the full range of
full range of abilities abilities.
1.6 Strategies to Work with colleagues to access specialist e Working with learning support team and

support full
participation of
students with disability

knowledge, and relevant policy and
legislation, to develop teaching programs
that support the participation and
learning of students with disability.

implementing their IEP/needs at the classroom
level.
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Standard 2: Know the content and how to teach it

Focus

Descriptors

Example

2.1 Content and
teaching strategies of
the teaching area

Support colleagues using current and
comprehensive knowledge of content
and teaching strategies to develop and
implement engaging learning and
teaching programs.

National Curriculum for some subjects
BSSS courses

Sharing knowledge and information with colleagues at

staff meetings and conversations

2.2 Content selection
and organisation

Exhibit innovative practice in the
selection and organisation of content
and delivery of learning and teaching
programs.

Selection of content from BSSS courses

Lecture, leading to student research and practical

work

2.3 Curriculum
assessment and
reporting

Support colleagues to plan and
implement learning and teaching
programs using contemporary

knowledge and understanding of
curriculum, assessment and reporting
requirements.

Collaboration and decision making with colleagues in

meetings for reporting

2.4 Understand and
respect Aboriginal and
Torres Strait Islander
people to promote
reconciliation between
Indigenous and non-
Indigenous Australians

Support colleagues with providing
opportunities for students to develop
understanding of and respect for
Aboriginal and Torres Strait Islander
histories, cultures and languages.

Sharing of resources, e.g., NAIDOC Week

Aboriginal parents sharing cultural experiences

2.5 Literacy and
numeracy strategies

Support colleagues to implement
effective teaching strategies to improve
students’ literacy and  numeracy
achievement.

Conversations and sharing of resource

Discuss NAPLAN results to highlight areas of need

2.6 Information and
Communication
technologies (ICT)

Model high-level teaching knowledge
and skills and work with colleagues to
use current ICT to improve their teaching
practice and make content relevant and
meaningful.

Recognition of colleagues’ talents and skills and

utilising this information
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Standard 3: Plan for and implement effective teaching and learning

Focus

Descriptors

Example

3.1 Establish
challenging learning
goals

Model high-level teaching knowledge
and skills and work with colleagues to
use current ICT to improve their teaching
practice and make content relevant and
meaningful.

PP presentation slide handouts — annotated
Annotated evidence of staff presentations or ICT use
improving in teaching practice

Photographs of annotated presentation posters

3.2 Plan, structure and
sequence learning
programs

Work with colleagues to plan, evaluate
and modify learning and teaching
programs to create productive learning
environments that engage all students.

Submit teaching and learning programs, e.g.,
annotated collaborative planning documents

Differentiated models in programs

3.3 Use teaching
strategies

Support colleagues to select and apply
effective teaching strategies to develop
knowledge, skills, problem solving and
critical and creative thinking.

Annotated lesson plans that have been collaboratively
devised

Samples of staff workshop sessions and resources
used

3.4 Select and use
resources

Assist colleagues to create, select and
use a wide range of resources, including
ICT, to engage students in their learning.

Referee feedback showing opportunities given to
colleagues on ICT uses
Teaching and learning programs

3.5 Use effective
classroom
communication

Assist colleagues to select a wide range
of verbal and non-verbal communication
strategies  to support students’
understanding, engagement and
achievement.

Collaborative design of IEPs/ILPs
Referee/peer feedback

3.6 Evaluate and
improve teaching

Work with colleagues to review current
teaching and learning programs using

Video excerpts of peer evaluated “lesson study’
complimented by a report of peer evaluation of lesson

programs student feedback, student assessment Teaching and learning program evaluations
data, knowledge of curriculum  and IEP/ILP reviews and evaluations
workplace practices.

3.7 Engage Work with colleagues to provide Parent questionnaires (Evaluated by staff)

parents/carers in the
educative process

appropriate and contextually relevant
opportunities for parents/carers to be
involved in their children’s learning

Annotated sample of student/parent evaluation forms
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Standard 4: Create and maintain supportive and safe learning environments

Focus Descriptors Example
4.1 Support student Model effective practice and support
participation colleagues to implement inclusive
strategies that engage and support all
students.

4.2 Manage classroom Model and share with colleagues a
activities flexible repertoire of strategies for
classroom management to ensure all
students are engaged in purposeful
activities.

4.3 Manage challenging | Develop and share with colleagues a | e Working with one group in particular
behaviour flexible  repertoire  of  behaviour
management strategies using expert
knowledge and workplace experience.

4.4 Maintain student Initiate and take responsibility for | e Science safety in the lab
safety implementing current school and/or
system, curriculum and legislative
requirements to ensure student well-
being and safety

4.5 Use ICT safely, Model, and support colleagues to
responsibly and develop, strategies to promote the safe,
ethically responsible and ethical use of ICT in

learning and teaching.
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Standard 5: Assess, provide feedback and report on student learning

Focus

Descriptors

Example

5.1 Assess student
learning

Develop and apply a comprehensive
range of assessment strategies to
diagnose learning needs, comply with
curriculum requirements and support
colleagues to evaluate the effectiveness
of their approaches to assessment.

Assessment task and the rubric
Portfolio of student work

5.2 Provide feedback to
students on their
learning

Select from an effective range of
strategies to provide targeted feedback
based on informed and timely
judgements of each student’s current
needs in order to progress learning.

Marked assessment items

5.3 Make consistent
and comparable
judgements

Organise assessment moderation
activities that support consistent and
comparable judgements of student
learning.

Professional conversation where examples of ABCDE
grade assessment are presented

5.4 Interpret student
data

Work with colleagues to use data from
internal and external student
assessments for evaluating learning and
teaching, identifying interventions and
modifying teaching practice.

Professional conversations
NAPLAN data and PIPS
Pre-tests and Post-tests

5.5 Report on student
achievement

Work with colleagues to construct
accurate, informative and timely reports
to students and parents/ carers about
student learning and achievement.

Email and or other communication with parents
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Standard 6: Engage in professional learning

Focus Descriptors Example
6.1 Identify and plan Analyse the Australian Professional | e Pprofessional pathways linked to National Standards
professional learning Standards for Teachers to plan personal | o pre-service teacher reports
needs professional development goals, support
colleagues to identify and achieve
personal development goals and pre-
service teachers to improve classroom
practice.
6.2 Engage in Plan for professional learning by | e Minutes—annotated
professional learning accessing and  critiquing  relevant | ¢ See needs and plan to address them
and improve practice research, engage in high quality targeted
opportunities to improve practice and
offer quality placements for pre-service
teachers where applicable.
6.3 Engage with Initiate and engage in professional | e Minutes of meetings
colleagues and improve | discussions with colleagues in a range of | o pjeeting photos with annotations
practice forums to evaluate practice directed at | | Cooperatively planned unit — annotated
improving professional knowledge and
practice, and the educational outcomes
of students.
6.4 Apply professional Engage with colleagues to evaluate the | e Evaluations

learning and improve
student learning

effectiveness of teacher professional
learning activities to address student
learning needs.
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Standard 7: Engage professionally with colleagues, parents/carers and the community

Focus Descriptors Example
7.1 Meet professional Maintain high ethical standards and e Using referees to evidence professional conduct
ethics and support colleagues to interpret codes of | ¢ \yritten correspondence between school and parents
responsibilities ethics and exercise sound judgement in e Curriculum or soc. Issue in Newsletter
all school and community contexts. .
® Term organiser
e B.M policy which goes home
7.2 Comply with Support colleagues to review and | e Beingaware of and supporting colleagues in the
legislative, interpret legislative, administrative, and implementation of policies and procedures such as
administrative and organisational requirements, policies and mandatory reporting.
organisational processes. e Referring colleagues and parents to appropriate
requirements support systems when necessary
e Referee
e Documentations of discussions/email
e Special needs referral
7.3 Engage with Demonstrate responsiveness in all | e Behaviour Management processes, i.e., calling parents
parents/carers communications with  parents/carers promptly, recording incidents and communicating
about their children’s learning and well- with Executive.
being. e Promptly addressing emails, phone calls with
colleagues and parents.
e Understanding parents and children’s needs and
acting promptly.
e Using visual or written recorders of behaviour to
communicate with parents.
7.4 Engage with Contribute to professional networks and | e Contributing to cluster or network meeting
professional teaching associations and build productive links | o ALEA etc
networks and broader with the wider community to improve | J Count Me In Two facilitators meetings
communities teaching and learning. .
e ESL moderation days
e L&N co-ordinator meetings
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10.6.9.2 Teachers applying for Certification at the Lead Career Stage

Standard 1: Know Students and How They Learn

Focus

Descriptors

Example

1.1 Physical, social and
intellectual
development and
characteristics of
students

Lead colleagues to select and develop
teaching strategies to improve student
learning using knowledge of the physical,
social and intellectual development and
characteristics of students.

e  MYMC facilitation
e Count Me In facilitator

1.2 Understanding how
students learn

Lead processes to evaluate the
effectiveness of teaching programs using
research and workplace knowledge
about how students learn.

® Mentoring pre-service and early career teachers

1.3 Students with
diverse linguistic,
cultural, religious and
socioeconomic
backgrounds

Evaluate and revise school learning and
teaching programs, using expert and
community knowledge and experience,
to meet the needs of students with
diverse linguistic, cultural, religious and
socioeconomic backgrounds.

e Working with teams to evaluate programs including
professional dialogue

1.4 Strategies for
teaching Aboriginal and
Torres Strait Islander
students

Develop teaching programs that support
equitable and ongoing participation of
Aboriginal and Torres Strait Islander
students by engaging in collaborative
relationships with community
representatives and parents/carers.

1.5 Differentiating
teaching to meet the
specific learning needs
of students across the
full range of abilities

Lead colleagues to evaluate the
effectiveness of learning and teaching
programs differentiated for the specific
learning needs of students across the full
range of abilities.

1.6 Strategies to
support full
participation of
students with disability

Initiate and lead the review of school
policies to support the engagement and
full participation of students with
disability and ensure compliance with
legislative and/or system policies.

® |LPs

o Management of LSAs /TAs working with students with
intellectual disability
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Standard 2: Know the content and how to teach it

Focus

Descriptors

Example

2.1 Content and
teaching strategies of
the teaching area

Lead initiatives within the school to
evaluate and improve knowledge of
content and teaching strategies and
demonstrate exemplary teaching of
subjects using effective, research-based
learning and teaching programs.

School PD Unit reviews and methods used — also gives
teacher cross-curricular applications

Assisting and sharing knowledge gained from ICT
certification for integration into classroom practice to
improve accessibility of both student learning for mats
(?) outcomes and methods of presentation and
knowledge development for teachers

2.2 Content selection
and organisation

Lead initiatives that utilise
comprehensive content knowledge to
improve the selection and sequencing of
content into coherently organised
learning and teaching programs.

Development of integrated enquiry units

BSSS (college) course development writing and unit
frameworks

Development and implementation of school/National
curriculum into units of work

2.3 Curriculum
assessment and
reporting

Lead colleagues to develop learning and
teaching programs using comprehensive
knowledge of curriculum, assessment
and reporting requirements.

Lead meetings and giving evidence of developed
programs from curriculum that articulate assessment
and reporting needs

Implement and lead moderation of assessment and
reporting to gauge student outcomes

2.4 Understand and
respect Aboriginal and
Torres Strait Islander
people to promote
reconciliation between
Indigenous and non-
Indigenous Australians

Lead initiatives to assist colleagues with
opportunities for students to develop
understanding of and respect for
Aboriginal and Torres Strait Islander
histories, cultures and languages.

Use cross-curricular resources (people and literature)

2.5 Literacy and
numeracy strategies

Monitor and evaluate the
implementation of teaching strategies
within the school to improve students’
achievement in literacy and numeracy
using research-based knowledge and
student data.

Development of literacy and numeracy programs and
strategies into cross curricular activities

2.6 Information and
Communication
technologies (ICT)

Lead and support colleagues within the
school to select and use ICT with
effective teaching strategies to expand
learning opportunities and content
knowledge for all students.
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Standard 3: Plan for and implement effective teaching and learning

Focus

Descriptors

Example

3.1 Establish
challenging learning
goals

Demonstrate exemplary practice and high
expectations and lead colleagues to
encourage students to pursue challenging
goals in all aspects of their education.

Promoting differentiated (challenging) extension
activities

3.2 Plan, structure and
sequence learning
programs

Exhibit exemplary practice and lead
colleagues to plan, implement and review
the effectiveness of their learning and
teaching programs to develop students’
knowledge, understanding and skills.

Semester plan, unit outlines.
Video of professional dialogue and conversations

3.3 Use teaching
strategies

Work with colleagues to review, modify
and expand their repertoire of teaching
strategies to enable students to use
knowledge, skills, problem solving and
critical and creative thinking.

Observations of colleagues
Video sharing of PD, resources

3.4 Select and use
resources

Model exemplary skills and lead colleagues
in selecting, creating and evaluating
resources, including ICT, for application by
teachers within or beyond the school.

Moderation of resources

3.5 Use effective
classroom
communication

Demonstrate and lead by example inclusive
verbal and non-verbal communication
using  collaborative  strategies and
contextual knowledge to support students’
understanding, engagement and
achievement.

Visual cues
Modelling strategies to colleagues

3.6 Evaluate and
improve teaching

Conduct regular reviews of teaching and
learning programs using multiple sources

Use of SMART data list
NAPLAN data

programs of evidence including: student assessment
data, curriculum documents, teaching
practices and feedback from
parents/carers, students and colleagues.
3.7 Engage Initiate contextually relevant processes to Email contacts re student behaviour and learning

parents/carers in the
educative process

establish programs that involve parents/
carers in the education of their children
and broader school priorities and activities.
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Standard 4: Create and maintain supportive and safe learning environments

teaching.

Focus Descriptors Example
4.1 Support student Demonstrate and lead by example the | e Kagan Cooperative Learning
participation development of productive and inclusive | ¢ |ncentive programs
Iearnlng er’!wror?nment_s across thg school | Knowing students and capabilities
by reviewing inclusive strategies and . . .
. e Building relationships
exploring new approaches to engage and . ] o
support all students. e Embedding cooperative learning into assessment
4.2 Manage classroom Initiate strategies and lead colleagues to | e Kagan Cooperative Learning
activities implement effective classroom | o Recognition of prior learning
management and promote student | Students voice initiatives
responsibility for learning.
4.3 Manage challenging | Lead and implement behaviour | e Mediation
behaviour management  initiatives to  assist | ¢ Restorative Practice
coIIeag}Jes to broaden their range of | Sharing strategies for students with special needs
strategies.
4.4 Maintain student Evaluate the effectiveness of student | e QHS officer
safety well-being policies and safe working | ¢ pg policies
practices using current school and/ or
system, curriculum and legislative
requirements and assist colleagues to
update their practices.
4.5 Use ICT safely, Review or implement new policies and | e Lead internet safety lessons
responsibly and strategies to ensure the safe, responsible | ¢ |ntroduce EDMODOD
ethically and ethical use of ICT in learning and | | Distance learning technology
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Standard 5: Assess, provide feedback and report on student learning

Focus Descriptors Example
5.1 Assess student Evaluate school assessment policies and | e NAPLAN
learning strategies to support colleagues with: using | o Literacy and Numeracy
assessment data to diagnose learning | Broad, across all years
needs, complying with curriculum, system ’
. e Teachers and students
and/or school assessment requirements ) )
and using a range of assessment strategies. | ® Tasks: Plan, literacy and numeracy units
5.2 Provide feedback to | Model exemplary practice and initiate | e Evaluation
students on their programs to support colleagues in applying | o Form: summative and diagnostic (teacher and
learning a range of timely, effective and appropriate student)
feedback strategies. e Reflection
e Across all subject areas
e Pre-test on knowledge
5.3 Make consistent Lead and evaluate moderation activities | e Moderation
and comparable that ensure consistent and comparable | ¢ Maintain consistency
judgements judgements of student learning to meet | Term/semester
curriculum and  school or system
. e Teacher only
requirements. )
e Written work samples across same year
5.4 Interpret student Co-ordinate student performance and | e SMART Data/Goals
data program evaluation using internal and | o (gliated data
external student assessment data to e Analytical; planning
improve teaching practice. . ’
e Daily/weekly
e Teacher only
5.5 Report on student Evaluate and revise reporting and | e Reports— Progress
achievement accountability mechanisms in the schoolto | ¢ Rybrics/comments
medet tne needs of students, parents/carers e Outcomes
and colleagues.
& e Mid/end Semester/Year
e Parents/Teacher/Principal/Students
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Standard 6: Engage in professional learning

Focus

Descriptors

Example

6.1 Identify and plan
professional learning
needs

Use comprehensive knowledge of the
Australian Professional Standards for
Teachers to plan and lead the
development of professional learning
policies and programs that address the
professional learning needs of colleagues
and pre-service teachers.

Programming T&D 7-10

Middle Years Mental Computation (MYMC)
implementation

6.2 Engage in
professional learning
and improve practice

Initiate collaborative relationships to
expand professional learning
opportunities, engage in research, and
provide quality opportunities and
placements for pre-service teachers.

Reporting on pre-service teacher orientation days

Mentoring
Reporting (Prac reports)

6.3 Engage with
colleagues and improve
practice

Implement professional dialogue within
the school or professional learning
network(s) that is informed by feedback,
analysis of current research and practice
to improve the educational outcomes of
students.

Moderation Days

MYMC presentations
Feedback sheets
Curriculum writing for BSSS

6.4 Apply professional
learning and improve
student learning

Advocate, participate in and lead
strategies to support high-quality
professional learning opportunities for
colleagues that focus on improved
student learning.

Internal PD — positive frame of mind

External — encourage teachers to undertake PD
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Standard 7: Engage professionally with colleagues, parents/carers and the community

Focus

Descriptors

Example

7.1 Meet professional
ethics and
responsibilities

Model exemplary ethical behaviour and
exercise informed judgements in all
professional  dealings with students,
colleagues and the community.

Reporting
Parent Interviews
Communication

7.2 Comply with
legislative,
administrative and
organisational
requirements

Initiate, develop and implement relevant
policies and processes to support
colleagues’ compliance with and
understanding of existing and new
legislative, administrative, organisational
and professional responsibilities.

Establishing school handbook for new staff/staff
Template design for school compliance

7.3 Engage with
parents/carers

Identify, initiate and build on opportunities
that engage parents/carers in both the
progress of their children’s learning and in
the educational priorities of the school.

Retreat — Year 10
Literacy and numeracy evenings

7.4 Engage with
professional teaching
networks and broader
communities

Take a leadership role in professional and
community networks and support the
involvement of colleagues in external
learning opportunities.

Strategic planning
Cluster PD
Resources shared
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10.6.9.3 Assessors

Standard 1: Know Students and How They Learn (HA)

Focus

Descriptors

Example

1.1 Physical, social and Select from a flexible and effective | 1. Mapping a program of activities against QTF
intellectual repertoire of teaching strategies to suit | 2. Video of a lesson annotated against programme
development and the physical, social and intellectual | 3. ILP process for G&T, Indigenous, teachers’
characteristics of development and characteristics of programmes
students students. 4. Visit by Co-Ordinator

5. Filming modelling how to teach
1.2 Understanding how | Expand understanding of how students | 6. Informed programming based on assessment with
students learn learn using research and workplace meaningful annotation.

knowledge. 7. Photo evidence linked with above
8. Unitin a masters
9. Action learning

. Effect size processes (Hattie, 2009)8

1.3 Students with
diverse linguistic,

Support colleagues to develop effective
teaching strategies that address the

11.

Inclusive practices and differentiation: providing p.1 in
this with plans for implementing

cultural, religious and learning strengths and needs of students | 12. Annual plan

socioeconomic from diverse linguistic, cultural, religious

backgrounds and socioeconomic backgrounds.

1.4 Strategies for Provide advice and support colleagues in | 13. Professional sharing & mentoring

teaching Aboriginal and
Torres Strait Islander
students

the implementation of effective teaching
strategies for Aboriginal and Torres Strait
Islander students using knowledge of and
support from community
representatives.

14.

Document your involvement (PD-Plan/Minutes of
meeting/changes of colleagues practice/audio
interview

1.5 Differentiating
teaching to meet the
specific learning needs
of students across the
full range of abilities

Evaluate learning and teaching programs,
using student assessment data, that are
differentiated for the specific learning
needs of students across the full range of
abilities.

15.
16.
17.
18.

Document!!!

Parent teacher conference notes

Pl and plans illustrating to embedding differentiation
Using data to inform planning

1.6 Strategies to
support full
participation of
students with disability

Work with colleagues to access specialist
knowledge, and relevant policy and
legislation, to develop teaching programs
that support the participation and
learning of students with disability.

19.
20.

Notes from LST
ILP’s

8 Hattie, J. 2009. Visible Learning: A synthesis of over 800 meta-analyses relating to achievement.

London: Routledge.
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Standard 2: Know the content and how to teach it (HA)

Focus

Descriptors

Example

2.1 Content and
teaching strategies of
the teaching area

Support colleagues using current and
comprehensive knowledge of content and
teaching strategies to develop and
implement engaging learning and teaching
programs.

Coaching sessions records

Feedback on instructional programs, feedback on

professional development facilitated
Probation report, news letter articles

Action research-documents detailing planned
change or result of change

Baseline data and resulting data

Units of work for lead school

Professional learning sessions

Explicit links to research

Parents communication/meeting minutes
External organisation

2.2 Content selection
and organisation

Exhibit innovative practice in the selection
and organisation of content and delivery of
learning and teaching programs.

Work samples from students
Assessment tasks, rubrics, lesson observations,
photo presentation

2.3 Curriculum
assessment and
reporting

Support colleagues to plan and implement
learning and teaching programs using
contemporary knowledge and
understanding of curriculum, assessment
and reporting requirements.

2.4 Understand and
respect Aboriginal and
Torres Strait Islander
people to promote
reconciliation between
Indigenous and non-
Indigenous Australians

Support  colleagues  with  providing
opportunities for students to develop
understanding of and respect for
Aboriginal and Torres Strait Islander
histories, cultures and languages.

Member of team that is discussing issues and
formulating a plan- evidence of role within the
team/committee

Write it into planning

Evidence of leadership role

Referee report

2.5 Literacy and
numeracy strategies

Support colleagues to implement effective
teaching strategies to improve students’
literacy and numeracy achievement.

2.6 Information and
Communication
technologies (ICT)

Model high-level teaching knowledge and
skills and work with colleagues to use
current ICT to improve their teaching
practice and make content relevant and
meaningful.
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Standard 3: Plan for and implement effective teaching and learning (HA)

Focus

Descriptors

Example

3.1 Establish
challenging learning
goals

Model high-level teaching knowledge
and skills and work with colleagues to
use current ICT to improve their teaching
practice and make content relevant and
meaningful.

Delivery of specialist ICT skills to groups of teachers
teacher mentors-class observations-sheets; reports;
reviews

revisiting goals in professional reflection

student articulate or portfolio

student goals (observation/samples) in reports 3 way
conferences

learning intention/success criteria in programs

3.2 Plan, structure and
sequence learning
programs

Work with colleagues to plan, evaluate
and modify learning and teaching
programs to create productive learning
environments that engage all students.

Evidence of participation in unit/course/special
programs writing

Growth coaching plans, programs, student results,
facilitation plan (action plan) that links to school goals
Student work samples-essential elements in
Teacher’s reflections all programs (before & after)

3.3 Use teaching
strategies

Support colleagues to select and apply
effective teaching strategies to develop
knowledge, skills, problem solving and
critical and creative thinking.

Leading teacher teams with special subject focus
(minutes from meetings)

Facilitation plan (eg in staff meetings modelling and
recording strategy or cooperative learning

Case management strategies based on research and
effective in improving student outcomes

ILP process-data analysis

3.4 Select and use
resources

Assist colleagues to create, select and
use a wide range of resources, including
ICT, to engage students in their learning.

ICT library etc., provision of resources to staff meeting
Resources linked to school priority/system endorsed
etc.,. Mentoring plans —action plan includes coaching
or mentoring or gradual release of responsibilities
model

Research presented

3.5 Use effective
classroom
communication

Assist colleagues to select a wide range
of verbal and non-verbal communication
strategies  to support students’
understanding, engagement and
achievement.

ICT search write gold

Peer classroom observations

Modifications to program (use of targeted strategies
or instructional approaches)

ILP

Data of behaviour (records of changes, reflections)
Video/observation of teaching episode

3.6 Evaluate and
improve teaching
programs

Work with colleagues to review current
teaching and learning programs using
student feedback, student assessment
data, knowledge of curriculum and
workplace practices.

Panel work with BSSS

Conversations

Program is adapted, annotated to incorporate
changes

Parent feedback (school satisfaction survey)
Newsletter

Emails from parents

Rich task in units that allows students to provide
feedback

Journal in unit of work for student feedback
Active expressions hand held voting tools
Reflection with students (self-assessment)
Reflection back to curriculum (mapping)

3.7 Engage
parents/carers in the

Work with colleagues to provide
appropriate and contextually relevant

ILPs
Parent surveys
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educative process

opportunities for parents/carers to be
involved in their children’s learning

2 or 3 conversations (parents, teachers, students)
Participation

Homework program

Building partnerships with parents/carers

Skills inventory for parents

Informal opportunities for parents to be in classroom
Grant applications to foster links
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Standard 4: Create and maintain supportive and safe learning environments (HA)

Focus

Descriptors

Example

4.1 Support student
participation

Model effective practice and support
colleagues to implement inclusive
strategies that engage and support all
students.

Facility workshop in ideas for including literacy skills in
maths, for maths to adopt check Naplan results
Evidence of lesion plans/worksheets developed
Student outcomes

Whole school PD(agenda, video’s, reflection,
discussion

Inclusive strategies, modelling in class eg. Plan
annotated photo, teacher, reflection should be
scheduler, peer support, best practice discussion and
link to current research.

4.2 Manage classroom
activities

Model and share with colleagues a
flexible repertoire of strategies for
classroom management to ensure all
students are engaged in purposeful
activities.

Video class —-model different behaviour management
strategies

Could do a before and after specific activity

Video mentoring, professional discussion, student
reflection sheets, negotiated curriculum. Evidence of
parenting outside of the classroom partnerships

4.3 Manage challenging
behaviour

Develop and share with colleagues a
flexible  repertoire  of  behaviour
management strategies using expert
knowledge and workplace experience.

Identify behaviour, develop strategies & ESL assist
reflection of teacher and student

Review student management practices shared
information-behaviour plans, mentoring others,

4.4 Maintain student
safety

Initiate and take responsibility for
implementing current school and/or
system, curriculum and legislative
requirements to ensure student well-
being and safety

Member of student wellbeing planning team

Run a student wellbeing day, responsible for
organising workshop and guest speaker

Photo colleagues

Student story

Review (regular) with colleagues, applying practices
into classroom.

Assimilation of current information

Familiar with legislation

4.5 Use ICT safely,
responsibly and
ethically

Model, and support colleagues to
develop, strategies to promote the safe,
responsible and ethical use of ICT in
learning and teaching.

Identify ICT policies, model its use, do unit eg.
Compute banking which incorporates ethics of
acceptable use

Share with colleagues

Evidence-faculty minutes, feedback from faculty Head
and evaluation sheets

Ethical use/updated: content discussion-skill to have
these discussion. Appropriate material, student
safety.
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Standard 5: Assess, provide feedback and report on student learning (HA)

Focus

Descriptors

Example

5.1 Assess student
learning

Develop and apply a comprehensive
range of assessment strategies to
diagnose learning needs, comply with
curriculum requirements and support
colleagues to evaluate the effectiveness
of their approaches to assessment.

(i) Differentiates assessment based on reflection of
assessment (ie. Formative assessment)
(ii) Post testing

5.2 Provide feedback to
students on their
learning

Select from an effective range of
strategies to provide targeted feedback
based on informed and timely
judgements of each student’s current
needs in order to progress learning.

(iii) Student goal setting, peer/student assessment,
conferencing, self-assessment, reflections

5.3 Make consistent
and comparable
judgements

Organise assessment moderation
activities that support consistent and
comparable judgements of student
learning.

(iv) Common year groups teachers to consult, mark and
discuss within a department meeting with
documented feedback

(v) Moderation reports/work samples

5.4 Interpret student
data

Work with colleagues to use data from
internal and external student
assessments for evaluating learning and
teaching, identifying interventions and
modifying teaching practice.

(vi) Document meeting with support teacher, prepare
specific strategy from data.smart
(vii)eg. Naplan/individual class groups

5.5 Report on student
achievement

Work with colleagues to construct
accurate, informative and timely reports
to students and parents/ carers about
student learning and achievement.

(viii) Department mentor to discuss grade level,
annotate changes, review changes to report, parent
conferencing
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Standard 6: Engage in professional learning (HA)

Focus Descriptors Example
6.1 Identify and plan Analyse the Australian Professional 1. Produce a mapping document for others to use
professional learning Standards for Teachers to plan personal 2. Professional development plan that addresses the
needs professional development goals, support standards
colleagues to identify and achieve 3. Meeting agenda/workshops
personal development goals and pre- 4. Modelling for colleagues or pre-service based on
service teachers to improve classroom their priorities.
practice.
6.2 Engage in Plan for professional learning by 5. Keep annotated notes of professional reading
professional learning accessing and  critiquing  relevant 6. Certificate with notes of P/L/
and improve practice research, engage in high quality targeted 7. Offer a place for a pre-service teacher in own
opportunities to improve practice and class/in school. P-S.T to write a reference
offer quality placements for pre-service
teachers where applicable.
6.3 Engage with Initiate and engage in professional 8. Meeting minutes-staff/grade colleagues
colleagues and improve | discussions with colleagues in a range of 9. Engaging in discussions with colleagues at an
practice forums to evaluate practice directed at outside forum
improving professional knowledge and
practice, and the educational outcomes
of students.
6.4 Apply professional Engage with colleagues to evaluate the 10. Prepare an evaluation sheet for the P.L; activity and
learning and improve effectiveness of teacher professional analyse the responses
student learning learning activities to address student 11. A record of the conversation between colleagues

learning needs.

discussing how to address student learning needs
based on info from T.P.L.
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Standard 6: Engage in professional learning (L)

Focus Descriptors Example
6.1 Identify and plan Use comprehensive knowledge of the | 1. Reference to school improvement plan
professional learning Australian Professional Standards for | 2. Aligning PD to teacher priorities
needs Teachers to plan and lead the | 3. PD outlineincluding how the National PS are met
development of professional learning | 4. Evaluation summary from participants
policies and programs that address the
professional learning needs of colleagues
and pre-service teachers.
6.2 Engage in Initiate collaborative relationships to | 5. School mentoring program
professional learning expand professional learning | 6. Documentation of professional conversation
and improve practice opportunities, engage in research, and | 7. Feedback sheets
provide quality opportunities and | 8. Induction evidence
placements for pre-service teachers.
6.3 Engage with Implement professional dialogue within | 9. Gender sheet
colleagues and improve | the school or professional learning | 10. Minutes
practice network(s) that is informed by feedback, | 11. Forum postings
analysis of current research and practice | 12. Emails
to improve the educational outcomes of | 13. Social networking
students. 14. Blogg
6.4 Apply professional Advocate, participate in and lead | 15. Professional learning plan
learning and improve strategies to support high-quality | 16. Audit
student learning professional learning opportunities for | 17. Vignettes-Video

colleagues that focus on

student learning.

improved

Phase 2 Piloting the Implementation of APST and Certification of HAT and LT 341




Standard 7: Engage professionally with colleagues, parents/carers and the community

Focus Descriptors Example
7.1 Meet professional Model exemplary ethical behaviour and | 1. Code of conduct
ethics and exercise informed judgements in all | 2. Examples of dealing with people
responsibilities professional dealings with students, | 3. Presentation/devotions
colleagues and the community. 4. Community organisations
5. Conversations
7.2 Comply with Initiate, develop and implement relevant | 6. Lead policy development
legislative, policies and processes to support | 7. Ensure compliance
administrative and colleagues’” compliance  with and | 8. Education Act
organisational understanding of existing and new | 9. (Conversation)-(peers)
requirements legislative, administrative, organisational
and professional responsibilities.
7.3 Engage with Identify, initiate and build on | 10. Parent contact-emails, phonecalls & involvement in
parents/carers opportunities that engage parents/carers P&C, P&F Ass, school events, social events.
in both the progress of their children’s | 11. Parents in classroom
learning and in the educational priorities
of the school.
7.4 Engage with Take a leadership role in professional and | 12. Membership of professional organisation
professional teaching community networks and support the | 13. Convening network group
networks and broader involvement of colleagues in external | 14. Promote PD opportunities.

communities

learning opportunities.
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10.6.10 Appendix 10: Interview questions for participants who
withdrew

1. Reasons for joining the pilot project (personal, suggested by others ...) and reason(s)
for withdrawal

2. (+)ves of the process: what have you gained personally; what are the general
benefits?

3. Would you continue with the certification process at some point in the future?

4. What advice about the process would you offer to others undertaking the
certification process?

5. Are there any particular resources that you consider to be essential to the
certification process?

6. Anything else
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